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1. Introduction  

1.1 Background 

Just like corporate managers, university deans are responsible for strategic decision-

making and driving the change within organization. Strategies are re-evaluated and 

reformed in order to better meet future challenges and improve organizational 

performance. Year 2006 was significant to Helsinki School of Economics (currently 

known as the Aalto University, School of Business) in many ways, but one occasion 

was more important than any other. Dean Eero Kasanen introduced a new strategy, 

which emphasized the importance of high-quality international education and research 

as a part of process, aim of which was eventually to improve the Aalto University, 

School of Business’ status as a world-class university (HSE, 2007).  Two years after the 

establishment of new innovative university called the Aalto University, new strategic 

decisions had to be made. This time they were made by Professor Ingmar Björkman, 

who was appointed as Dean of the Aalto University School of Business after the one-

year term of Jyrki Wallenius. Even though strategic considerations were partly based on 

Kasanen’s strategy, Björkman stated that it was time to take more intense actions to 

execute university’s international manifestos. Soon, it became clear that even stronger 

international presence in global education environment and international organization 

development should be emphasized in the future.  

A Finnish business magazine Kauppalehti (2012) interviewed newly appointed dean 

Björkman in January. In the article Björkman emphasizes the importance of a new and 

strong strategy, which should include clear long-term goals. This reflects to all members 

of the university – staff, students and employers, who should be able to increase their 

value as the strategy develops. One of the main goals of The School is to be among top 

ten universities in Europe by 2020.  

There are several objectives that have to be fulfilled before The School is able to 

achieve its position in the European premiere league. Kylteri (2012), the magazine of 

Aalto University’s business students, elaborates these objectives more in its February 

issue. Firstly, according to Dean, the staff should be encouraged to increase their 

international mobility and thus get more focus on teaching qualities. Secondly, the Dean 

emphasizes the importance of English as a common language; it helps the university to 
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be more comprehensively integrated to global networks. Lastly, non-traditional types of 

studying, especially collaborative degree programs should be encouraged in order to 

support innovativeness and ambition.  

Why should the most famous Finnish university start focusing on stronger international 

strategy implementation now that it has been so successful for decades? It is easy to 

blame the term globalization for doing this, but once again, that’s the case; educational 

markets are no longer operating within nation’s borders, but globally. As van der 

Wende (2007:275) refers to her and Marginson’s press release;  

“In a networked environment in which every HEI is 

visible to every other, and the weight of the global 

dimension is increasing, it is no longer possible for 

nations or for individual HEIs to seal themselves off 

from global effects”  

Furthermore, more intense global presence provides improved access to new 

information, but it also increases demand; this requires traditional universities to focus 

on quality-building, stronger competition over foreign students and research projects.  

Internationalization strategies of higher education institutions (HEIs), similarly to 

strategic objectives identified by Dean Björkman, have influenced the need for unique 

and more innovative study offerings. For example international exchange programs 

have become more and more popular since students want to experience foreign cultures 

and be prepared for global challenges. The demand for even more collaborative 

programs has been noticed by HEIs, students and other members. Therefore, joint and 

double degree programs have become a hot topic among the institutions. Objectives 

stated by Dean Björkman - higher international mobility and stronger integration to 

global networks - could be partly achieved with the help of for instance double degree 

programs. 

 

Indeed, double and joint degree programs have become a worldwide trend, even though 

the idea of such study options was mostly evolved in Europe. The fascination behind 

such programs is sometimes driven by the benefits that are expected to have a positive 

influence on graduates’ employability and reputation of institutions. There is also the 

other side of the coin; as IIE (2011:8) has identified, many institutions “may struggle to 
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capitalize on the opportunities or fail to attract enough students to keep a joint or double 

degree program alive”. Indeed, “the majority of participating institutions report joint 

and double degree programs with student enrollment of 25 or fewer”. Very similar 

challenges can also be noticed also at the Aalto University School of Business.  

 

The development of double degree programs at the Aalto University has to be based on 

solid foundation, which requires the analysis of current national education atmosphere; 

decisions to establish new relationships with other HEIs to develop such programs have 

to be effective in terms of resources. In order to understand the real value of such 

programs and increase programs’ attractiveness, corporate world has to be seen as an 

important part of the situation.  

1.2 Research problem and research gab 

Even though the issue of double degrees is extremely relevant in today’s education 

environment, rather limited amount of literature considering such programs exists. This 

fact is noticed also by Asgary and Robbert (2010). On the other hand, the literature that 

deals with internationalization of higher education and double degree programs is 

mostly based on Knight’s (2004, 2008 & 2011) and Knight and Altbach (2007) 

interpretation of the matter.  

Most of the research papers study how double degrees are formed, how they are 

integrated to institutions’ organizations and how potential students of these programs 

could be identified. However, a clear analysis of motivators and their influence on the 

evaluation of double degree programs has been lacking from the literature. Usually 

researchers have identified students as the main stakeholders and analyzed them in 

isolation from the corporate world. Employers, on the other hand, have been studied by 

describing them as a part of group analysis (Culver et al, 2011) or by analyzing with the 

help of very narrow sampling (Russel et al., 2008). This is of course valuable 

information, but realities behind the recruitment process’ decision-making have been 

lacking from these studies; double degree graduates have not been compared to ones 

with only one degree and therefore explicit value of the program has remained unclear.   
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Students 

•Questions remaining in the 
literature: 

•Why double degrees are 
undervalued among students? 

•Level of awareness among 
students. 

•How do students think a double 
degree program is positioned 
against other study abroad 
programs? 

Employers 

•Questions remaining in the 
literature: 

•How aware are employers of 
double  degrees? 

•How much do they emphasis this  
type of education in their 
recruitment? 

•How do benefits of double degree 
programs correlate to employers' 
expectations of the "perfect 
employee"? 

Faculty 

•Questions remaining in the 
literature: 

•How  do faculty members support 
the recruitment of students? 

•How aware are they of the 
possibilities double degrees 
provide? 

Figure 1: Issues that the literature has been unable to cover 

 

 

 

 

 

 

 

 

There are also issues with geographical concentration of the literature. Due to high 

demand in Asian countries, most of the studies base their knowledge about double 

degree programs on institutions located in Asia, leaving Western institutions without 

attention; thus there is a clear need to balance current research and provide updated 

information about Western education markets in relation to double degree programs. 

Therefore the results of this thesis will be based on Finnish business and education 

environment.  

Even though authors such as Russel et al. (2007), Culver et al. (2011) and Obst and 

Kuder (2011b) have identified several factors that have impact on students’ and faculty 

members’ decision to choose to participate in double degree programs, there is a lack of 

understanding on how students’ expectations are reformed during the program and how 

these expectations reflect to objectives of corporate world. After all, value-added gained 

from double degree program has been divided into separate modules, such as 

knowledge creation, experience building, impact on employability. Current literature 

has not been able to see these as parts of an active process, in which the whole would be 

greater than the sum of its parts. It is essential for institutions and corporate world to 

understand value-added of double degree programs as an integrated process in order to 

identify if there are some general assumptions or misinformation that could be 

managed. Therefore this research is trying to provide a comprehensive view on the 

current appreciation of double degree programs.  
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1.3 Research objective and research questions 

As noticed, there is a clear research gap that this study aims to fill. To steer this 

intention and present meaningful results in the end of this thesis, various research 

questions have been identified. 

Even though the research problems are identified with the help of current literature, 

there are more practical objectives involved in this research. Hence, this thesis seeks to 

provide information that would help the case institution to further develop its programs 

and better understand the reasoning behind students’ decision-making. As IIE (2011) 

states in its report, several institutions are having problems with attracting enough 

students to either establish new or keep already existing programs alive. The case 

institution has faced similar problems and thus this research has been conducted with 

extra caution and magnitude. In addition to provide applicable and relevant solutions, 

this study aims to connect and integrate different variables of double degree programs 

into one framework and therefore utilize a holistic approach. In addition to this, these 

outcomes are applied to real-life situations in order to provide a solid foundation for the 

Aalto University to further develop its double degree programs.  

Despite the fact that this thesis is based on Finnish education and business 

environments, we aim to take international context into account in order to provide 

valuable information to foreign businesses as well as education providers.  

In order to support issues presented above into account, the main research question is 

identified as follows: 

 How do key stakeholders (students, employers and university) value double 

degree programs? 

In addition to main research question, there are also sub-questions included in this 

research. With the help of these questions, a more comprehensive view of the subject 

can be achieved: 

 Where are the expected values of double degree programs derived from?  

 How could benefits of double degrees be utilized to attract more students and 

increase the value of the entire process?   
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1.4 Terminology 

The identification of certain education environment related terms is extremely 

important, because different actors might interpret the terms differently due to their 

geographical location or cultural background.  As stated by Knight (2008), terms mean 

very different things to different organizations, institutions, members and audiences, 

which make research more challenging. In most cases, program-related terms are 

defined based on the qualification awarded. This study makes no exception. The issue 

of terms will also be briefly explained in Literature Review section, but in order to 

avoid confusion, terms introduced here will be used as a foundation for this research.  

Higher education institutions (HEIs): 

Universities or other educational establishments that are approved as 

institutions of higher education by the competent State authorities and 

provide all types of studies, training or training for research at the post-

secondary level. (UNESCO, 1998) 

Transnational education: 

“All types of higher education activities - study programs, or sets of 

courses of study, or educational services (including those of distance 

education)- in which the learners are located in a country different from 

the one where the awarding institution is based. This situation requires that 

national boundaries be crossed by information about the education, and by 

staff and/or education materials (whether the information and the 

education, and the materials travel by mail, computer network, radio or 

television broadcast or other means).Such programs may belong to the 

education system of as State different from the State in which it operates, 

or may operate independetly of any national education system” 

(UNESCO,2006; GATE, 1997: 1 & Dos Santos, 2002:101) 

Collaborative degree programs: 

The goal of two (or more) higher education institutions is to increase their 

mutual collaboration by establishing degree programs, which would 

support aims “not only to add international exposure for students but also 

do appear to revolve around advancing the internationalization of the 
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campus and for raising the international visibility and prestige of the 

institution”. (Culver et al. 2011) 

In addition, collaborative programs include both joint and double degree 

programs. 

International double degree programs: 

International double degree programs are study programs collaboratively 

offered by two (or more) higher education institutions located in different 

countries. They typically feature a jointly developed and integrated 

curriculum and agreed-on credit recognition. Students typically study at 

the two (or more) partnering HEIs (i.e., 1 home institution + 1 institution 

abroad). Upon completiton of the study program, students receive degree 

certificates issued separately by each of the institiutions involved in the 

program. (IIE, 2011:9)  

Also other terms such as multiple, tri-national, integrated, international, 

combined, concurrent, consecutive, overlapping, conjoint and parallel 

degrees are widely used in the literature. (Knight, 2011; Russel et al., 

2007) 

Dual degree: 

At the international level, the term is normally used interchangeably with 

double degree. However, at the domestic or national level it often refers to 

a double major indicating two areas of concentration attached to one 

degree or two degrees in different fields from the same institution. 

(Knight, 2008) 

However, some authors use term ‘dual degree’ to describe both joint and 

double degree programs. In this study, authors such as Asgary and 

Robbert (2010) use this definition. Therefore, whenever this study refers 

to dual degrees, it means that both joint and double degree are included. 
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International joint degree programs:  

Joint degree programs are similar to double degree programs, except that 

upon completiton of the study program, students receive degree 

certificates issued separately by each of the institutions involved in the 

program (IIE, 2011). Furthermore, it is common that the duration of the 

programme is normally not extended and thus students have the 

advanteage of completing a joint programme in the same time period as 

and individual programme. (Knight, 2008)  

The difference between globalization and internationalization 

 

As Marginson and van der Wende (2007) describe, whereas globalization 

tends to disappear various borders between nations and cultures, 

internationalization is described to increase interconnectivity between the 

agents. Similar view is suggested by Gereffi (1999) who states that 

internationalization is “the geographic spread of economic activities across 

national boundaries” while globalization is “functional integration and 

coordination of internationally dispersed activities”. 

  

As a short wrap-up, it can be said that internationalization is seen as more 

agent-oriented activity, which aims to achieve certain goals in global 

context. Globalization, on the other hand, is partly a byproduct of 

internationalization as it is more universal and thus harder to be 

comprehended.  

 

Aalto University BIZ 

 The Aalto University, School of Business, located in Helsinki, Finland.  
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Table 1: List of differences and similarities between joint and double degree programs 

Type of programme Differentiating elements Common elemenets to all three 

types 

International Joint Degree 

Programme 

Qualification 

One qualification is awarded 

jointly meaning that the name of 

all collaborating institutions 

appear on the degree certificate. 

If national regulations prevent 

the joint conferral of a joint 

qualification, then normally the 

name of one institution, (usually 

the enrolling institution) appears 

on the official degree certificate 

and a supplementary unofficial 

certificate is provided. 

Duration 

A joint programme is normally 

completed in the same time 

period as a similar single degree 

programme from one of the 

partner institutions.  

 A formal agreement exists 

among all collaborating 

institutions outlining the 

roles and responsibilities of 

each partner, detailing the 

content and organisation of 

the academic programme and 

identifying the requirements 

and procedures for awarding 

each institution’s 

qualification. 

Given the international 

designation of the 

programme, the collaborating 

institutions are from different 

countries 

 Physical or virtual mobility of 

students and/or professors 

and/or course content is 

normally involved.  

 The programme meets the 

appropriate 

national/institution quality 

standards of all collaborating 

institutions. 

 Academic arrangements for 

collaborative degree 

programmes are different 

than for franchise and 

twinning programmes. 

International Double Degree 

Programme 

Qualification 

Two qualifications of equivalent 

standing are awarded upon 

completion of programme 

requirements. Requirements for 

programme completiton and 

qualification may differ between 

partner institutions but they are 

established collaboratively.  

 

Duration 

The period of study is usually 

longer thatn a single or joint 

degree programme fiven the 

extra requirements needed to 

receive tow qualification but less 

than the time taken for each 

degree separeately.  
Source: Knight  (2008: 18). 
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1.5 Structure of the thesis 

The thesis has total of eight chapters, which are structured in a way that they would 

most effectively describe the value of double degrees delivered to programs’ key 

stakeholders. In chapter one the background of this research is introduced; the main 

focus is to provide the reader a comprehensive understanding of where the researcher 

comes from. This being said, the importance of research questions should not be 

undervalued, since they provide the essential context in which this research is 

performed. Chapter 2 relies strongly on the current literature and aims to review 

viewpoints of various authors in order to describe current trends that exist in the higher 

education environment. Figure 2 outlines the key issues presented in the chapter; the 

chapter starts with introduction of global trends and their impact on national-level 

objectives.  Thereafter, the focus moves towards institutional-level objectives, which 

structure universities’ internationalization strategies and their outcomes. Eventually we 

will take a look at more specific tools, which are used to achieve the objectives of 

institution-specific internationalization strategy. At this point, a strong emphasis is put 

on double degree programs. Accordingly, the main focus of this research is put on the 

values that double degree programs are expected to deliver to the three main key 

stakeholder groups; students, employers and faculty. In the end of the chapter, a 

theoretical framework is provided. The purpose of this is to have a structure that helps 

the reader to internalize what was covered in the literature review. It is also forms the 

basis for forthcoming chapters.  
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Figure 2: Structure of the literature review 

 

Chapter 3 justifies methodological decisions made by the researcher. Firstly, reasoning 

behind choosing both quantitative and qualitative research methods is introduced with 

the help of literature. In addition, more detailed view on research tools that are used in 

this thesis is provided; the use of questionnaires as the main data collection tool is 

widely discussed. However, the existence of more qualitative data collection method is 

also justified.  In the end of the chapter, the statements of research’s validity and 

reliability are elaborated.  

Empirical results of this research are presented in chapters 4 and 5. Even though the 

main research question is used as a standpoint in the literature review to guide our 

analysis, findings section discusses the main research question in more detail. Chapter 4 

focuses on describing the past and the current situation of the Aalto ECON in order to 

provide the reader a clear understanding of the context, in which this research has been 

conducted. The chapter uses figure 2 as a basic structure; at first the national viewpoint 

is taken into account and then Aalto ECON’s own internationalization strategy 

objectives are clarified. For this purpose Aalto’s own (secondary) data have been used. 

Chapter 5, on the other hand, relies on the results, which are gathered by using various 

Globalization 

Internationalization 
strategies 

Objectives of various 
levels 

Tools of 
international-

ization strategy 

Double 
degree 

programs 

Students Employers Faculty 
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research methods. The results are strongly linked to current literature and theoretical 

framework in order to discuss how equivalent theoretical and empirical sections really 

are. Chapter 6 adopts more analytical approach and uses the results to create a new 

framework, which describes how the values of each stakeholder are formed. This is 

extremely important, because in order to evaluate the value to a stakeholder, the source 

of the value has to be known.   

Chapter 7 takes the framework introduced in chapter 6 into account and aims to provide 

solutions for the Aalto University ECON; this is expected to help the university to 

overcome the current challenges. In addition to this, this chapter relies strongly on 

research question ‘How could benefits of double degrees be utilized to attract more 

students and increase the value of the entire process?’  Even though this chapter has a 

strong case study orientation, information that is shared can be utilized in more general 

contexts as well. The idea is to apply theories and the results to educational context and 

provide a general plan that could be used by universities, when the role of double degree 

programs is unclear and the more active involvement in developing the programs is 

needed.   

The main findings of this research are summarized in chapter 8. In spite of the fact that 

research’s main implications on the Aalto University’s double degree activities are 

already discussed in chapter 7, the main outcomes will be outlined in this chapter as 

well. Furthermore, more general viewpoint will be applied in order to provide more 

generalized solutions to HEIs all over the world. In addition to this, the impact of this 

research on literature is discussed. Lastly, limitations and suggestions for further 

research are presented in the end of chapter 8.   



  

 

13 
 

2. Literature Review 

 

2.1 Global Higher Education Environment 

As mentioned previously, there have been dynamic changes in national environment 

during the last decades. The combination of two simultaneous trends – globalization and 

economic growth – has forced national institutions to establish responsive actions to 

manage their growth prospects. Members of economic, as well as social, environmental 

and political spheres, have noticed that human capital and thus knowledge creation has 

to be managed with regards to global demand. As Varghese (2008) states, the 

development of knowledge-based sectors has been a key success factor of companies 

operating in global arena. As a result, higher education institutions (HEIs) have become 

even more important in terms of creating and providing knowledge creation activities. 

As Nerad (2010:3) highlights, many nations - especially the ones with lower share of 

highly educated members – commonly use various methods to overcome the challenges 

of globalization; improve higher education at home, which is what most European and 

Asian countries have done; establish a setting to focus on short-term immigration; bring 

the work to a highly skilled labor force; or combine different objectives of all strategies. 

In order to take care of nations’ well-fare in respect to these terms, educational 

institutions are influenced in various ways. 

Indeed, at the moment globalization is such a strong driving force that it increases 

interdependence and convergence between different institutions (van der Wende, 2007). 

In order to achieve objectives mentioned by Nerad, higher education cannot be excluded 

This chapter takes a look at the literature that currently introduces different double degree 

program approaches and values related to them. The section starts with a comprehensive 

introduction of the environment, in which double degree programs are operating; more emphasis 

is put on national-level issues in the beginning of the chapter. National objectives modify 

institutions’ internationalization rationales and expectations and therefore it is justified to 

introduce this approach in this chapter as well. Furthermore, the reasons behind establishing 

certain international study programs as tools of internationalization are identified; with the help 

of this, it is possible to assess certain values that double degree programs are expected to deliver 

to its stakeholders. Even though national and institutional objectives of HEIs are emphasized in 

the beginning of this chapter, more individual approach will be presented as the focus moves 

towards the values of double degree programs. Therefore the structure of this section follows 

what was pictured in figure 2. 
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from the process. HEIs “are mediums for a wide range of cross-border relationships and 

continuous global flows of people, information, knowledge, technologies, products and 

financial capital” (Marginson & van der Wende, 2009: 18). This view relies strongly on 

Knight’s (2004) notion, which highlights the importance of border-crossing as an 

essential part of HEIs’ activities. Even though not all universities reach the same level 

of internationality, they cannot avoid the influence of globalization; they are required to 

operate in more global landscape, where increased competition, market-steering and 

effectiveness are present. As mentioned in introduction section, educational markets are 

no longer operating within nation’s borders, but globally. In addition, as argued by 

Teichler (2004:7), globalization tends to blur the power of national borders and systems, 

which might result in more homogenous cultural systems and thus decrease the 

importance of local attributes. Furthermore, as stated by Boyer and Drache (1996), 

globalization stretches and deepens communication processes, which creates more 

flexibility and scale; different parts of the world are becoming more integrated, which 

leads to development of nations’ cultural, social, economic and political spheres.  

When any of these spheres face some changes, there are clear implications in higher 

education, since it provides various ways to take-up technologies, it supports the finding 

of new knowledge and manages various networks. However, as further explained by 

Marginson and van der Wende (2009), globalization phenomenon in higher education 

cannot be understood as universal trend; it is not a one-way street. Different national 

policies, such as the ones mentioned above by Nerad, governmental strategies and 

management influence the intensity of globalization. Therefore, in order to operate 

effectively in dynamic landscape, both nations and higher education institutions should 

define their shared global strategy and position themselves in the markets accordingly.  

In order to meet challenges of the future, a clear operational game plan should be 

established by education providers. As Teichler (2004) argues, “all higher education 

institutions have to be international, national and possibly local”. Indeed, the trend of 

21
st 

century has been towards stronger global orientation; past decades have been 

favorable for strong global interaction and interdependence. The future is unknown and 

it creates challenges for HEIs to make long-term strategic choices. Van der Wende’s 

(2007) paper provides some estimates about the direction of globalization; she has 

evaluated the future of higher education in terms of various scenarios of globalization 

3.0. These, even slightly contradicting views, imply that the development of 
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globalization might range from more globally oriented world to more restricted and 

controlled societies. Based on these issues, the author suggests that HEIs’ 

internationalization strategies might be affected by the following scenarios: “Open 

Networking, Serving Local Communities, New Public Management and Higher 

Education Inc.” (p. 276-277). These scenarios should be recognized, because 

institutions should assess opportunities and challenges of the future and act accordingly.  

First scenario ‘Open Networking’ suggests that universities should aim to improve 

interaction between international institutions in order to achieve increased knowledge 

sharing and resource collaboration. On the contrary, second approach, which is called 

‘Serving Local Communities’, implies that due to increased problems in the economy 

and societal security, institutions would restrict their international orientation and focus 

on local operations; international collaboration would be performed by a small number 

of institutions’ members with stable countries. Third scenario suggests that as a result of 

society’s restricted financial policies, HEIs would face more competition in 

international landscape: ‘New Public Management’ takes this into account and refers to 

more dynamic presence in global context. Lastly, ‘Higher Education Inc.’ has some 

similar patterns since it suggests that increased globalization will result in liberalization 

of education, which would then increase the competition over students and high-quality 

researchers; due to these factors there would be even stronger involvement of 

transnational higher education.  

No matter what happens, it is required that nations and education institutions would 

decide their position in global arena according to their strengths and assets. Despite 

various prognostications presented above, it is suggested that benefits could be achieved 

most effectively in global landscape and thus their positioning should support that 

objective. Even a book edited by OECD (2009) emphasizes the need for global 

orientation in its strategies, because it believes that changes in educational environment 

have to be carefully considered: “they share the global higher education landscape with 

international and regional agencies, educational corporations, non-government 

organizations, and other groups and individuals with an active interest in cross-border 

relationships” (p. 27). However, it should not be forgotten that even though global 

requirements are high, these plans should utilize nations’ and HEIs’ common heritage 

and attributes. This way they can position themselves effectively in the markets and use 
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global environment as strong resource to support their performance and benefit from 

knowledge and network creation in local context.  

Even though research papers are mostly dominated by suggestions to focus on global 

orientation, there are also other approaches as van der Wende’s (2009:27) 

prognostications suggest. All-in-all, positioning of nations and HEIs should support 

their mutual goals and thus the strategy should be defined accordingly. In order to 

understand the need of change, actors in education landscape can be divided. Therefore 

Marginson and van der Wende (2009:27) have introduced four zones of strategy-

making; intergovernmental negotiation, individual institutions as global actors, system 

organization by government and local operation by institutions (Figure 3). These zones 

are defined based on the agents and their site of change. Zones can be used to describe 

the nature of policies required in order to increase global presence of an agent, but they 

also make it is easier to understand forces that are present within one nation. This 

concept emphasizes the role of independent agents in the strategy-making process, but 

also allows interconnections between these parties.  

Figure 3: Four zones of strategy making by nations and HEIs 

 

 

Sources: Marginson and van der Wende (2009) and Teichler (2004). 
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This issue can be understood more comprehensively with the help of Teichler (2004), 

who states that the value-base of positioning is founded on institutions’ and nation’s 

historical roots, economic attributes, geographical and cultural characteristics, politics 

and educational system. In this case nation’s and institutions’ position refers partly to 

their competitiveness and attractiveness in global arena; various national strengths 

should be utilized in order to improve success of the entire society. In order to meet the 

demands created by increased globalization, it is expected that there is more focus on 

global than local orientation. In terms of HEIs and nations, there are two rationales 

involved in global orientation, which are introduced by Marginson and van der Wende 

(2009:28). These rationales are probably the most commonly used to justify the decision 

to focus on global strategy since these cannot be achieved in local context. The reason 

why most institutions globalize themselves is (ibid.): 

1. To maximize capacity and performance within the global landscape, and 

2. To optimize the benefits of global flows, linkages and offshore operations back 

home in the national and local settings.  

2.2 Internationalization Strategy 

Due to current global trends, the decision to go international seems to be the most 

beneficial decision for high education institutions. Indeed, as mentioned by various 

authors (Szolár, 2011; Varghese, 2008; Teichler, 2004), universities or other HEI’s are 

one of the most international institutions in the world. Thus internationalization of 

education is not a new concept, but, due to increased globalization, it has been reformed 

and reanalyzed during the last decade. Focus of the concept is to “impart knowledge, 

skills and values, which have universal appeal and application”; the aim is to transform 

a curriculum to increase cross-national and intercultural stance (Varghese, 2008:10). 

However, as van der Wende (2007) argues, internationalization of education is 

sometimes used to manage globalization and thus providing support to the society, 

culture, economics and labor markets. Thus internationalization of education can be 

seen as a tool used by governments and organizations to facilitate their position in a 

global environment. This statement shows that there is even higher dependence between 

nations and institutions than described by Marginson and van der Wende (2009) in 

Figure 3; strategies of both agents are partly connected and integrated.  
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Even though the two arguments that Marginson and van der Wende (2009) use to 

explain the internationalization of an institution are valid, there are even more important 

objectives that have impact on the intensity of the strategy. Thus the two objectives are 

categorized into national-level objectives and institutional-level objectives; therefore 

this section provides information about both national and institutional objectives, before 

solely focusing on tools of internationalization in forthcoming sections.  

2.2.1 Internationalization at the national level 

Even though the main emphasis of this research is not to analyze the relationship 

between HEIs and nations in detail, it is important to understand the scope of nation’s 

impact on institutions’ decision-making. For example figures 3-5 imply how 

interconnected national and institutional levels really are; it is impossible for HEIs to 

operate in isolation from national-level objectives; they have a strong influence on what 

kind of tools HEIs decide to use in order to succeed both in local and global contexts. 

Location-specific introduction about the matter could not be done without covering also 

national-level objectives.  

Firstly, national objectives can be divided into two groups by analyzing whether the 

country imports or exports education services. Basically, a country can be seen as 

importer if it consumes education services of other countries or sends students abroad to 

increase their knowledge. Exporters, on the other hand, have been able to facilitate the 

quality their services so that they are in most cases superior to ones of other (in most 

cases developing) countries. Secondly, the objectives behind this situation can be 

identified with the help of figures 4 and 5.  
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Figure 4: An example of differences in objectives of education in importing 
countries 

 

 

 

 

 

 

 

 

Source: Jianxin, (2009: 634) 

As Figure 4 implies, developing countries, in most cases, focus on improving 

knowledge-creation and thus increase human capital at national-level. For example 

China is seen to focus on capacity building and human resource development whereas 

Malaysia aims to increase society’s economic revenues by focusing on higher 

education. When countries are not able to provide high-level education services on their 

own, such services have to be imported. This results in a situation where attention is 

drawn to developed countries. 

Indeed, Knight (2008:3) states that “Europe is the leader in raising the importance, 

identifying the value and promoting the organization of … collaborative degree 

programs”. Similar pattern is noticed by Altbach and Knight (2007); they report that 

there is a clear division between countries in terms of internationalization programs. 

Authors state that “International academic mobility similarly favors well-developed 

education systems and institutions, thereby compounding inequalities. Initiatives and 

programs, coming largely from the north, are focused on the south” (Altbach and 

Knight, 2007; 291). Consequently they also mention that especially English-speaking 

developed countries in Europe provide most services of international academic 

programs. On the other hand, Asian, Latin American and other developing nations are 

buying these services or products. This view is also supported by OECD (2009) and 

especially Jianxin (2009), who notices that the surplus of education in Western 

countries has been utilized to manage shortage of education in less developed countries.  

Thus one explanation for such a strong demand of collaborative programs in is the fact 
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that internationalization of education allows nations to develop their infrastructure and 

social identity; human capital allows countries to create new solutions to their citizens 

and thus develop the entire country. This view is also supported by Nerad (2010) and 

Vincent-Lancrin (2009). As these authors mention, despite the fact that higher education 

processes are mostly controlled by northern institutions, students from the south are able 

to utilize these assets in the north and thus solve problems in their home countries. 

There is, however, some level of insecurity involved; in order to solve problems, 

students should return to their home countries. Otherwise the situation would result in 

brain drain in these countries. This kind of behavior is partly supported by the 

development of commercial trade and society, because it promotes intercultural 

understanding. Furthermore, trade-related issues can be identified as some of the main 

criteria for nations to support internationalization objectives of HEIs.  

Comparison between Figures 4 and 5 can be used to summarize how geographical 

location impacts goals and objectives at national level. It really supports the notion that 

institutions and nations have strong relationships. However, it is important to notice that 

needs of developed nations for capacity building and human resource development are 

not as high as in developing countries. Therefore many institutions in Western countries 

tend to use internationalization of their education to increase their incomes and promote 

international understanding.  

Figure 5: An example of differences in objectives of education in exporting countries 

 

Source: Jianxin (2009:633) 
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2.2.2 Internationalization at the institutional level 

Since institutions are the main actors in establishing internationalization strategies and 

performing education activities, their objectives influence the decision to choose the 

most effective education programs and methods. Therefore, it is important in every 

sense to identify institutional-level reasons and drivers for the internationalization of 

educational operations. Firstly, the development of international reputation as a ‘high-

quality institution’ can be identified as one of the main criteria for most academic 

institutions; it allows them improve the level of their education through “brightest 

scholars, … ,high-profile research and training projects” (Knight, 2004:26), establish 

high-standard research projects and increase the demand of institutions’ programs 

(Knight, 2008; Altbach & Knight, 2007). Indeed, in some cases it is rather common that 

institutions are contributing to more collaborative relationship-building in order to 

increase their bottom-line; increased reputation and thus higher level of student 

enrollment allows them to achieve this goal. It is also important to notice that especially 

in early stages of their internationalization strategy, academic institutions are keen to 

establish strategic alliances to support their attractiveness and secure their product 

portfolio. In addition, network generation is a strategic decision made by many 

institutions, because it allows them to increase student and faculty mobility and develop 

new programs to support their capacity building. Network generation can also be used 

for benchmarking purposes, which allows institutions to better manage their 

organization and analyze current trends (De Witt, 2002; Knight, 2004; Altbach & 

Knight, 2007) 

Student and staff development is an essential issue when analyzing the drivers of 

internationalization plans. In today’s knowledge-intensive world, institutions are 

expected to develop students’ intercultural skills and improve the level of 

internationality among their staff. Especially, demand in the business environment is 

increasing pressures for academic institutions to include international aspects in their 

programs; graduates are expected to be familiar with global issues and be prepared to 

work in multinational environment. In addition, increased demand for highly skilled 

employees emphasizes the need to establish new and innovative academic programs in 

order to meet high standards of today’s job environment. Furthermore, staff 

competencies have to be in-line with these demands in order to maintain certain level of 
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expertise in education and secure the quality of new graduates. (Knight, 2004; De Witt, 

2002)  

Institutional-level objectives of internationalization strategies can be achieved with the 

help various approaches. The decision to focus on certain approach depends on the type 

of institution as well as the environment in which it is operating. Therefore, 

achievement of institutional objectives can be evaluated based on four approaches, 

which are introduced by Vincent-Lancrin’s (2009).  

Firstly, the author describes the first internationalization strategy with the help of 

mutual understanding. The key point of this approach is that it “relies above all on long-

term benefits: international students will keep special links with their host country” (p. 

74). This is expected to have positive implications to host institution and nation in the 

field of “political, cultural and commercial consequences”. This approach “encourages 

the international mobility of national and foreign students and teacher-researchers, via 

grants and academic exchange programmes as well as partnerships between higher 

education institutions” (p. 73). The aim of this strategy is to increase students’ cultural 

awareness and perception of fellowship, but also improve their knowledge-base in order 

to benefit the host country after the return.  

Approach that emphasizes talented migration aims to increase the number of skilled 

international students in order to get them to invest in nation’s knowledge creation and 

innovation processes. By focusing on exporting education, institutions are using 

marketing practices in foreign countries to attract the most suitable students to meet the 

requirements set by the society or any stakeholder; various qualifications or attributes 

can be emphasized more than others.  Expected outcomes might relate to superior 

reputation, higher rankings of HEIs, increased funding or improved status of national 

workforce. 

In a market-based economy revenue generation as an incentive is not uncommon; the 

third approach makes no exception. The aim of this strategy is to attract international 

students, who could increase incomes of an university and therefore help to secure its 

position in global higher educational environment. It is very typical for authorities to 

apply different policies that are related to for example international trends of 

immigration; it should be noted, however, that student mobility is highly encouraged 

and supported by this approach as it is directly linked to improved revenues.  
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The fourth approach deals with the issue of national challenges to provide high-quality 

higher education to local and foreign students. Capacity development strategy allows 

emerging countries to develop their educational systems and support the development of 

nations’ economic objectives such as the attribute of talented workforce. This approach 

is strongly influenced by the concept ‘transnational education’, which is applied in 

different ways to deliver value to institutions; franchising, program articulations, branch 

campuses, off-shore institutions, large corporations, international institutions or distance 

learning arrangements and virtual universities (Machado dos Santos, 2002). Especially 

Arab and Asian countries are implementing this strategy to achieve certain national 

capacity development objectives, which were already outlined by Nerad (2010) in the 

beginning of this chapter.  

When academic institutions are able to perform according to high standards and achieve 

internationalization objectives, they are expected to produce new knowledge and 

contribute to various researches. This rationale exists no matter which of the strategies 

is being chosen by the HEI and it has a clear impact on national as well as institutional 

level as it allows organizations to solve global problems and influence different spheres 

such as social, economic, environmental and political (O’Connor, 2006). 

Interdependence among institutions and organizations allows these members to identify 

new problems and base their solutions on international networks. 

As a conclusion it is useful to highlight few issues that were introduced in Jianxin’s 

(2009) research paper. One of the most valuable outcomes of the paper is table 2, in 

which he has analyzed both push and pull factors in relation to governmental level, 

institutional level and individual level. With the help of international education, HEIs 

are trying meet various internationalization objectives, such as development of human 

resources; improvement of economic revenues; development of education system; or 

increase in cultural awareness. More general rationales of HEIs are the management of 

human capital, building new infrastructure and advancing multiculturalism; these are 

similar to issues that are presented in figures 4 and 5.  
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Table 2: Push and Pull factors of various levels 

Source: Jianxin (2009:632) 

2.2.3 Different approaches of internationalization strategy 

A successful internationalization strategy includes certain tasks that have to be 

performed in order to meet the objectives of both levels. At least two different 

approaches can be found from the literature; these tasks are identified by using different 

perspectives. Figure 6 combines the two standpoints and introduces two different 

locations, where the activities can take place. Firstly, internationalization strategy can 

have four different layers as Knight (2004) suggests; in this case the whole institution is 

seen as producer of internationalization. It is also possible to analyze the situation by 

dividing institution into activities that have to be fulfilled, as Teichler (2004) states. 

These activities are, however, broader in a sense that they only provide guidelines that 
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Performed at home  
(Knight, 2004; Varghese, 2008) 

Performed abroad 

 (Knight, 2004; Varghese, 2008) 

- i.e. Transnational Education (Jianxin, 

2009) 

help institutions to develop their operations. Secondly, both of these approaches can be 

performed in two locations; at home or abroad. 

 This study does not focus on comparing the value of these approaches to institutions, 

but aims to introduce what kind of activities most of the institutions perform, and how 

these activities justify the existence of programs such as double degrees. 

Figure 6: Dimensions of internationalization strategy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Knight’s Approach 

Internationalization of higher education as such has been referred to various roles, 

which are then performed in an international educational context. Consequently, Knight 

(1994 and 2004) has focused on processes to integrate internationality into academic 

functions and thus emphasized more active role of various stakeholders. Furthermore, in 
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her text Knight (2004:11-12) takes a closer look at internationalization and focuses on 

remodeling definitions, approaches and rationales in order to take an increased 

importance of international higher education into consideration. As a result, she is able 

to identify various sub-roles of internationalization. These are ‘process’, ‘international, 

intercultural, and global dimensions’, ‘integrating’ and ‘purpose, function and delivery’.  

Process is the broadest term of the ones introduced by Knight. It describes the active 

evolution of clear objectives, outcomes and inputs; processes modify inputs and outputs 

in order to achieve country- or institution-specific goals. Clearly, this role emphasizes 

the importance of processes, because they aim to create value to the agent by utilizing 

inputs and outputs as effectively as possible. In most cases this is possible only in 

international environment. 

 International, intercultural and global dimension emphasize interaction between 

nations or cultures in order better understand different layers of relationships in global 

context. Different members of these relationships can be further sub-categorized into 

smaller units such as institutions and communities, who take care of internationalization 

in different places. As the author refers, term international is used to describe interaction 

between foreign actors. Intercultural, on the other hand, “is used to address the aspect of 

internationalization at home”, while term global “is included to provide the sense of 

worldwide scope” (p.11). In this sense, smaller units are responsible for executing these 

objectives in the end of the day.   

As we narrow down to operations of agents, the importance of integration becomes 

more obvious; policies and programs are encouraged to be used as tools to communicate 

and integrate internationality, intercultural and global positions to educational 

institutions. This secures that ‘international, intercultural and global dimension’ is 

prioritized by all agents. 

Purpose, function and delivery are used to describe the communication and execution of 

policies and programs in regional or institutional levels. Most institutions have 

established internationalization strategies, aim of which is to create new ways to 

implement international and intercultural dimensions. This section highlights the 

importance of academic programs like joint and double degrees, because they are 

established to perform such tasks. As a consequence, this level implies that the 

existence of double degrees is justified. 
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 Implementation of a strategy or delivery in this case refers to more active orientation 

and attributes, which could be utilized once the strategy is executed. As a conclusion, 

this dimension explains ‘why’ educational institutions are executing the strategy and 

what kind of role it has, ‘how’ it is done and ‘which tools’ are used.  

Similar pattern is noticed by Teihcler (2004:6), who emphasizes that “terms with the 

ending ‘-zation’” usually signal: “there was a problem in the past and opportunity for 

improvement, obviously supported by a trend with respect to this issue – in this case 

internationalization”. However, this brings up an issue, which implies that the 

phenomenon keeps changing all the time and it remains questionable for how long this 

trend requires attention; as van der Wende argues, there are various scenarios 

concerning globalization in the future. Despite the obvious benefits of educational 

internationalization for different players, there are also drawbacks existing. These 

include issues such as decreased language diversity, introduction of more homogenous 

academic environment and more unified cultural diversity. Even though these issues are 

recognized by the society, it seems that stronger global orientation outweighs the costs, 

as described by van der Wende (2007).  

Teichler’s Approach 

Teichler (2004:10), on the other hand, focuses on identifying dimensions of 

internationalization (see Figure 4); opposite to Knight’s goal-oriented approach, this 

research does not focus on roles as such, but introduces three internationalization 

activities.   

According to the author, knowledge-transfer is performed across countries; with the 

help of media and physical mobility, different academic operational tools such as 

curricula could be integrated in international context. Internationalization strategy 

should also include multinational education and research in order to support high-

quality education and consequently serve more diverse stakeholders more effectively. 

This dimension includes issues such as international relations, area studies and tendency 

to take part in foreign problem-solving activities.  

Border-crossing communication and discourse describe the fact that only institutional 

interaction might not be enough, when institutions are taking care of their 

internationalization strategies. They have to focus also on improving activities in their 
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own organization; in this case internationality has to be integrated to activities such as 

creativity fostering and personal learning. This allows universities to take care of entire 

scope of operations that take place in various levels; staff, students and support 

members are treated according to internationalization objectives.  

Internationalization of HEIs performed in two locations 

As Teichler’s dimensions already imply, there are two different streams of activities that 

have a strong impact on the success of strategy: internationalization at home and abroad 

(Knight, 2004; Vargese, 2008). Internationalization is a two-way street, where both ends 

should be facilitated to establish own activities at their own campuses, but there should 

also be focus on nurturing the entire relationship. Internationalization objectives are 

rooted in local environment, but they are then extended to partner campuses abroad. The 

existence of intercultural teaching processes at a home campus creates a new 

institutional layer that can be utilized to support student mobility, improve students’ 

multicultural understanding, increase students’ involvement in cross-border education 

and support domestic research activities. Cross-border education, on the other hand, 

focuses on delivering value to various stakeholders (students, faculty and many others) 

in international context; these activities are implemented in foreign nations and often 

performed by partners of co-operation. 

Literature in general does not state that double degrees would effectively take care of 

internationalization at two locations. However, it is clear that double degree programs 

help to perform tasks of internationalization abroad as students are faculty are subject to 

international experiences at foreign campuses (Asgary and Robber, 2010). On the other 

hand, double degrees are suggested to increase the mobility of students and faculty 

(Knight, 2008), which supports interaction between two different institutions; as a 

result, the two-way flow of information and knowledge will support internationalization 

at home as well. In addition to these issues, objectives stated in the beginning of this 

chapter are most likely met with the help of collaborative programs. International study 

programs are used to support both Knight’s (2004) and Teichler’s (2004) strategic 

activities. Next chapters describe why double degree programs are essential elements of 

HEIs’ internationalization strategies and how they can be expected to support 

institutions’ as well as individuals’ needs and goals in relation to educational offerings.  
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2.3 Double degree programs 

The development of double degree programs as a model of transnational education is a 

great example of an innovative attempt to achieve institutional level objectives. Before 

the existence of new programs, HEIs have focused on more traditional student and 

faculty exchange programs that have been expected to deliver value to students and 

education institutions. Now that national and institutional barriers have in many cases 

overcome, many HEIs have substituted traditional study abroad alternatives with more 

intensive study programs in order to “create stronger links and flourish institutional 

partnerships, as well as preparing students for a global workplace” (Obst & Kuder, 

2011a). Even though double degree programs have been widely used in Europe, the rise 

of such programs has been driven by the interest in double degree programs in the North 

America and Asia. Benefits of double degree programs are remarked by students, 

institutions and nations and thus the issue of transnational education is discussed across 

the literature (for example Varghese, 2008; Knight, 2004). As mentioned by Jianxin 

(2009:624), education programs such as double degrees in general are expected to 

increase institutions value by “generating economic revenue, boosting capacity 

building, developing human resources and promoting international understanding”, as 

suggested by Table 2.  Indeed, internationalization strategies of HEIs have to be 

executed by supporting and enhancing cultural, economic, social and political 

implications and therefore double degree programs are seen to be a strong addition to 

international education landscape.  

2.3.1 Current double degree landscape 

Student mobility in European countries has increased rapidly during the recent years 

and therefore it has been possible to establish double degree programs on a solid 

foundation. However, in the North America the issue has been somewhat different. 

Partly due to lack of sufficient language competencies, American students do not find 

foreign study options as attractive as their European counterparts do (Obst & Kuder, 

2011a). Furthermore, the length of their study abroad period has shifted towards shorter 

time periods, which has had clear implications on students’ ability to internalize 

“intercultural skills and foreign language abilities” (p. 14). As authors mention, 

currently only less than ten per cent of American students, who participate in study 

abroad programs, spend a full academic year at the foreign university. All-in-all, 

transatlantic academic student mobility has dropped since European students have 
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found other locations more attractive after increased the scope of European study abroad 

offerings. At the moment, joint and double degree programs have been expected to 

improve the situation and increase the flow of students in transatlantic context. It is also 

worth noticing that joint and double degree programs are forced to compete with other 

international study programs, which might complicate double degree programs’ 

expansion (p.XIII). As Figure 7 explains, international study programs can be identified 

according to their breadth and depth; due to special characteristics of collaborative 

programs, they are believed to provide such benefits that “the best and the brightest” 

could be attracted to participate in such programs.  

Figure 7: Comparative Breadth and Depth of Transnational Learning Models 

 

 

 

Source: Asgary and Robbert (2010:320) 

Indeed, as Asgary and Robber (2010) mention, study abroad models that universities 

use usually belong to one of the following groups: dual degree programmes (double and 

joint degrees), education abroad (exchange programmes) and short term programmes. 

The figure shows that “dual degree programmes have significantly more depth and 

breadth, particularly regarding time spent abroad and cultural influence upon language, 
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lifestyle and academics” (Asgary and Robbert, 2010:320). Short-term programs aim to 

increase students’ cultural awareness and expose them to foreign experiences by 

sending students to foreign institutions for few weeks. Education abroad has constantly 

increased the number of participants since 1980s. Students tend to study abroad for one 

or two semesters and develop personal as well as academic skills. In these cases home 

university communicates with foreign university; academic standards must be in line 

with the home university in order to include studies abroad to students’ degree. Joint 

and double degree programs are the most comprehensive, collaborative and challenging 

study options; this correlates to popularity of such programs as Figure 6 shows. Even 

though the figure might imply that double degree and joint degree programs are not far 

behind exchange programs, there is a note to be made. Even though most institutions 

have established joint and double degree programs, there is rather limited number of 

students participating in them. IIE (2009) states that there are on average only 25 

students participating in double degree programs; due to need for heavy organization to 

support the existence of double degree programs, small number of student enrollments 

makes it hard to keep these programs alive. This notion implies that even though the 

scope of joint and double degrees is rather high, the value of programs has not been 

utilized effectively enough. 

Figure 8: Forms of International Education by Percentage of Institution 

 

Source: Asgary and Robbert (2010:319) 

Still, the existence of double degree programs in global education markets seems to be 

getting stronger all the time. Already 84 per cent of HEIs that responded to IIE’s (2011) 
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survey have established double degree agreements and 68 per cent of respondents stated 

that they were planning to create either joint or double degree programs in the future. As 

Figure 9 shows, most commonly European HEIs have double degree agreements with 

other European institutions even though more than half of them are established such 

programs with U.S. institutions as well. The main reason for American institutions to 

launch double degree programs has been the fact that it allows them to position 

themselves better against their competitors; institutions have started to offer innovative 

programs that add value to the education of their students and therefore reinforce their 

own attractiveness compared to more prestigious universities. More severe competition 

has reshaped the global education market in this relation, too. In the future there are 

going to be some changes in the figure since China and India are about to increase their 

shares among American institutions and North America and China among European 

institutions; new education providers will increase competition and many institutions 

will face challenges to attract ‘the best and the brightest’. (Delisle, 2011)  

In addition, the future will also change the number of languages used in double degree 

programs and therefore students participating in these programs have to be more 

qualified in terms of their language competencies. New language options also increase 

possibilities for students to choose the right program for their special needs and 

therefore become more satisfied with their studies. It is implied that the dominance of 

English as the most common language used in double degree programs (49 %) is most 

likely going to weaken as Asian countries increase their presence; this will most likely 

have an impact on students’ motivations to participate in double degree programs (Obst 

& Kuder, 2011b; IIE, 2011). 
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Figure 9: Percentage of responding institutions that have established joint or double 
degree programs with institutions in specified countries and world regions 

 

 

 

 

 

 

 

 

 

 

 Source: Transatlantic Degree Programs Survey 2008 in Obst & Kuder (2011b:3) 

 As a result of these different views on double degree programs’ popularity and success, 

some attention should be paid to issues that have impact on the number of students 

participating in these programs. Therefore the following chapters will take a look at the 

ways the double degree programs are used as value-adding activities in HEIs.  

2.3.2 Types of double degree programs 

Firstly, it is important to introduce current double degree programs that various 

institutions have launched. They provide insights about the benefits and help us to 

identify to whom double degree programs are expected to deliver value. In his article 

Delisle (2011:20-26) introduces three different typologies that describe the reasoning 

behind investing in double degree programs; content of these typologies is based on 

somewhat similar levels of objectives to what were used in Jianxin’s (2009) article, but 

there is a stronger emphasis on the key stakeholder groups. The three typologies are: 

Research-driven Double Degrees; Professional Education-Based Double Degrees; and 

Global Double Degrees. 

Research-driven double degree programs are motivated by institutions’ faculty and 

academic rationales. With the help of common international landscape, institutions are 

able to support each other’s operations and the faculty is able to find new ways to 

operate and increase its innovativeness. As a result the capacity of institutions’ research 
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operations increases. In many cases this approach involves the utilization on partner’s 

physical resources such as departments or equipment in order to support the capacity 

improvement. As a result of partnering, students are able to benefit from the increased 

quality of research and teaching. However, in various cases collaboration involves only 

certain disciplines, since institutions are not able to internationalize all the research 

activities and disciplines at once, mainly because of differences between the disciplines 

and heavy resources required. As the author states, under these circumstances double 

degree program is not usually the essential part of the internationalization strategy of the 

whole institution since only specialized faculty is involved. If the collaboration is 

successful, institutions are usually expecting to have improvement in rankings, prestige 

or image of the institution, which would support also other internationalization 

activities. (Delisle, 2011)  

Professional Education-Based double degree programs, as the author describes, 

“represent the majority of transatlantic double degrees” (p. 22). The driver behind this 

approach is to deliver the highest value to students and allow them to gain the most 

effective employability skills from the education environment. As a result such program 

operates partly in isolation from the HEI’s faculty; “students are the ones integrating the 

complementarities of the two systems in their training experience. As participating 

students learn from their dual experience, the institutions do not necessarily expand 

their scope of expertise, methods, and research beyond their capacity to administer such 

programs” (p.23). It is, however, worth noticing that HEIs cannot exclude themselves 

totally from collaborative programs, because administrative tasks and other supporting 

operations have to be taken care by the faculty. Despite the required resources, 

institutions find students’ capacity building as the most important motivator to launch 

double degree programs. However, there is also a clear institutional incentive involved; 

if the institution is able to produce more high-quality graduates, their prestige might 

increase, which has an instant impact on HEI’s reputation. (Delisle, 2011) 

Professional Education-Based double degree programs, similarly to Research-Driven 

double degree programs, are directed at the students who are already majoring a subject 

in either of the two HEIs. In many cases students are evaluated based on their grades or 

applications; before that students have to analyze pros and cons of various study abroad 

programs and be committed in order to participate in double degree programs. This has 

a clear impact on students’ motivation.  
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Global double degree approach, however, communicates with students even before they 

have applied to the HEI. This approach emphasizes global orientation of today’s 

students; “content of the program and its international “nature” is becoming a priority” 

(p. 25). In most cases students who participate in such double degree programs have 

strong international experiences and they do not make faint decisions to apply these 

programs as some students, who apply to other type of double degree programs, might 

do. This rather rare approach is a new step towards more global participation and might 

therefore be used as a part of various education partnerships in the future. However, 

there are issues that make the management of such programs more challenging, even 

though benefits are exclusive. For example, assessment is “made by some key faculty 

and administrators at leading institutions: there is room to jointly design double degrees 

that are finely tuned to the demands of the market and attract the kind of students 

described … through innovative recruitment procedures” (p. 25). As mentioned, it 

requires a lot of resources to establish this type of program and there has to be mutual 

trust between the organizations before even planning can be started. (Delisle, 2011) 

Despite complexity of programs’ establishment, this model works effectively in some 

regions; especially in countries, where education is chargeable, HEIs are able to let 

applicants know the total costs of such programs already beforehand. This is expected 

to increase the efficiency of recruitment processes and the type of communication might 

be useful for applicants as well. Even though this approach could be well structured, it 

takes time to be able to utilize potential benefits it has to offer. Therefore this model 

should be considered as an important part of double degree landscape in the future.  

Delisle (2011:27) provides a table of advantages and disadvantages that are involved in 

each typology. With the help of the table, it possible to understand the reasons why 

institutions launch certain double degree programs instead of others. The key here is the 

impact of the relationship between costs and benefits on institutions’ decision-making.   
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Table 3: Characteristics of the three different double degree typologies 

 

 

Source: Delisle (2011:27) in Joint and Double Degree Programs (2011) 

 Research-driven double 

degrees 

 

Professional education-

based double degrees 

 

Global double degrees 

 

Driver 

 

Faculty-led  

Academic rationales prevail 

 

Administration-led  

Prestige and/or job market 

rationales prevail 

 

Administration-led  

Prestige and/or job market 

rationales prevail 

 

Advantages Double degree students: 

quality of training career 

opportunities 

 

University and professors: 

Enhanced research capability 

 

Faculty from both sides: Easy 

to agree on academic 

priorities 

 

Professors and 

administrators: Easy to 

organize the recruitment 

process from their own 

program 

 

Easy to design new elements 

of curriculum if faculty is 

leading the process 

 

Double degree students: 

quality of training, career 

opportunities  

 

Non-double degree students: 

Enhanced prestige of home 

university, better career 

opportunities 

 

Administrators: Easy to 

organize the recruitment 

process 

 

Administrators: Building 

blocks of the double degree 

are preexisting, little need to 

involve faculty in designing 

the program 

 

University: Prestige and 

attractiveness, proportional 

to the asymmetry of the 

transatlantic context and to 

the individual prestige of the 

partner university 

Double degree students: 

Program specifically 

designed to meet market 

demand 

 

Course requirements, 

financial aid, logistics: Tailor-

made 

 

Non-double degree students: 

Enhanced prestige of home 

university, better career 

opportunities 

 

Administrators: Broad pool of 

applicants 

 

University: Prestige and 

attractiveness, proportional 

to the asymmetry of the 

transatlantic context and to 

the individual prestige of the 

partner university 

 

Disadvantages Course requirements, 

financial aid, and logistics 

need to be addressed 

afterwards, or retrofitted with 

the support of the 

administration 

 

Administrators need to be 

aware of the specific needs 

of students 

 

Some courses or modules 

need to be developed 

 

Small pool of applicants 

Course requirements, 

financial aid, and logistics 

need to be addressed 

afterwards, or retrofitted 

without creating opposition 

from the faculty 

 

Faculty need to be aware of 

the specific needs of students 

 

Little mutual learning occurs 

between the faculty of the 

two institutions 

 

Small pool of applicants 

 

When trying to address 

specific market expectations, 

need to design new elements 

of curriculum with faculty 

 

Need to design ad hoc 

recruitment tools 

 

Need to handle a broad range 

of students with different 

expectations: Housing, 

pedagogy, career services, 

etc. 

 

Need to avoid an “island” 

scenario in relation to other 

students 
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2.3.3 Identification of double degree programs’ key stakeholders 

Before going any deeper into characteristics of double degree programs, let’s 

summarize some issues we have covered so far. Based on current trends and projections 

about future’s higher education, there is a clear need for collaborative programs among 

universities. They are expected to increase student mobility and provide possibilities for 

academics and faculty to cooperate in international context. A common perception of 

collaborative programs is that “they are intended to prepare graduates to work in a 

global job market by providing more extensive international experiences, thus 

enhancing their employability (Culver et al., 2011). Expected benefits depend, however, 

on the path a HEI chooses; there are clear differences between the three typologies 

(Delisle, 2011) and they are closely connected to institution-specific objectives. Despite 

the differences, double degree programs in general are seen as effective tools to 

leverage quality, which has caused the increase in the popularity of such programs since 

the beginning of 21
st
 century (IIE, 2009). Especially, institutions in Asian countries 

have invested a lot in developing double degrees in order to provide more variety and 

high-quality programs to their students. This has forced Western institutions to respond 

to needs of Asian education markets and start developing their own double degree 

programs (Nerad, 2010; Vincent-Lancrin, 2009). In order to get more comprehensive 

view of what double degrees’ features, pros and cons are, stakeholders of these 

programs have to be defined. For this purpose the book ‘On Cooperation and 

Competition II: Institutional Responses to Internationalization, Europeanization and 

Globalization’, edited by Huisman and van der Wende (2005), provides some useful 

ideas. In her chapter, Luijten-Lub et al. (2005:14) state that  

 academic staff,  

 management staff  

 support staff, and  

 students  

are the most important members of double degree programs. This view is linked to 

Jianxin’s (2009) notion, according to which the benefits of double degrees should be 

analyzed from the viewpoint of three levels; governmental, institutional and individual 

level. For example objectives of internationalization strategies are analyzed based on 

this observation in previous chapters. Despite the fact that global strategy and other 
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objectives are shared with the government by HEIs in educational environment, 

governmental interests will not be discussed in detail here. The main reason for this is 

the fact that governments are operating in such a complex network that it is hard to 

define certain actors and interests as they change more rapidly when there are some 

changes in either economic, social, political or environmental spheres.  However, 

institutional and individual levels will be carefully analyzed in relation to each 

stakeholder.  

Some research papers (for example Asgary and Robbert, 2010) tend to only analyze the 

value of double degrees based on institutions and students, leaving other stakeholders 

without attention. However, there seems to be a strong demand for more detailed and 

comprehensive view of double degree landscape. Thus it can be noted that one 

important stakeholder group has been missing from previous literature; employers. 

Authors Batson et al. (2002) provide some information about the matter, although they 

take a bit different view into consideration. They still state that due to knowledge-

intensive world, the active interaction with business actors should be included in the 

analysis. In addition to this, Delisle’s (2011) article is used to support our decision to 

focus on three main stakeholder groups; therefore the following stakeholders will be 

analyzed in this research: 

 Students (including alumni), 

 Employers  

 Professors/Faculty of the university 

2.3.4 Students 

There are various reasons why the relationship between students and double degree 

programs should be carefully analyzed. Firstly, students are the primary stakeholders of 

most double degree programs as they are identified as actual users of such programs and 

the success of double degrees in institutional level relies strongly on how attractive 

students perceive these products. By choosing double degree programs, students are not 

limited to choose only one career path in the future, but they are able to discover new 

opportunities in different fields. Graduates are also more skilled to adapt to different 

conditions, deliver value through different niches and utilize transferrable skills in 

business contexts (Russel et al., 2007). This notion is supported by Asgary and Robbert 
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(2010: 317); “graduates of these programmes will be better prepared to lead 

international ventures and serve as global citizens”.  

Common expectation of double degree programs is the fact that it increases the 

knowledge level of graduates: “degree programs now tend to focus on the acquisition of 

two types of skills; critical subject specific knowledge and skills and transferable 

knowledge, skills and attitudes” (Crossman and Clarke, 2010; 602). On the behalf of 

knowledge creation, double degree programs are seen as new ways to enhance the 

quality of local offerings; it is believed that when two universities combine their 

resources, the outcome must be of higher quality. Furthermore, the combination of two 

different degrees might allow students to mix skills and combine information in new 

and innovative ways, which could be seen as a strong advantage (Russel et al., 2007). 

As authors continue (p.576); “in developing skills in at least two disciplines [areas of 

study], and in learning to switch between, double degree students may emerge more 

able to adapt their skills and knowledge to new contexts in flexible and responsive 

ways”. Russel et al. introduce also term ‘transdiciplinarity’, which refers to a way, how 

knowledge is produced; more problem-focused; increased flexibility in drawing 

knowledge and methods from diverse sources; and better integration to society and 

disciplines are clear attributes of this approach. The role of universities as a part of 

knowledge-creation can increase intensity and scope of interaction between 

stakeholders, which could eventually lead to increased value of graduates (ibid.). 

However, according to Russel’s et al. research, not all students think that the two 

degrees they’ve chosen would fit together. To support this notion, researchers found out 

that students think that double degree programs were not helpful in integrating 

knowledge and skills from two different disciplines.  

In addition to knowledge creation, students with double degrees are expected to have 

comprehensive cultural understanding and experiences in diversity; it is believed that 

student could develop their problem-solving skills due to influence of unfamiliar culture 

and interactions with different people with different backgrounds. Furthermore, 

language skills are one of the most important factors, when student outcomes are 

analyzed. With the help of double degree programs, students are encouraged to improve 

their language skills; they have to be at least bilingual, because English is, in most 

cases, the language of instruction. Even though some authors (van der Wende, 2003; 

Knight, 2010 in Findlay & Tierney, 2010) mention that overuse of English might exist 
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in many institutions, double degree programs are often referred to multilingualism 

(Knight, 2011). This view is supported by IIE’s (2011) report, which states that English 

is most often used in double degree programs, accounting about half of the total number 

of languages. English is followed by French, German, Spanish and Italian, but they all 

are far behind the magnitude of English. This might imply that the relation between 

American HEIs and European HEIs remains strong, but it also shows the importance of 

English as lingua franca. 

There is also some skepticism concerning the language incentive; for example Allen 

(2010) states that restrictions such as timing issues and social attribute might have an 

impact on students’ level of motivation, which could actually make learning situations 

very unequal. However, in his study Davidson (2010) aims to prove that effective study 

abroad programs can have a strong impact on the improvement of personal language 

proficiency. Thus he argues that the huge potential of language learning abroad can only 

be utilized if more emphasis on put on designing activities of transnational study 

programs. Furthermore, the impact of foreign environment has been highlighted by the 

author (p. 7): “many in the modern languages field have long understood that language 

acquisition at the higher levels of proficiency is generally not possible without 

substantial immersion experience in the target culture and the linguistically beneficial 

social activity and psycholinguistic development that study abroad can enable”.  

Double degrees’ culture- related issues are very similar to benefits students get from 

exchange programs. Thus a research made by Messer and Wolter (2007) can be used to 

apply the benefits of exchange programs into a case of double degree programs. They 

state that due to student mobility and study abroad period, individual students are able 

to build stronger human capital compared to non-mobile students; the development of 

their motivation, ability and social background abroad tend to support learning 

outcomes. As a result, students, who are studying abroad, emphasize factors such as 

‘improved foreign language skills’ and ‘improved academic knowledge’ as key factors 

of their international study period. ‘Establishment of useful connections’ is also 

identified as a factor that is most likely to increase its value as an important benefit in 

the future.  However, there are also different skills that can be acquired through 

international experience, as Crossman and Clarke (2010: 602) suggest: “transferable 

skills include oral communication, high level learning skills, problem solving, decision 

making, and affective skills and traits such as responsibility, a positive attitude, 
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interpersonal skills and the ability to work both in a team and independently”. 

Furthermore, international experience has also an impact on development of personal 

characteristics such as tolerance, creativity, empathy and respect, which are highly 

valued by other stakeholders.  All-in-all, these notions can be easily applied to double 

degree programs; it is suggested that students, who perform some of their double degree 

studies abroad, are more committed and goal-oriented compared to ones with only one 

degree.   

There has also been a lot of discussion about the impact of study abroad on 

interculturality. In her research, Pedersen (2010) takes Bennet’s (1993) view into 

account; the author states that the outcome of intercultural development is a ‘global 

citizen’. This outcome has also been referred by Asgary and Robbert (2010) in their 

research paper. Even though Pedersen (2010) states that it is extremely important to 

experience one’s culture in relation to other cultures and reflect this understanding to 

reality, it cannot be easily achieved; similar to language learning, a process to develop 

intercultural sensitivity should be integrated to study programs. However, authors 

introduced in this chapter base their notions on the fact that when studying abroad, 

students are more sensitive to develop their capacities in order to become a global 

citizen.  

Furthermore, there is also a certain level of status that can be achieved by completing 

double degree programs. Different countries and cultures value these kinds of 

accomplishments differently, but in most cases double degrees are referred to a sense of 

elitism (Knight, 2008). This might have an impact on the quality of job opportunities 

and graduates’ revenues (ibid.). In matter of fact, improved job opportunities and 

employability especially in global markets, but also increased wage levels are the main 

drivers of students to take part to double degree programs. This view is supported by 

Crossman and Clarke (2010) in their study, which focuses on analyzing graduates’ 

employability in relation to skills and requirements of employers. They state that 

benefits that can be acquired through international experiences tend to “enhance 

learning, the acquisition of competencies, the development of critical soft skills”, which 

would eventually lead to improved employability.  

Issues presented above are supported by Russel et al. (2008:581), who researched 

expectations of students as well as the usefulness of double degrees to students. The 
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research was conducted in Australia and it involved undergraduate students. Even 

though this research is based on Master’s level double degree programs, research made 

by Russel et al. has real value, since the basic structure of the programme is very similar 

to ones in Western countries. Furthermore, the intensity of the programme ensures that 

students are having the same level of commitment as students in Western education 

environments. Main reasons for taking part in such programs deal with skill 

development, possibility to utilize various disciplines, personal interest and value 

creation. However, most students were motivated by the fact that it might improve their 

possibilities in job markets. Real outcomes of double degrees correlate, to some extent, 

to expectations of students, but there is some variety in it too. Firstly, graduates clearly 

acknowledge the positive impact that the degree had had on their perspective or 

knowledge. According to the study it is also obvious that the degree had improved 

graduates’ position in business environment, even though there is not clear evidence if 

the degree has made them more competitive for jobs (ibid.). It was also mentioned in 

the same study that the degree had provided skills that gave graduates some advantages 

at work, because it had “qualified them for their current position” and it had “given 

them a unique approach to their work” (ibid).  Thus it can be stated that double degree 

programs might have an impact on graduates’ employability as well. 

2.3.5 Employers 

If students expect that double degree has a positive impact on employability, what are 

the drivers of employers? What kind of skills do employers value in general and do 

double degree graduates fulfill these expectations? In order to understand the issue 

behind employing double degree graduates, employers’ expectations of ‘a better 

employee’ have to be first discussed. Research made by Wickramasinghe and Perera 

(2010) compares employers’ expectations in the context of employability in 

international job markets. Authors use the study of Cox and King (2006) as their 

foundation to explain skills required by employers; employability can be analyzed in 

relation to ‘subject skills’ and ‘transferable skills’. Subject skills refer to capabilities, 

which are more business-specific and thus more relevant to employee’s career. 

Transferable skills are “personal abilities of an individual, which can be taken from one 

job role to another, used within any profession and at any stage of his/her career” (p. 

229). As emphasized by Wickramasinghe and Perera, in today’s business environment it 

is extremely hard for any agent to identify right set of skills, which would be required 
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from employees; thus this notion suggests that there would be even stronger focus on 

the improvement of transferrable skills. However, this view cannot be generalized, since 

companies do require certain subject skills from their employees. It is still hard for 

education providers to take individual organizational skills into account in their 

internationalization strategies. This has also had an influence on increased popularity of 

transferrable skills. As a conclusion, ‘employability skills’ are in most cases attributes 

that employers require from graduates and their employees; in some cases subject skills 

are not as highly-valued as employee’s “ability to handle complex information, skills to 

learn and ability to communicate effectively within organization” (p.230).  

There are even more reasons why employers emphasize the need for transferrable skills. 

Firstly, as stated by Crossman and Clarke (2009) companies of today’s globalized 

markets are required to nurture global networks and employ highly diverse workforce in 

order to perform their tasks as efficiently as possible. Graduates, who have been trained 

to internalize transferrable skills during their collaborative degree programs, are 

valuable assets to companies; they can improve their international position, increase the 

quality of their problem-solving activities, have a positive impact on decision-making, 

boost innovativeness, change the performance of conflict management and improve also 

financial performance (p. 600).  

Same authors, Wicramasinghe and Perera (2010), examine how different stakeholders 

(i.e. graduates, university, and employers) perceive employability skills in Sri Lankan 

context; due to rather general previous studies, the aim of their research was to identify 

which transferrable skills are valued and compare them to certain variables. Their main 

findings show that each stakeholder values “problem solving, self-confidence and 

working as a team member” as the most important employability skills (p. 233). 

Furthermore, the study states that in addition to these skills employers emphasize 

learning skills and self-confidence in their future employees. However, this study shows 

that employers do not put as much emphasis on oral communication skills as graduates 

and university lecturers do. In the actual recruitment situation of companies, learning 

and problem solving skills were the most highly valued, followed by attributes such as 

self-confidence and “positive attitude towards work”. Under these figures it can be seen 

that in order to increase the value of graduates’ degree, programs offered by the 

university should at least partly emphasize these skills.  
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One of the main characteristics of double degree programs is the high level of 

internationality. There is rather small number of studies dealing with the issue of 

international experience in relation to graduate employability. Research by Crossman 

and Clarke (2009) aims to fill this gap; they studied 45 Australian stakeholders in order 

to identify the level of relationship between the two factors. As a result they noticed that 

international experience is clearly “associated with the foreign networks, opportunities 

for experiential learning, language acquisition and the development of soft skills related 

to cultural understandings, personal characteristics and ways of thinking” (p.599). 

Firstly, expectations of employees’ international network suggest that employers value 

cultural presence, tacit intercultural knowledge and ability to form sustainable personal 

informal and formal connections. In various cases such networks can be seen as ways to 

develop one’s career, which partly means that employee might be able to increase the 

value of a company through these channels. Furthermore, companies operating in global 

business environment have plenty of contacts, which have to be effectively managed by 

each member of the organization; this justifies the value of networking skills. Despite 

these expectations, the study states that there is no clear evidence, which would show 

that prior networks would improve career advancement in long-term.  

Crossman and Clarke emphasize the fact that international experience is more valued 

than knowledge created from “local internationalized experiences” (p.606). Thus it can 

be noticed that employers are looking for talented employees, who can interact easily 

with business professionals from overseas and perform business-related activities 

abroad. Furthermore, they are interested in persons who can take part to intercultural 

teams and create informal connections with overseas contacts (Crossman & Clarke, 

2010: 605). Experiences, which have been achieved through personal or academic 

connections, are less recognized by employers in terms of value they give; 

internationalization home and abroad (Varghese, 2008) have a clear impact on the 

matter. More complex and international activities performed by graduates, more value is 

given by employers. This clearly shows the importance to integrate students to foreign 

culture and society.  

According to Crossman and Clarke, development of language skills is a factor respected 

by employers. In most cases this attribute creates possibilities to do business in other 

geographical areas effectively; presence of English as lingua franca is most likely going 

to remain strong (Kankaanranta & Planken, 2010), but Asian languages are increasing 
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their importance as business languages. Even though language skills allow employees to 

reduce various cultural barriers, there is more than meets the eye; “language learning 

[is] associated with developing cultural insights on a deeper level and empathetic 

responses to workers … whose first language [is] not English”. Even though this study 

cannot be used to make general assumptions, author such as Piekkari (2008) can support 

the notion, according to which foreign language skills would be an asset in recruitment 

process and valuable factor as a part of employability; she mentions that due to changes 

in business environment, multinational companies have increased their focus on 

requiring language capabilities.  

There are also other issues that international experience contributes to; these include the 

increased practicality and the possibility to apply theories in practice. Secondly, 

employers believe that international experience can help graduates to develop their soft 

skills and personal characteristics such as “empathy, tolerance and respect, self-

awareness, openness, agreeableness, communication, flexibility and extraversion” 

(Crossman & Clarke, 2010:602). These attributes can be seen to have a positive impact 

on organizational development; it is believed that this supports organizational 

communication and ability to analyze actions of various stakeholders based on multiple 

viewpoints. The study also mentions that these characteristics allow people to develop 

their perspectives, which have a clear impact on the success of organization’s diversity 

objectives. According to Asgary and Robbert (2010: 317), this outcome is closely 

linked to the concept of “global citizenship”. 

So far this study has listed various qualities and competencies that are expected to have 

an impact on students’ employability. However, it is important to understand what the 

expectations of employers for their future employees are. Do some competencies 

require more attention and emphasis than others? Should double degree programs be 

able to meet the requirements of business environment even better? For this purpose the 

study of The Finnish Association of Business School Graduates (SEFE; 2011) provides 

good insights. It studied how Finnish companies and organizations value business 

graduates, who have completed either Bachelor’s or Master’s degree. The aim of this 

research was to identify their level of knowledge, strengths, competencies and 

employability. The very same study used expectations and experiences of managers and 

recruiters to make suggestions how to improve the brand of business graduates. 

Findings of SEFE’s research will be discussed in the next paragraphs; this will partly 
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justify the current need and demand for more comprehensive and collaborative business 

programs. On the other hand, SEFE’s study is extremely valid for this research, since 

the Aalto University is intensively collaborating with Finnish business environment.  

Firstly, the study identifies the most successful graduate with Master’s degree as 

follows: “the person has a good common and a strong specialized knowledge in his own 

field.  There are also other characters involved: the person has strong social skills; he is 

flexible in terms of change; he is ready to apply the knowledge he has effectively; has 

strong networking skills; he is advanced in communication; and is familiar with several 

languages” (p. 17). The following picture is based on SEFE’s report and it summarizes 

the most attractive skills of M. Sc. graduates. According to Crossman and Clarke 

(2010), the development of similar skills can be supported with the help of double 

degree programs. However, the current literature has not been able to integrate benefits 

gained from double degrees to business environment and evaluate how the programs 

meet the requirements.  
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Figure 10: Skills of a “perfect” employee 

 

 

 

 

 

 

  

 

 

 

 

  

 

 

 

 

Source: SEFE (2011:18) 
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communication skills. In terms of business knowledge, the study mentions that it would 

be most beneficial for students to have more specialized knowledge about certain sector 

or domain. Therefore, if a program would be able to effectively produce graduates with 

similar set of skills, and in addition to this, have more emphasis on problem-solving 

skills and graduates’ ability to take care of crisis, the program would most likely be very 

highly valued among employers. According to current literature, double degree 

programs might have a positive impact on graduates’ access to education that would 

emphasize such skills. However, due to limited amount of information, this kind of 

assumption cannot be made without further studies.  

SEFE’s research does not describe the need for collaborative educational programs, 

since its main focus is on analyzing the quality of current business graduates. However, 

researches of other authors can be used to evaluate the value-added of double degree 

programs to employers. A study by Culver et al. (2011) can be used to explain the value 

of double degrees delivered to employers: it finds positive results in satisfaction of 

European companies to collaborative programs. Even though the study sometimes had 

rather strong engineering- specific focus, there were also clear sections that discussed 

general academic skills. Therefore this study was very applicable to this thesis as well.  

Firstly, most of the companies that responded to the survey thought that graduates of a 

certain collaborative program are effective leaders and “have better developed team 

work skills than graduates of other [non-collaborative] degree programs” (p.8). 

According to the employers, students of collaborative programs are thought to be 

effective intercultural agents and more willing to communicate with members of foreign 

cultures. In addition, issues such as analytical thinking, oral and written communication 

and creative problem solving were seen as important values of double degree graduates. 

All-in-all, as the same research introduces, most employers think that “graduates of 

[collaborative] programs are preferable to graduates of programs that do not have an 

international component” (p.9).  

Crossman and Clarke’s (2009) study, which was already introduced in this section, 

supports the fact that double degree programs would allow employers recruit employees 

with good conflict management skills, high level of internationality, strong foreign 

networks, good language skills, positive personal characteristics and high level of soft 

skills. According to these notions it can be said that most of the qualities and skills 
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listed in SEFE’s list (Figure 10) could be achieved with the help of double degree 

programs. Furthermore, the weakest skills among graduates - problem-solving skills and 

ability to take care of crisis within organizations - could be improved by focusing more 

on double degree programs.  

It is obvious that there are mixed results involved in these studies; in many cases it is 

hard to understand whether employers really value double degree programs or not. 

Culver et al. (2011) provide one possible explanation for the matter. This is based on the 

qualitative research of three Italian companies and a German company. Firstly, most 

employers are not aware of what the concept ‘double degree’ consists of. This view is 

also shared by Russell et al. (2007). Secondly, even though most employers agree that 

double degree refers to very positive qualities, they are not always sure if the person is 

suitable for what a company has to offer; they believe that graduates of double degree 

programs might be more interested in jobs that are more travelling-oriented, more 

demanding and challenging than what the company has to offer. Employers believe that 

over-qualified double degree graduates would not commit to long-term plans, and 

therefore they are afraid of the fact that the situation could end up being rather 

inefficient in terms of costs for the company. Furthermore, even though there might be 

improved possibilities to be employed, as mentioned by the authors, benefits of double 

degree programs might not be very valuable at the stage of promotion. This view 

suggests that benefits of such programs are not very distinct; in addition to this, the real 

value of double degree programs to employers remains unclear in the literature and 

therefore further research has to be conducted.  

2.3.6 Faculty 

It is very clear that both stakeholders, students and employers, are trying to find mutual 

objectives that could be utilized to better meet common goals. However, according to 

researchers introduced previously, there seems to be a lack of communication between 

all the stakeholders when it relates to double degrees (Culver et al., 2011). On the other 

hand, faculty of universities can be seen partly as an intermediate between these two 

agents; the value of double degrees should be delivered with the help of universities’ 

professors and staff. Even more importantly, universities have also their own goals that 

are aimed to reach various objectives such as improved international reputation or 

faculty mobility to secure quality of their programs. Even though this issue is very 
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relevant in today’s educational markets, a rather limited amount of literature dealing 

with the issue exist.  

Culver’s et al. (2011) study, which was introduced also in previous sections, used 

Italian faculty focus group as the base for their research. Even though this research does 

not identify benefits that academic institutions can achieve, it implies that faculty 

members consider double degrees beneficial due to programs’ impact on competency- 

and skill acquisition. Furthermore, members of the focus group described that they 

believe that employability of students would improve if students were to graduate from 

such programs. Culver’s et al. research paper shows that professors and other key 

faculty members should be seen as gatekeepers; it might be hard for them to create 

initiatives for students to apply to double degree programs, but they can enforce 

students’ willingness to participate in the program after the initial information has been 

collected.   

According to Knight (2008), professors of HEIs might gain various benefits from 

double degree programs. Firstly, there is certain type of status and elitism involved, 

when professors engage in such programs. Secondly, many professors “like the 

diversity of students, the opportunity for innovation in the teaching/learning process, the 

occasion to work with fellow scholars on a joint research project, the change to collect 

data or access specialized equipment, and a way to broaden their professional network” 

(p. 11). Professors’ objectives reflect to outcomes of students and entire institution; 

when faculty members are interested in developing their cultural capabilities, improve 

their ability to solve problems more effectively and create new solutions through 

participation in other HEIs’ networks, students’ competencies will most likely be 

improved as well. This process will have a positive impact on the image of university. 

In addition to this, the author states that faculty members of universities are eager to 

participate in double degree programs, especially in upper levels, because they believe 

that it can benefit every stakeholder.  

The author (ibid.) emphasizes the fact that academic benefits of double degree programs 

are highly valued by institutions, because they have a strong impact on the performance 

of HEIs. With the help of innovative curriculum universities are able to contribute to 

student development and influence their outcomes. Furthermore, faculty mobility allows 

institutions to create more intercultural education and increase the quality of their 
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education. This usually has an impact institution’s international reputation, which could 

lead to more individual benefits. Lastly, researchers are attracted by the fact that they 

might get an access to partner university’s networks and increase their collaboration; 

this way the quality of their work might be positively influenced. That being said, many 

universities can include some specialties or certain degree levels to their academic 

offerings even if they could not provide such opportunities at their home location 

(Knight, 2008). All the variables introduced here might have an impact on how the 

faculty values double degree programs. 

Second reason why HEIs contribute to double degrees is to improve their performance 

(Asgary and Robbert, 2010). As Knight states, improvement of international reputation 

and ranking is one of the main criteria to institutional faculty. To some it is an absolute 

value, but to many universities it is a tool that is used to increase the number of students 

applying to certain programs. Even though one might think that this is the case only in 

less developed countries, in matter of fact it is very common all around the globe. 

Consequently, many institutions with lower status introduce double degrees in order to 

leverage the better status of other HEIs. It is also stated that if a university is able to 

create strong relationships with other HEIs of high reputation, their own programmes 

will be validated and seen as more high-quality.  Universities of higher status will in 

most cases use this method to attract talented students, who would later contribute to 

universities’ reputation and create more positive associations in regards to universities’ 

global presence. There are also some financial objectives of establishing collaborative 

programs. In some cases institutions are looking to increase their revenues by creating 

programs that are only “available to financially independent or supported students” (p. 

12). However, compared to other transnational education types such as franchising, 

there is not that strong focus on revenue generation among traditional HEIs. In many 

cases, some external sources of funding are involved. However, as the author concludes 

her section about institutional level issues: “staff has mixed views on the issue. For 

some, it is definitely an opportunity for innovation and extension of programme 

curriculum and research projects; for others the upheaval and change of joint 

programme design, development and delivery is not welcomed” (p.12).  

2.3.7.  Challenges of double degree programs 

It is clear that double degree programs involve characteristics that are very beneficial to 

stakeholders, but there are also costs included. These negative aspects might be the 
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reason for students and other stakeholders not always consider double degree programs 

as the most attractive international study options. Reasons behind this issue are not 

easily identified, but there are some concerns that are addressed for example Knight 

(2011) and supported by Russel et al. (2008).  

Firstly, one of the most challenging issues deals with “mass confusion of terms”. 

Indeed, institutions with different backgrounds or geographical location might use terms 

very differently; at the moment there are at least fifteen different terms that are aimed to 

describe ‘double degrees’. This has a negative impact on programs valuation, since 

neither companies nor students are able to see them as a strong part of education 

offerings (Russel et al., 2007; Culver et al. 2011). This complexity makes it harder for 

HEIs to communicate with various stakeholders, which therefore increases technical 

and organizational challenges. In addition to these factors, quality assurance and 

accreditation of both institutions as well as courses might involve some conflicts: 

“Accreditation is even more of a challenge, as national systems do not exists in all 

countries around the world. Where they do exist, an added challenge is that 

accreditation agencies differ enormously; some focus on programs and others on 

institutions, some focus on inputs and others on processes or outputs. Furthermore, the 

establishment of procedures for accrediting international collaborative programs is 

relatively new territory for many agencies” (p. 305). Especially in double degree 

programs it would be essential that courses and course structures would meet the quality 

standards of both partnering institutions in order to provide a strong learning 

environment for the students.  

Double degree programs in most cases involve institutions with different language 

characteristics, which might result in challenges as well. Usually programs are offered 

in a way that students can combine English and both/either languages of partnering 

universities. This could lead into a situation, in which certain students emphasize the 

need for courses held in English, while some prefer education that is performed in host 

country’s own language. In such cases it is hard to define whether the overuse of 

English exists or if local language characteristics are too emphasized. Furthermore, this 

case strongly relates to faculty’s ability to manage multilingual students; institutions 

should be able to provide courses, which can be taught effectively in language that has 

been chosen. 
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As seen, students experience the challenges of double degree programs differently than 

other stakeholders. Based on research made by Russel et al. (2008) it is possible to 

identify that some of these issues could relate to students’ opportunity costs. This thesis 

identifies issues that were most disliked by students. Most students felt that double 

degree was somewhat incoherent; respondents stated that there were some problems 

with timetabling issues, course structure as well as faculty expectations. Furthermore, 

issues such as “long duration of the double degree, heavy workload, lack of recognition 

of your achievements as a double degree student and social problems” (p. 583) were 

very commonly mentioned in the study and they obviously have a strong impact on 

opportunity costs. This literature suggest that attributes that are related to opportunity 

costs should be offset with the help of positive outcomes in order to attract more 

students to participate in double degree programs. 

Furthermore, as Knight (2011) states in her article, there are also macro issues that 

should be considered when analyzing challenges involved in double degree programs. 

Firstly, students are very diverse in terms of motivators; some students emphasize the 

positive impact of double degree on their employment possibilities in the future, while 

others see such programs as a great option to “obtain two degree for the price of one”. 

The fact that literature do not state the real motivators and institutions have not 

researched the motivators of their own students, makes it harder for institutions to 

communicate positive characteristics of these programs.   

It is also very challenging for stakeholders to define the benefits of double degree 

programs, when completion requirements remain unclear. Especially in transatlantic 

partnerships, where degree standards do not totally correlate, it requires a lot of effort to 

run programs effectively. As Knight (2011) states, some institutions base their 

requirements either on the number of completed courses, student’s workload or required 

competencies. In a situation like this it depends on the academic standards and 

requirements of both institutions whether a valid cooperation eventually exists.  

In terms of faculty, most of the programs’ negative aspects relate to administrative 

costs. Asgary and Robbert (2010:323) state that there are very resource-consuming 

actions that administrators have to do in order to support the success of double degree 

program. Firstly, they have to secure adequate funding, manage sustainability of the 

program and design curriculum. Furthermore, student recruitment and institutional 
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support take a lot of energy and they are very time-consuming activities. Same authors 

refer also to Tobenkin (2008), who states that the establishment of double degree 

programs is very labor-intensive, which of course has partial impact on the quality of 

labor.  

As conclusion Knight (2011:309) states an important fact: “Similarities and differences 

among countries and stakeholders need to be acknowledged and respected, but there 

needs to be some common understanding about what two or more qualifications at the 

same level emanating from a double or multiple degree collaborative program actually 

represent and signify. The challenge facing the higher education sector is to work out a 

common understanding of what [such programs] actually mean and involve”.  
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Table 4: Benefits and challenges of double-degree programs to certain stakeholders 
Benefits Students Employers Faculty 

Impact on 

knowledge 

and skills 

Acquisition of subject-specific 

knowledge and transferrable 

skills (Crossman and Clarke, 

2010) 

Overall skill development 

(Russel, 2008) 

Increased level of internationality among 

workers (Crossman&Clarke, 2010) 

International experience abroad more 

valued (ibid.; Varghese, 2008) 

Might improve the quality of 

research since faculty are 

influenced by multiple networks 

and institutions (Knight, 2008) 

Ability to combine and mix 

information and create new 

knowledge (Russel et al., 

2007) 

Most important personal skills among 

their employers can be achieved 

(Wicramasinghe&Perera, 2010; 

Crossman&Clarke, 2010) 

Faculty mobility provides tools 

to improve education of the 

university (ibid.) 

Improved language 

competencies (Davidson, 

2010) 

Improved analytical and forecasting skills; 

strong understanding of international 

trends and global environment (Giullian, 

Odom& Totaro, 2000; Culver et al., 2011) 

Improvement of academic 

variables (ibid.) 

Improved intercultural skills 

(Pedersen, 2010) 

Better team working skills (Culver et al., 

2011) 

 

Might expand institution’s 

educational offering. This 

might lead to better student 

outcomes (Asgary&Robbert, 

2010) 

Strong communication and networking 

skills can be achieved by hiring students 

with double degree (Culver et al., 2011) 

Personal 

benefits 

Increased job opportunities 

(Knight, 2008); Improved 

employability (Crossman and 

Clarke, 2010) 

 Might increase HEI’s reputation, 

ranking and campus 

globalization. This might result 

in increased incomes. 

(Asgary&Robbert, 2010; IIE, 

2011)  

Increased income later in 

work life(Knight, 2008) 

 New opportunities to expand 

networks, meet new people and 

work with foreign colleagues; 

personal reasons (Knight, 2008) 
Travelling and personal 

experiences (Culver et al., 

2011) 

Benefits for 

the society 

Increased likelihood to 

become ‘global citizen’ 

(Asgary and Robbert, 2010; 

Bennet, 1993) 

Better prepared to solve problems and 

come up with solutions that benefit the 

entire society  

Elitism and improved status can 

be achieved with the help of 

double degree programmes 

(Knight, 2008) 

  Work as intermediaries between 

employers and students 

Challenges 

 

 

 

 

 

 

 

Problems in fitting two 

degrees together (Russel et 

al., 2007)  

Employers are not aware of what double 

degree stands for ( Russel et al., 2007; 

Culver et al. 2011) 

It may sometimes be hard to 

encourage faculty to support 

students (Russel et al., 2007) 

Personal problems; timing, 

resources (workload) and 

social issues (Russel et al, 

2007) 

Sometimes hard to identify what kind of 

activities such degrees include (Culver et 

al., 2011) 

Different faculties may have 

different expectations and ways 

of doing things (ibid.) 

Availability of certain grants 

(Culver et al., 2011) 

How to define importance of experience 

vs. education? (ibid.) 

Recruiting students (IIE, 2011) 

 Double-degree graduates might be more 

willing to move on to another company 

faster than non-double-degree graduates 

(ibid.) 

Ensuring sustainability (IIE, 

2011) 
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2.4. Theoretical framework 

The framework presented in this section pictures theoretical approaches of the study; it 

combines the views of several authors, but it also justifies the need for further research. 

Figure 11 connects different aspects that have impact on the value-added of double 

degree programs. Firstly, as Jianxin (2009), van der Wende (2009) and Knight (2004, 

2008) describe in their research, national-level objectives plays an essential role in 

defining the purpose of an institution; this is especially true in areas, where non-tuition 

higher education is provided. On the other hand, institution’s strategic objectives define 

the path they are to follow and the tools that support their own goals.  Eventually, the 

decision to establish a double degree program lies on the benefits the program is 

expected to deliver; depending on the key stakeholder, an institution can choose 

between three different “typologies” as described by (Delisle, 2011). Most commonly 

universities that focus on delivering value to students and focus on delivering high-

quality education establish Professional Education-based double degree programs.  

Figure 11 aims to provide a comprehensive picture of double degree programs’ 

expected value-added to its stakeholders; students, employers and the faculty is taken 

into account (Lub et al., 2005; Batson et al., 2002). As it can be noticed, literature 

mostly focuses on evaluating how the programs contribute to students’ educational 

career and describing what are the main outcomes of participation in double degree 

program. Therefore, the theoretical framework will consider students’ as the main focus 

group and explain how advantages of double degree programs are spread across all the 

stakeholders. By taking a look at the picture, it can be noticed that students share 

various attributes with employers and faculty members. Especially issues relating to 

knowledge-creation and skill acquisition are shared by both students and employers. On 

the other hand, faculty’s primary expectations of double degrees are related to monetary 

compensation and career advancement, similarly to what students expect to gain from 

the program. In addition, capacity building of teaching activities and development of 

various educational methods are shared by both faculty members and students. 

Furthermore, each and every stakeholder has individual and somewhat personal 

expectations about how double degree programs could contribute to their performance. 

Therefore it can be concluded that if a double degree program is able to support the 

achievement of attributes listed in the areas between intersections of the three circles, it 

can maximize the value delivered to all three stakeholders.  
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An important view, which was presented by the many authors (Culver et al., 2011; IIE, 

2011), relate to communication of the main value-added to program’s key stakeholders. 

The literature argues that if double degree is unable to create an educational identity and 

increase stakeholders’ awareness of what double degree programs really are, it is less 

likely that the program would be perceived as a value adding educational activity. 

Therefore element of communication can be described as a gatekeeper of knowledge; it 

can enforce or decrease the availability of values listed in the graph. For example, if 

employers are unaware of the key elements of double degree programs, students’ 

employment opportunities might not be increased nor would their revenues be 

improved.   

As a conclusion it can be noted that the literature clearly identifies various benefits that 

can be gained from double degree programs, but it is unable to objectively evaluate the 

importance of these benefits to each key stakeholder. Furthermore, prior literature had 

not been able to provide a framework, which would show the interconnectivity of 

certain benefits with the stakeholders.  
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Figure 11:. Theoretical framework 
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3. Methodology 

 

3.1.  Case study design 

The reader might have already detected various notions about how the actual research 

was conducted. An important element of this research is a case study approach. A case 

study as the main research strategy – not research method as pointed by Cassell and 

Symon (2004) - was applied, because it seemed the most effective way to analyze 

double degree programs’ importance to all stakeholders and evaluate how consistent the 

theory is with reality. In general, double degree programs are established in the context 

of individual universities and therefore they should be examined in relation to 

institutions’ own characteristics. The Aalto University, School of Business is a great 

example of such situation. In addition to a well-established double degree landscape of 

the university, the institution was willing to re-evaluate the value of their international 

study programs in order to eventually provide better transnational study opportunities to 

its student. These issues and for example Yin’s (2009:4) statement, according to which 

a case study aims to describe and explain why and how certain phenomenon exists, 

were driving the need for a case study approach.  To reflect on Yin’s explanation, it has 

to be noted that also other authors have similar explanations. For example Cassell and 

Symon (2004:323) describe; 

“Case study research consists of a detailed investigation, often with data collected over 

a period of time, of phenomena, within their context. The aim is to provide an analysis 

of the context and processes which illuminate the theoretical issues being studied. The 

phenomenon is not isolated from its context … but is of interest precisely because the 

At this point it seems reasonable to introduce how the research of this thesis was actually 

conducted. Therefore, this chapter aims at explaining the background for decisions that 

concerned methodological approaches. Firstly, an important approach of this research – case 

study approach – will be elaborated and explained with the help of literature.  Secondly, more 

practical issues that deal with data collection are introduced; due to emphasis on questionnaires, 

we will take a closer look at how they were created and how individual standpoint of each 

stakeholder group was taken into account. These issues are then followed by the explanation of 

how the data were analyzed in order to answer research questions of this thesis. Finally, 

methodological choices are reflected to validity and reliability issues.  
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aim is to understand how behavior and/or processes are influenced by, and influence 

context.”  

Despite Yin’s (2009) recommendations to use multiple case studies in order to create 

stronger standpoint for predictions, the decision to focus on single-case study was 

mostly driven by the scope of Aalto University’s double degree environment. Due to 

time and resource constraints it would not have been possible to involve more academic 

organizations in this study and simultaneously apply oneself to study the phenomenon 

by employing various research instruments. To support this decision, Yin (1994) has 

listed various advantages that describe the elements of this research very well; firstly, 

the author implies that the single-case study is preferred, when there are limited number 

of pre-set phenomena that are to be analyzed in relation to theory provided. Secondly, a 

single study is commonly used, when the context or situation is very unique and 

therefore requiring a lot of attention; sometimes it is even impossible to compare the 

situation with any other phenomenon due to its rareness. Another reason for single-case 

study strategy is case’s ‘typicality’; a comprehensive understanding of a one phenomen 

is valuable enough to make valuable conclusions: “The lessons learned from these cases 

are assumed to be informative about the experiences of the average person or 

institution” (p. 41).  

In order to understand double degree programs in the context of the Aalto University, 

School of Business and the Finnish business environment, the decision about research 

methods had to be made. Both Cassell & Symon (2004) and Yin (1994) emphasize the 

fact that various research methods can be applied, when a case study strategy is used. 

“Case studies generally include multiple methods because of the research issues which 

can be best addressed through this strategy” (Cassel & Symmon, 2004:234). In other 

words, both qualitative and quantitative methods can be used to analyze certain 

pheonomenon.  

As a consequence, a mixed methods was applied. For example Hesse-Biber (2010:3) 

describe it as “a combination of methods [that] involve the collection, analysis, and 

integration of quantitative and qualitative data in a single or multiphase study”. 

Hurmerinta-Peltomäki and Nummela (2006:442) introduce three different reasons to 

combine quantitative research methods with qualitative ones. Firstly, qualitative method 

can be used to facilitate the quantitative part of the study. Secondly, they can be used to 
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improve the validity of research and to add to the existing knowledge base. In addition 

to this, authors introduce a classification tool for mixed methods studies (p.446). This 

allows the researcher to identify the level of interaction between quantitative and 

qualitative research methods.With regards to this classification tool, it can be 

summarized that in this study qualitative data is analyzed qualitatively and quantitative 

data is mostly analyzed quantitatively. 

This thesis focuses on describing double degree programs by understanding individual 

persons operating in an educational environment and, therefore, quantitative data 

dominate this study. As Tyler (2005:222) mentions, “quantitative methosds permits the 

researcher to make generalizations to a larger populated”, which eventually lead to 

predictions and explanations. This approach allows the researcher to employ various 

research tecniques such as surveys, questionnaires and tests, which produce data that 

can be interpreted with the help of for example statistical procedures (Castellan, 

2010:7). After all, questionnaires seemed to be the most effective in terms of supporting 

our objective to aswer the research questions, which are outlined in the beginning this 

thesis.  

Despite the fact that various issues are analyzed with the help of quantitative methods, 

qaulitative methods are extremely important as a part of this mixed research methods 

design. In order to explain the phenomenon as well as possible and get more personal 

touch, open-ended questions were used in every questionnaire and qualitative interviews 

were employed after quantitative data was analyzed. In addition to this, both 

quantitative and qualitative methods were used in data analysis section.      

3.2. Data collection 

The data collection focused on the key stakeholders, who were defined according to the 

literature: students, employers and faculty members were mainly contacted through 

questionnaires. The following chapters describe individual characteristics of each 

questionnaire and summarize background information that was gathered from these 

surveys. 

3.2.1. Questionnaires 

Questionnaires were the most important data collection techniques that were used in this 

thesis. As Dillman (2010) states, there are three types of data variables that can be 

collected from questionnaires; opinions, behavior and attributes. The collection of these 
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variables would not have been possible, if only qualitative techniques were employed; 

the sample size of about 2000 people can be effectively managed only with the help 

questionnaires or surveys. However, the data collection process had to be carefully 

designed in a way that it would meet quality and time requirements. Therefore, the 

process included several stages. At first, the theoretical framework and theories that 

were introduced in the literature review were used to guide the formation of 

questionnaire structure. Eventually three different questionnaires were created and 

designed according to stakeholder group it was supposed to be delivered to. In addition 

to this, each questionnaire included a logic that would guide the respondent to complete 

the survey in the most efficient way; if the respondent had insufficient amount of 

information, only the most relevant questions were presented. Indeed, this allowed 

respondents with different backgrounds to provide unbiased opinions.  

Data were collected using electronic survey program Qualtrics. Online program was 

chosen, because it allows the researcher to contact a large number of people in relative 

short period of time. Furthermore, the program provided great opportunities to monitor 

responses and when required, send reminders only to ones who had not yet responded to 

the survey. Eventually, three different questionnaires were created and they were 

distributed in the beginning of March 2012. Questionnaires were open till the end of 

March 2012 and total of 337 responses were collected; student survey received 219, 

employer survey 78 and faculty survey 40 responses. 

Students 

In order to answer the research questions and support objectives of the Aalto University, 

students were used as the prior focus group of this research. As a result of this decision, 

the entire student-base of Aalto BIZ could have been seen as potential participants of 

the survey. However, the most relevant student groups were identified based on the 

topicality of studying abroad and students’ expected awareness of international study 

programs. Due to these requirements, the questionnaire was sent to all the Aalto 

University, School of Business students, excluding the first-year Bachelor’s degree 

students. Both domestic and foreign students were allowed to participate in the survey. 

As a consequence, the sample size was 1247 students.  

As it can be seen in the Appendix 3, there were various themes in the student 

questionnaire, which were structured according to theoretical framework. The first 
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theme aimed at detecting the level of information students have about double degree 

programs. It was also important to identify the source of that information. The next 

theme was designed to encourage students to compare double degree programs with 

other international study options in order to identify the position of each program.  

Lastly, the questionnaire focused on revealing students’ opinions on the development of 

double degree programs; location- and content-related elements were employed at this 

stage.  In order to allow students with insufficient information to participate in the 

survey, the questionnaire was structured and formed in a way that such constraints 

could be overcome. 

This meant that the questionnaire had to include a logic, which would take respondent’s 

answers into account and personalize the structure as the respondent would proceed. 

Firstly, the year of study was one determinant that had impact on the logic. Not only did 

it allow the first- year students to be excluded from the analysis, but it also allowed the 

researcher to categorize the results according to respondent’s year of study and use it as 

a variable in the data analysis. Therefore, it was easier to understand how well double 

degree programs are known in different levels, how students’ attitudes change as they 

get older and how these programs could be further developed. In addition to this, 

respondents were classified according to their international background, satisfaction of 

information they have about double degree programs and the level of programs’ 

attractiveness. As a result of these actions, valuable information was collected from 

various types of students, which increases the importance of this research; ability to 

distribute the survey to a great number of students and very effective result-gathering 

were achieved.   

As a result, 238 Aalto University, School of Business students responded to the 

questionnaire. Since all participants were allowed to skip questions and some questions 

were displayed only to certain students, response rate of individual questions varies a 

lot. This, however, does not have significant impact on the truthfulness of this study, 

because all questions were individually analyzed and in case of cross-tabulation, the 

program ruled out responses that were not included in all data sets. Despite this fact, 19 

responses (8,0%) were deleted afterwards, because respondents had either answered 

only to background questions or no questions at all. Consequently, the response of the 

survey was 17.6 per cent. 
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As it can be seen, the objective of versatility was rather well achieved. There was some 

variation in students’ international experience as well as their year of study. At this 

point, however, it has to be stated that due to sampling rules, the first-year students had 

to be excluded from the analysis section. Despite this fact, participants were majoring 

different programmes even though the most common was International Business, which 

was mentioned in 26 per cent of cases. On the other hand, all programmes that the Aalto 

University, School of Business offers were represented in the results.  As a consequence, 

it can be noted that the study describes the double degree setting with regards to students 

at the Aalto University, School of Business very well.  

Figure 12: Students' international experience 

 

 

 

 

 

 

 

 

Figure 13: Students' year of study 
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Employers 

The second questionnaire was designed to capture opinions of various recruiters 

working in the business field. Even though certain businesses might emphasize the 

value of double degree programs more than some other industries, it can be generally 

expected that double degree programs, especially the ones at the Aalto University BIZ, 

do not possess any constrains that should be taken into account when selecting the 

audience. Therefore it appeared appropriate to cooperate with the Aalto Career Services 

and distribute the survey to companies that had already created relationships with the 

institution. As a consequence, the questionnaire was sent to 506 international companies 

operating in Finland. Survey was opened on February 23, 2012 and it was closed 

exactly one month later, on March 23, 2012. During this time, 78 responses were 

received.  

Therefore, the response rate of 15.4 % and good quality of responses were achieved in 

this survey.  Of 78 respondents, 73 per cent were working for Finland-based companies 

operating in various business fields. Even though foreign companies accounted only 27 

per cent of responses, some patterns among them do exist; seven companies are 

headquartered in the United States, three in Sweden and rest of the foreign companies 

are based either in UK, Germany, France, Netherlands, Ireland or Norway. As Figure 14 

shows, most of the companies operate in the field of consulting, even though public 

sector and metal industry were also rather commonly mentioned in the questionnaire. In 

order to get a comprehensive picture of the business landscape, also the size of the 

company as an important part of background information had to be measured.  As a 

consequence, most respondents mentioned that they employ thousand or more people. 

Altogether, companies that have five hundred or more employees accounted 70 per cent 

of all responses, which means that the companies are most likely vital actors in the 

Finnish business environment.  

It seems that the level of companies’ internationality varies significantly. All 

respondents evaluated their company’s internationality on a scale from zero to one 

hundred. As a result of this, the average percentage of employees working abroad was 

42.70 (σ=38.04). This implies that despite the fact that some companies are operating in 

a very international business landscape, some do not have any international operations 

whatsoever. This is supported by the fact that the average percentage of foreign sales 
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was reported to be 48.18 (σ= 40,68). The range was similar to number of employees 

working abroad; both extremes were mentioned in the survey.  

The main goal of the questionnaire was to get valuable information about employers’ 

and especially recruiters’ attitude towards double degree programs. There were two 

important sub-themes in the survey as well. Firstly, one part of the survey dealt with 

recruiters’ awareness of double degree programs; the aim was to find out whether 

companies even know what double degree consists of and if they did, how similar that 

was to definition provided in section 1.4. Secondly, the value of the program to 

employers was identified. To respect this goal, questions were structured in a way that 

employers were able to compare competencies of double degree graduates to graduates 

with only one degree, describe their expectations towards employees with such degree 

and evaluate the value-added between double degree programs and other international 

study programs. All the questions can be found in Appendix 3.  

Similarly to questionnaire that was sent to students, this survey included individual 

paths that were followed if respondents’ answers were according to pre-set values. The 

number of questions varied between 22 and 25. Especially factors such as initial 

knowledge about double degree programs and prior experience of graduates with double 

degree had an impact on the formation of survey path. This way it was possible to 

construct a survey, which represented ‘an onion’; not all of the information was given 

right in the beginning, but it was revealed when the respondent proceeded far enough in 

the survey. This allowed the research to obtain very valid information about employers’ 

perspectives; information was not impacted by researcher’s own definitions or thoughts 

about the matter.  

 

 

 

 

 

 



  

 

67 
 

15% 

6% 

6% 

1% 

7% 

11% 

11% 

10% 

6% 

3% 

3% 

22% 
Consulting

Electronics or HiTech

Energy

Entertainment

Financial Services

IT

Metals

Public sector

Retail

Telecommunications

Transportation

Other

 

Figure 14: Distribution of respondents’ business field 

 

 

 

 

 

 

 

 

Faculty 

The Aalto University, School of Business employs various faculty members with 

different backgrounds and competencies. Therefore the target group of faculty members 

was first identified and the audience was narrowed down to persons, who had 

participated in producing or communicating academic knowledge. The questionnaire 

was created in cooperation with the Aalto University BIZ management and the faculty 

was contacted based on the university’s faculty database. Entire process was monitored 

by the Aalto University representatives. The questionnaire was sent to members from 

total 14 different disciplines and it was distributed to 233 faculty members. As a 

consequence, the survey was able gather responses from 58 faculty members, but after 

the evaluation of data, 18 responses were disqualified due to their inability to answer all 

mandatory questions. After these actions, the response rate of this survey was very 

similar to student and employer surveys; 17.2 per cent is slightly above the average rate 

of internet mediated questionnaires (Saunders et al., 2007). Due to the fact that double 

degree program is not restricted to any certain programs, it was important that all 

disciplines at the Aalto University BIZ were covered in the survey. As Figure 16 

informs, only Business Law was left without any attention. However, this can be 

explained by the fact that Business Law involves the lowest number of personnel. In 

addition to this, a strong number of faculty members with different positions 
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participated in this survey. This allowed the researcher to employ various comparison 

methods as a part of data analysis process. As a conclusion it can be noted that the 

questionnaire was able to introduce the subject of double degree programs to the 

audience, get people interested in the matter and collect good quality data from 

responses.  

 The main goal of this questionnaire was to identify how aware of double degree 

programs the staff members really are and how willing they are to contribute to current 

and potential double degree programs. Furthermore, the main value-added and future 

expectations were detected in relation to other international study programs offered at 

Aalto. It was also essential to identify faculty’s interaction with students in terms of 

double degree program; an important goal of this research is to develop methods, which 

would help the university to improve value-added of double degree programs to 

students and personnel and therefore it was crucial to know how effectively intra-

organizational communication works.  

Similarly to questionnaires that were distributed to students and employers, this survey 

included some personalization; the number of questions varied between 15 and 20 

depending on respondent’s initial values or prior knowledge. Eventually, this allowed 

the researcher to get more valuable information, which would not have been possible 

without any digital real-time adjustments. Due to these actions, different behavior 

among the faculty members were identified and therefore more valuable information 

was gathered 
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Figure 155: Respondents' discipline 
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3.2.2. Qualitative interviews 

In addition to the three questionnaires, more qualitative research technique was used to 

increase the depth and quality of the research. In other words, the main goal of an email 

interview was to better understand reasons of participating in double degree programs 

and relate that to satisfaction of double degree students. Total of eight current and 

former double degree students were contacted after the data from all other 

questionnaires were entirely analyzed. This took place in June, 2012.   

Email interview questions were structured partly based on the literature and partly on 

the results obtained from questionnaires that were distributed to students, employers and 

faculty; the aim was to allow double degree students to reflect their opinions to ones of 

other stakeholders and let them introduce their own views of current double degree 

trends. Interviews were conducted after the quantitative data reached the phase, which is 

called ‘integration’ by Hurmerinta-Peltomäki and Nummela (2006). Indeed, issues that 

involved some uncertainty after the quantitative data analysis were further considered 

and some of them were included in email interview.  In the end, qualitative data were 

combined with quantitative findings in order to interpret findings and draw conclusions; 

interviews were either used to describe certain phenomenon or explain trends that were 

identified as a result of quantitative analysis. This was especially the case with negative 

double degree characteristics and employment issues; quantitative findings suggest that 

students expect the improvement in employability as a result of double degree program, 

but interviews provided good insights and viewpoints on the matter.  Of eight students, 

who were contacted via email, four were willing to share their experiences and respond 

to questions.  

One of the objectives to perform such an interview was to explain how realistic 

students’ expectations towards double degree programs really are. Data drawn from 

questionnaires did not allow the researcher to make conclusion, because responses 

indicated only expectations of current Aalto University students, not real-life 

experiences of double degree students. Due small number of respondents, findings did 

not allow to the researcher to make generalizations and draw valid conclusions. 

However, interviews did provide good insights about the matter and double degree 

programs’ attractiveness to students; the results were used to support various statements 

and outcomes of quantitative surveys. Outcomes stated here are very similar to ones 
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explained by for example authors Castellan (2010) and Taylor (2005); therefore it seems 

that mixed method approach was actually a justified decision. 

3.3. Data Analysis 

The data analysis practices of this research are strongly based on Saunders’ et al. (2007) 

book, which takes a detailed look at various research methods in the business context. 

Due to nature of this research, the most emphasis was put on understanding behavior 

and opinions of the three main stakeholder groups. To start with the analysis process, an 

initial plan was structured. The plan included identification of timing issues, the list of 

potential analysis tools and the strategy to proceed. In addition to this, research 

questions were elaborated and divided into very detailed themes; this allowed the 

researcher to clarify the objective and find new ways to combine the data and therefore 

eventually answer the research questions as well as possible.  

In the second phase, all questions were individually analyzed. In most cases the 

software provided useful charts or data tables, which were then exported to Microsoft 

Excel or, occasionally, even to IBM SPSS for further analysis. Despite the possibility to 

use various statistical data analysis techniques, it seemed sufficient to base the data 

analysis on means and medians in order to describe relations, opinions and 

interconnections between double degree characteristics and stakeholder behavior. As 

Tukey (1977) mention, the mean includes also extreme values, which do have an impact 

on the usefulness of data; “the median has the advantage that it is not affected by 

extreme values in the distribution” (p. 437). The decision was also supported by the fact 

that due to time constrains the utilization of other techniques would have been 

extremely challenging.   

After all data sets were analyzed and structured according to pre-identified themes, a 

cross-tabulation was employed. It was important to utilize this technique, since it 

allowed us to analyze if certain factors in stakeholders’ demographics had an impact on 

the results. If certain dependencies were found, they could be managed under the right 

conditions, which would eventually lead us to a situation where the attractiveness of 

double degree programs could possibly be improved.  Once again, the software 

provided online tools to perform this task. However, due to poor design of the program, 

calculations were partly made manually by using Excel. There were various cross-

tabulations that seemed to be of high relevance to the topic, but after the consultation 
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with members of the Aalto University, School of Business International Affairs Office, 

some of them were excluded from this study. Cross-tabulations, which are included in 

this thesis, are relevant to the topic and they allow us to draw meaningful conclusions, 

as can be seen in the end of this study.  

One of the most important goals of quantitative data analysis was the ability to structure 

the data in a way that it would be extremely informative and provide the reader an easy 

access to information. Therefore, the design and presentation of easy-to-read charts and 

tables were prioritized in the data analysis phase. Especially pie charts, tables and bar 

charts were employed, as can be noted in the findings section. 

Some sections in the questionnaires included open-ended questions, which required the 

use of approaches that support the analysis of more qualitative data. In these cases, 

responses were categorized according to their relevance to the subject and how 

commonly certain issues were referred by the respondents. In addition to this, also 

theoretical framework was used as a tool to process the data; this was extremely helpful, 

when the data were categorized or combined. It was also noticed that some responses 

were able to describe certain double degree phenomena very explicitly and therefore 

some of them were used in the text to support quantitative findings, describe the 

relationship between quantitative data and theoretical based propositions and to 

strengthen the case. As a consequence, findings section includes various quotes that are 

provided by anonymous respondents. 

 Very similarly to data analysis of open-ended questions, qualitative interview responses 

were classified according to issues they covered. This was extremely important because 

the email interview included only double degree students and therefore topics of the 

interview were very diverse; they included questions not only about students’ own 

experiences, but also about business environment, faculty’s dedication and personnel’s 

level of knowledge. After the categorization, it was time to detect if any trends or 

patterns could be found from the responses. Due to small number of interviewees, this 

was rather easy task to be accomplished. With regards to presenting qualitative data, 

response categories were combined with quantitative data; if certain findings needed to 

be further explained or if they were lacking personal touch, interview responses were 

introduced in the text. Actions mentioned here support Saunders’ et al. (2007:479) 

“general set of procedures”, which are essential for successful qualitative data analysis.  
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3.4. Quality criteria to evaluate the study 

3.4.1. Validity 

Saunders et al. (2007:614) describe validity as “(1)The extent to which data collection 

method or methods accurately measure what they were intended to measure. (2) The 

extent to which research findings are really about what they profess to be about”. With 

regards to questionnaires, Saunders et al (2007) as well as Yin (2003:34) refer to three 

types of internal validity: content validity, criterion-related validity and construct 

validity. Firstly, content validity often relates to researcher’s familiarity with the 

literature. As the authors state, by reviewing the literature and evaluating it with others, 

content validity can be attained. When the questionnaires of this research were 

structured, the current literature was already reviewed and the issue was discussed with 

members of the Aalto University BIZ’s International Affairs Office and Aalto Career 

Services. This notion can be applied to use of qualitative data as well; the reliability was 

increased with the help of understanding the core concepts and implications of the 

literature. In addition, this setting had a positive impact on criterion validity, due to the 

fact that high level of familiarity with the issue allowed the researcher to make realistic 

predictions; consultations supported the careful assessment of the core concepts and 

formation of various conclusions. Furthermore, construct validity, which refers to how 

well questions measure “the presence of those constructs you intended them to 

measure” (p. 367), was also highlighted in during the research. For this purpose 

members of both International Affairs Office and Aalto Career Services were 

interviewed and the validity of questions was carefully considered. As a consequence of 

high internal validity, all four surveys can be utilized in other projects organized by the 

Aalto University.  

3.4.2. Reliability 

Very often some uncertainty in understanding the concept of ‘reliability’ does exist. 

Therefore, it seems useful to provide the definition introduced by Saunders et al. 

(2007:609): “The extent to which data collection technique or techniques will yield 

consistent findings, similar observations would be made or conclusions reached by 

other researchers or there is transparency in how sense was made from the raw data”. 

The authors have used Mitchell’s (1996) three approaches as a standpoint to assess 

reliability of the study; ’test re-test’, ‘internal consistency’ and ‘alternative form’. Due 
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to time constraints of this study, ‘test re-test’ was not applied. However, reliability of 

questionnaires was evaluated with the help of alternative form. Even though the 

questionnaires did not include any real check questions, they were structured in a way 

that dispersed results could have been spotted. Furthermore, different sets of questions 

were given to different groups; this way it was possible to analyze and compare the 

results, and eventually identify potentially unreliable responses. To support the case, a 

total of 38 unreliable responses were identified as a result of this method. 

Even though ‘test re-test’ approach was not applied, all the questions were evaluated 

with the help of professionals; participants were either from International Affairs Office 

or from Aalto Career Office. Indeed, professionals were used to assess the reliability 

and validity of all questions. Furthermore, the questionnaires were sent to supervisors 

several times before they were distributed via email.  This clearly increases reliability of 

the study; the amount of misconceptions, disorientations and incoherencies was 

minimized.  

All-in-all, Saunders et al. (2007:356) identifies five ways to maximize the response rate, 

validity and reliability of questionnaires. These are careful design of individual 

questions, clear layout of the questionnaire form, lucid explanation of the purpose of the 

questionnaire, pilot testing and carefully planned and executed administration. In the 

survey preparation stage these issues were highly considered and a strong effort was put 

on actions, which help the achievement these objectives. Therefore, it can be expected 

that the results of the surveys are valid and reliable. Indeed, the achievement of these 

objectives can be seen from rather strong response rates; according to authors (p.358), 

the response rate of internet mediated questionnaires are estimated to be 11 per cent or 

even lower. However, response rates of questionnaires used in this research varied 

between 15.4 per cent and 17.6 per cent.  For example SEFE’s (2011) report, analyzed 

attitudes of Finnish companies towards graduates’ competencies, had response rate of 

only 7 per cent. Therefore it can be concluded that methods to maximize response rate, 

validity and reliability were at least moderately achieved.  
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4. Overview of the case university: the Aalto University 

4.1. National level 

As Dobson and Hölttä (2001) describe in their research paper, Finland’s 

internationalization strategies have been driven by the needs of the whole society. 

Strong national languages have moderated the pace of international development; it has 

been rather hard for foreigners to integrate themselves into Finnish society and vice 

versa. However, Finland’s internationalization activities focused first on Nordic 

countries, but once the importance of English as lingua franca increased, more global 

stance was taken. Especially the establishment of European Union has strongly 

supported willingness of the society to boost the development of international 

objectives; it has increased “the mobility of labor, goods and services” (ibid.: 244). This 

challenge had to be managed with the help of educational system. Even though ultimate 

drivers of international development of Finnish educational system were often justified 

with cultural reasons, current research has noticed that economic objectives have 

become more and more important parts of the strategy. 

Furthermore, as the authors state, “international exchange in Finland has more indirect 

economic impact in supporting the internationalization of industry” (ibid.:244). As they 

continue, “the main concern has been the internationalization of society and the higher 

education system through provision of opportunities to Finnish students to study 

abroad”. This notion partly shows the importance of Finnish education system to 

support national interests, as Jianxin (2009) and Nerad (2010) have discussed in their 

research papers ( issues introduced in chapter 2.2.1). 

 In the case of Finland, the government has been able to control education environment 

through Ministry of Education, which has been “a part of the planning and steering 

system based on institutional contracting” (ibid.:247). However, after big changes in 

Ministerial system in the 1980s, the level of universities’ autonomy increased, which 

meant that Ministry would mostly focus on “the regulation of the most essential 

quantitative variable, the number of academic degrees granted, through contracting and 

funding based on performance agreements” (Hölttä, 1998 in Dobson and Hölttä, 

2001:247). Ministry has also had a strong influence on setting quantitative goals of 

outgoing and incoming students. 
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4.2.  The Aalto University 

The Aalto University aims to satisfy the requirements placed by the government and the 

society. The new type of university was established in 2010; as a first Finnish 

‘innovation university’, the Aalto University combined three different campuses: 

School of Business, School of Science and Engineering and School of Arts, Design and 

Architecture. This has attracted major attention from different stakeholders, mainly due 

to university’s aspiration to create a unique and innovative consortium. With the help of 

new and innovative structure, the university aims to be among the world’s leading 

universities by 2020. In 2010 the Aalto University had almost 20 000 students and about 

5000 faculty members; about 3700 students and almost 600 faculty members were 

located in the School of Business. The variety and scope of Aalto BIZ’s members 

creates serious challenges, but at the same time it provides various opportunities, which 

can be leveraged only with the help of an effective management. Therefore the 

university appointed a new dean Ingmar Bjorkman in 2012 to manage operations of the 

School of Business. At the same time Aalto identified certain focus areas that should 

carefully considered in the future. 

Firstly, quality is one of the top priorities of the university; it is obvious that institutions 

worldwide are evaluated and the future of these institutions is somewhat based on 

educational accreditations and perceptions of quality. Furthermore, the Aalto University 

is partly financed by the Finnish government and it has established own expectations 

concerning the success of university’s operations. Indeed, the Finnish government 

started to restructure Finnish higher educational environment in the end of 2000s in 

order to “meet the challenges of globalization, internationalization and changes in 

population structure as well as in working life. The aim of this strategy was to improve 

well-being and competitiveness of Finnish society; emphasize the importance of culture, 

innovation and education.” (Aalto University, 2011: p.6). The act was executed in the 

beginning of 2010 (Hormia-Poutanen, Kuusinen, Saarti and Vattulainen, 2011). The 

Aalto University has included also national-level incentives into their strategy since it is 

trying to identify social and national needs, tackle these issues and thus develop the 

society.  

Secondly, global challenges of educational environment have been understood by the 

university’s management. In addition to support academic management, further develop 

structures of career paths and improve infrastructure of research, the Aalto University 
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has identified internationalization of its education as one of the main challenges. Thus, 

in order to support the Aalto University’s mission, internationalization has been 

included in its core strategy.  

“Aalto University works towards a better world through 

top-quality research, interdisciplinary collaboration, 

pioneering education, surpassing traditional boundaries, 

and enabling renewal. The national mission of the 

University is to support Finland's success and contribute to 

Finnish society, its internationalisation and 

competitiveness, and to promote the welfare of its people.”  

 -The Aalto University’s mission statement (2011) 

The aim of this strategy is to increase educational quality by attracting the most 

qualified students, researchers and managers. One of the objectives is intended to open 

the scope of student and professor recruitment processes, find new possibilities and 

utilize them in order to solve worldwide problems. In order to do this, international 

presence should be improved, which is, according to Aalto Strategy (2011), based on 

commitment and knowledge of all university’s stakeholders. Furthermore, the Aalto 

University has stated that faculty mobility is among the top six most important criteria 

to be enhanced. This way the university would be able to support international networks 

and increase the value of their educational services. These top criteria include also the 

aim to integrate internationality to various educational levels; “student mobility will be 

more important part of university’s programmes and these programmes will be 

structured in close co-operation with foreign partner institutions” (p.25). Thus it is also 

important to increase the number of long-term partnerships with international 

institutions. Current strategy aims to further develop networks in Europe and North 

America, but also create new relationships with Asian institutions. At the same time 

strategic networks are established with non-educational agents to integrate other 

environments into educational environment.  

Thirdly, internationalization objectives cannot be met without teaching and researching 

processes. The university bases its educational services on Bologna process, which is 

commonly used in Europe to assimilate high-quality education. Furthermore, 

improvement in employability is seen as one of the main goals, which should be 
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strongly supported by teachers and professors. Therefore employers’ commitment is 

often measured and challenged. In terms of research, the Aalto University has several 

issues that should be taken into account when processes are improved. Of course quality 

management, strategies and core functions have to be further developed, but it has to be 

remembered that the multisectoral nature that the university has allows them to find new 

solutions to improve their presence among the world’s leading universities. As a result, 

researchers and professors are encouraged to combine various disciplines; this will 

eventually have a positive impact also on knowledge-level of graduates.   

As stated, university’s mission has been to bring all three schools together and improve 

interaction between campuses. Objectives, goals and strategies that were introduced in 

previous chapters create a common ground, in which each school is individually 

operating. However, this study will base its research on the operations of the School of 

Business. This decision has several reasons, but the most important issue deals with 

school’s unique history, business orientation and very individual organization. The 

Aalto University, School of Business will leverage the tradition of Helsinki School of 

Economics (HSE) and base execution of Aalto University’s strategy on already existing 

networks and individual student base. Especially in terms of international programmes, 

the Aalto University School of Business manages its own networks and is responsible 

for its own operations. However, this notion does not exclude the fact that other schools 

would be able to benefit from solutions presented in this study.  

4.2.1. The Aalto University, School of Business’ international 

focus 

Already before the Aalto University was established, Helsinki School of Economics 

(HSE) understood the potential that international networks and cooperation could have. 

In his book Reijo Luostarinen (2010) has described how International Business has 

influenced internationalization of HSE. There have been various persons in HSE’s 

history, who have successfully performed international activities. Clearly, Reijo 

Luostarinen has been on the front line to improve international networks in HSE. Since 

the beginning of its internationalization strategies in, the Aalto University School of 

Business has come a long way in terms of global presence. As a result of strong 

commitment to meet global standards and hard work to improve the quality of the 

School, it has been granted with the most valuable quality accreditations AACSB, 

AMBA, and EQUIS, which only very few international universities have.  
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Similar to Knight’s (2008) and Varghese’s (2004) notions about internationalization at 

home and abroad, School of Business organizes its operations similarly. At home 

campus it is trying to deliver international experiences to students, who decide not to 

travel abroad and want to study in Finland. However, there is even greater focus on 

studies abroad. One of the most important products the School of Business has to offer 

is CEMS MIM (Master’s in International Management) program, which has been 

ranked as the best management program in the world in 2009. This program has been 

successfully integrated to everyday-life in School of Business and it seems to be very 

attractive among the students.  

Exchange programs are extremely important to the School of Business, because over 

870 students participated in study abroad program in 2010s in the Aalto University and 

the School of Business accounted a great deal of it. Furthermore, the School had 

available exchange places in over 120 partner universities in 2012-2013. In addition to 

these programs, students can take part to various trainee programs through School of 

Business’ networks. The aim is to increase personal understanding of business 

environment, improve language competencies and use knowledge gathered in real-life 

situations.  

The newest and the most potential international program that the School of Business has 

been able to establish is double degree program. At the moment, the university has 

established double degree partnerships only with the University of Cologne in Germany 

and with Louvain School of Management, Universite catholique de Louvain in 

Belgium. Very similar challenges and opportunities to what were discussed in previous 

chapters can be applied to the Aalto University, School of Business as well. However, 

due to strong external demand, the real need for such programs should be identified and 

clear actions to make these programs more attractive should be placed. In addition, due 

to resource-insensitivity, new potential double degree programmes should be carefully 

analyzed based on the results of this study.  
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5. Findings 

5.1. Students  

There are few issues that need to be covered before going any deeper into double 

degree- specific objectives that this research has been able to identify. Firstly, some 

generic information about respondents’ attitude towards study abroad programs needs to 

be understood until the big picture of the Aalto University’s situation can be framed.  

An important aspect of students at the Aalto University BIZ is their high level of 

international orientation. First of all, almost two-thirds of students above the second 

year have studied abroad previously. Therefore, it can be expected that the students are 

aware of international trends that take place in economic as well as educational 

environments. Due to these experiences, students are more likely aware of the future 

possibilities to study or work abroad. Probably due to these issues, results of the student 

questionnaire indicate that Aalto students are willing to participate in international study 

programs also in the future. Students’ strong interest in university’s international 

offerings gives the Aalto University BIZ a strong standpoint to further develop their 

programs. In matter of fact, the demand for these programs is expected to increase in the 

future. The increase is mainly the result of first- and second-year students’ stronger 

interest in international offerings; this notion was achieved, when interest levels of all 

student groups were compared and then analyzed. Eventually, the increase might create 

more pressures for the university to improve their programs in order to ensure that high-

quality international education can be offered to more students.    

This section will outline the results of three different surveys, which were distributed 

to double degrees’ main stakeholders. The presentation of results will follow very 

similar pattern to what was introduced in double degree chapter (2.3); findings are 

categorized based on the three stakeholder groups. The main goal is to answer 

research questions, which were identified in the first section; what is the real value of 

double degree program to students, employers and faculty members? In addition to 

this, the aim of this section is to identify the issues that double degree programs 

ought to perform in order to increase stakeholders’ appreciation of the programs’ 

values. The results of this research are very institution-specific and therefore they 

have to be interpreted within this context. However, the outcomes of this research 

will be discussed in a way that also more global viewpoint is taken in to account. 

Furthermore, the current literature will be used as a strong basis for the forthcoming 

section. 
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As explained in the methodology section, respondents of the questionnaire were 

categorized based on their nationality; majority of respondents were Finnish students, 

but foreign respondents were mostly from Vietnam, which was followed by countries 

such as Russia and China. It was important to collect this kind of background 

information, because it allowed the researcher to draw valid conclusions about for 

example international programs’ attractiveness to foreign students. In addition to this, it 

was interesting to test if authors’ notions about participants’ geographical background 

had any real impact on the decision to participate in certain international study program. 

Even though the number of foreign students, who participated in the survey, was rather 

small, some valuable insights were gathered. These findings will be elaborated as we 

proceed through this chapter.  

5.1.1. Evaluation of international program opportunities 

The first step in the process of identifying the value of double degrees perceived by 

students is the analysis of their willingness to participate in certain programs and 

identification of motivators behind these decisions. At this point it seems reasonable to 

study what are the main criteria, based on which students choose their international 

education programs, and reflect this to opinions of double degree programs. 

As Culver et al. (2011) suggest, in many cases students’ primary motivation to 

participate in international study programs is more emotional than rational; students are 

more willing to “travel and to experience another culture” (pp.14). Even though the 

results of this survey might suggest that this is valid scenario also at the Aalto 

University, further analysis is needed in order to reveal real motivators of the Aalto 

students. Indeed, the results of the student questionnaire suggest that several criteria 

used in evaluation process do include rather international and intercultural objectives; 

attributes relate in one way or another to improvement of cultural understanding and 

development of cultural competencies. It can also be stated that these objectives are 

achieved through high-quality education and therefore students expect that the host 

university is able to support also rational objectives. It has to be noted though that 

quality of the home university most likely has an influence on the matter; if the home 

university emphasizes the quality and value traits in its education, students are more 

likely going to expect high-quality education at the host university as well. As table 5 

indicates, quality-related attributes are indeed in favor of students.   
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Table 5: Criteria used to evaluate international education programs (importance 
rated on a scale from 1 to 7) 

1 Attractive location 5.83 (x  =6) 

2 The quality and number of courses available in foreign institutions 5.68 (x  =6) 

3 Language characteristics of the host university and host nation 5.66 (x  =6) 

4 Ability to experience foreign culture 5.55 (x  =6) 

5 Reputation of the university 5.50 (x  =5) 

6 Reputation of the program 5.37 (x  =5) 

7 Impact on expected employability after graduation 5.33 (x  =5) 

8 Length of the program 5.19 (x  =5) 

9 Travelling opportunities when abroad 4.97 (x  =5) 
 

According to the table, it also seems clear that some parts of international study 

programs’ value-added are based on emotional factors, because language characteristics 

and location-specific issues are emphasized by the students. However, in order to take 

these factors into consideration, the interdependence between quality factors and 

location factors should be identified. It can be, however, said that when international 

study programs are being developed in HEIs, both rational and emotional attributes 

should be taken into account.  

According to the results, the location of the host university is favored slightly more than 

the reputation of the host university. This conclusion can be drawn from table 5, but it 

can also be on the results of an individual question, which asked students to identify 

interdependency between location of the university and quality of the university. 

According to these results, only small differences were found and hence it can be stated 

that on average the both criteria would be equally important to the students.  Interesting 

though, all respondents think that reputation of the university would matter at least to 

some extent in their decision-making process.  On the contrary, some students 

mentioned that location of the host university would not play any role, if only the two 

criteria were used.  According to information provided here, it can be summarized that 

no university can base their international study programs solely on either of these 

criteria. However, it seems that students do emphasize emotional factors over rational 

ones, which might lead to sensitivity towards the location aspect. If the university is 

able to focus on improving both variables, it is most likely able to increase the overall 

attractiveness of their international education programs.  
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As a conclusion, students have two different kinds of objectives for their study abroad 

period; firstly, they want to study and feel the culture in a location, which they are 

interested in (emotional attribute). Secondly, they want to achieve goals that relate to 

high-quality education and ability to effectively leverage resources of the country 

they’ve chosen (rational attribute). Outcomes of this research suggest that students are 

willing to combine both types of attributes; this view differs from Culver’s et al. 

research, which highlights emotional attributes as the main decision-making criteria. 

5.1.2. Expected value of double degree programs  

Now that we have been able to identify the relationship between the two different 

attributes in the process of evaluating individual international study programs, this view 

should be analyzed in the light of double degree programs. Are there any differences in 

the attributes that students expect double degree programs to have? Response to that 

question is ‘yes’, differences can be found.  In terms of the Aalto University, School of 

Business’ double degree programs, it can be noticed that the value-adds are in most 

cases expected to be rational; double degree is expected to best meet the employment-

related objectives that students have. In addition, ‘the combination of different areas of 

study’,’ the effectiveness of studies’ and ‘development of intercultural skills’ are seen as 

double degree- specific benefits. All-in-all, the possibility to develop students’ own 

skills and improve their knowledge-level seems to be the main value-adding attributes 

of double degree programs. These results are strongly supported by Russel’s (2008) and 

Crossman and Clarke’s (2010) researches, which analyzed the relation of double degree 

programs to overall skill development and acquisition of specific knowledge. Students, 

who have participated in double degree at the Aalto University BIZ, mentioned in 

interviews that they applied to double degree mainly due to rational objectives that 

double degree has; double degree participants were willing to focus on building their 

language competencies, combine two majors and maximize their time at foreign 

university.  

 

 

 

 

 



  

 

84 
 

Figure 17: Drivers behind students’ participation in double degree programs 

 

When students at the Aalto University BIZ were asked to analyze their experiences and 

openly share their personal expectations about the value delivered by double degree 

programs in the form of essay, they provided a bit different information from the table 

above. Firstly, it became clear that employment opportunities are strongly appreciated. 

Even though the literature has been unable to analyze double degrees’ impact on 

improvement of employment opportunities, this research aims to provide some insights 

into the matter. All the employers, who participated in the employer survey, were 

enquired if they feel that double degree would impact students’ employment 

opportunities. Despite the fact that employers were unable to realize the value of double 

degree programs, it seems that recruiters do value the program and therefore might 

provide certain incentives for the students. Firstly, compared to graduates with only one 

degree, half of the employers think that double degree could have a positive influence 

on graduates’ career advancement. On the other hand, about 20 percent of all recruiters 
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were unaware of the programs’ impact on employment opportunities. On the basis of 

these results it can be noted that double degree programs could have an impact on 

graduates’ employability.  If this view is analyzed in the light of results that were 

collected by interviewing double degree students, it can be concluded that double 

degree could improve students’ employment opportunities. As one respondent 

mentioned:  

“I have been applying work for the first time in my life (during studies I got my jobs via 

some personal contacts).  All of them have said something good about the Double 

Degree Program. Mostly referring to personal ambition, goal orientation and personal 

development.”  

As the other respondent continues:  

“Yes, organizations that truly are international at their heart appreciate candidates that 

have shown their ability to perform in a foreign country. It´s obvious that a full year 

abroad leads to very good development of fluency in foreign languages.” 

These notions clearly support Knight’s (2008) argument, which states that double 

degrees might have an impact on the quality of job opportunities. According to the 

author, this is expected to take place especially in global markets. Even though 

companies that participated in the employer survey operate in Finland, they are strongly 

connected to international markets and therefore it can be agreed that this study supports 

Knight’s arguments about employment opportunities.   

Secondly, Knight refers to graduates’ increased wage levels as a consequence of their 

participation in double degree programs. However, it remains unclear whether the 

author means that double degree graduates have higher starting salary or if the level 

increases due to more effective career advancement. In any case higher wage level 

seems to be one clear objective for students. Employers seem to slightly support this 

hypothesis; even though most of the companies do think that there are no differences in 

starting salary among employees, as many as 12 per cent of respondents think that 

graduates with double degree might have slightly higher starting salary. About the same 

number of respondents indicated that they did not have sufficient information about the 

matter. As a conclusion, it can be argued that starting salary should not be the prior 

reason to participate in double degree program, but it might still have an impact on the 
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decision-making process of a student. Furthermore, as Knight already mentioned, 

double degree might have a positive impact on students’ career advancement. This  

could, however, result in higher salary outcomes later in the career path. To sum up, 

Knight’s argument about increased wage level might be justified, even though this 

research cannot totally support the hypothesis. The issue is also most likely very 

company-specific and thus analysis of the issue would require the researcher to have 

more comprehensive standpoint. 

 

Students think that the positive view some employers have about double degrees might 

relate to knowledge-creation and to the way double degree allows students to achieve 

something totally unique. Indeed, various students expressed their thoughts, according 

to which employers’ appreciation might be the result of investments in knowledge-

creation and sometimes even the outcome higher level of internationality. Similar to 

Crossman and Clarke (2010), who have divided the knowledge created by the double 

degree into transferrable skills and subject-specific skills, this research shows that 

students expect to acquire two types of knowledge. About tenth of all students expect 

that the knowledge obtained from double degree programs is much deeper compared to 

single degree programs. On the other hand, more than every fourth student thinks that 

this education program allows him to acquire much wider knowledge by combining 

different areas of study and experiencing different viewpoints. According to students, 

these rational attributes could be indicators of higher-quality education and therefore 

students might find double degree programs attractive. According to results, students 

are mistrustful of double degree program’s ability to provide the acquisition of all 

benefits stated previous; after all, double degree programs are only recently established 

at the Aalto University. Students, who have participated in double degree program at the 

Aalto University BIZ, indicated that they can create value to employers due to their 

strong problem-solving skills and personal skills. Furthermore, two specializations were 

seen as the major advantage. All-in-all, the Aalto University BIZ’s double degree 

programs were seen as ways to utilize the reputation, various activities and the quality 

of partnering university and consequently it can be argued that recent establishment of 

the Aalto University’s double degree programs has no negative impacts on the delivery 

of its educational activities. 
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It also seems that double degree programs are expected to have an influence on 

students’ language competencies as well. Especially the students, who think that double 

degree allows them to increase their level of internationality, also think that the program 

would increase the possibility to improve their language competencies. This view might 

derive from the fact that when thinking about international study programs in general, 

students automatically interpret that such programs involve communication in other 

language than their own. Therefore, it can be assumed that when double degree program 

allow students to become more integrated to local environments and spend more time at 

the foreign location, language competencies can be more effectively improved 

compared to other short-term programs. This is clearly recognized by the Aalto 

University students.  This seems to be in-line with Davidson’s (2010) arguments about 

the importance of social integration in language learning. Therefore it can be reasoned 

that double degree programs do have an impact on students’ ability to better develop 

their language competencies compared to other programs.  

In terms of emotional attributes in general, it became clear that double degree programs 

are expected to allow students to gain international experiences more likely than it 

would be possible by participating in single degree programs. In this case students were 

referring increased internationality to issues such as “enjoy various cultures”, 

“possibility for real integration into the culture” and “increased diversity”. It was 

expected that this factor could have an impact on the development of multicultural skills 

and it would help students to manage unfamiliar situations and change their way of 

reaction towards unexpected events.  

Even though not shared with all the students at the Aalto University BIZ, an interesting 

argument concerning networking abilities was expressed. The impact of double degree 

on network generation has been only briefly referred by Culver et al. (2011) in the 

literature, but the Aalto University students believe that double degree program might 

have an impact on network generation. As a consequence, alumni networks are seen as a 

strong advantage of the Aalto University’s double degree programs;  

“Obviously, two prestigious universities, two alumni networks, world-class classes” 

Not all students are this fascinated with possibilities that double degrees provide, but 

some students agreed that foreign contacts are seen as a natural outcome of improved 

language fluency, international experiences and knowledge-creation. So far this issue 
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has not been recognized by the literature, which is one reason why no valid conclusions 

about the relationship of double degree and network generation can be made. Another 

reason for this is the low number of respondents indicating networks as an essential 

outcome of double degrees. However, it can be expected that double degree could have 

a positive impact on the way students interact with foreign people, which might 

eventually result in stronger networks.  

At this point it is valuable to introduce how students, who have participated in double 

degree program at the Aalto University BIZ, would describe the greatest value of the 

program. A respondent, who has studied at Louvain School of Management, mentions 

that  

“Most important study-related benefit are the more diverse available courses. One 

basically gets two course offerings at the same time. Even though Aalto has a good 

selection, it is by no means comprehensive. … Improved language skills (French for me, 

German would probably improve a lot in Cologne as well), getting to know the foreign 

culture … meeting people all around Europe (Finland really is not that international), 

getting a feeling of the work culture abroad (especially in Brussels), increased 

awareness of European issues (politics, the crisis, etc.)”.  

Also other respondents emphasized especially the importance of language acquisition as 

a central value of double degree program. In addition, impact on network generation 

and effective course structure were mentioned by all respondents. Even though the 

number of double degree students, who participated in qualitative interviews was rather 

small, these findings show that the literature and other students’ expectations towards 

double degree program are realistic.  

It is also interesting to discuss how students’ most important value expectations, which 

were identified in figure 17, can be achieved with the help of double degree. Therefore, 

double degree students were asked to rate the six most important criteria according to 

how well double degree program allowed them to achieve these criteria. According to 

the results, it can be mentioned that the development of intercultural skills can be 

achieved extremely well with the help of double degree program. Mean of this attribute 

was 93.33 on a scale from 0 to 100. Furthermore, ability to create networks (mean: 

87.33) and improvement of language competencies (mean: 80.33) were strongly 

supported by double degree program. On the other hand, students disagreed with the 
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assumption, according to which double degree would allow students to complete two 

degrees in a time of one (mean: 56.67). Indeed, students mentioned that the degree 

requires a lot of work and there are easier ways to graduate from the Aalto University. 

Double degree students also stated that issues such as ‘impact on graduate’s 

employability’ and ‘effective combination of different areas of study’ are rather well 

supported by double degree programs, even though no respondent thought that they 

would be completely achieved with the help of the program.   

5.1.3. Value of double degree program in relation to other   

international study programs 

Even though it is important to identify the value-adds of a double degree program, there 

are also other issues involved in the big picture. That being said, competition is present 

also at the university level; firstly, there is rather high level of competition over 

qualified students between international institutions. Secondly, institution’s own 

programs can compete with each other in order to secure investments, sponsorships or 

adequate demand. At the Aalto University BIZ, the competition between programs is 

not as strong as in non-governmental related institutions, but it does exist. However, the 

source of competition differs from what the reader might first expect. At the Aalto 

University, each program is trying to inform and attract as many students as possible to 

apply to international study programs, but there are only a limited number of places 

available and education is offered to limited number of students. Decisions to accept 

students to participate in international study programs are based on their qualifications. 

Moreover, not all the international study options (Student Exchange Program, CEMS 

and Double Degree Program) are integrated and marketed together. This creates a 

situation, in which programs are not competing against each other, but characteristics of 

these programs are.  

Therefore it is essential to identify the relative value of double degree programs and 

current programs ought to be benchmarked against other international study programs. 

This kind of approach has not been introduced by any previous researcher; double 

degree programs are mostly studied in isolation from other international study 

programs. However, this way it is possible for us to understand how important certain 

factors of double degree programs’ value-adds really are. Especially in a situation, 

where students compare and analyze program characteristic of all study programs, it is 

possible to identify how each program is performing in attracting students. In this case 
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the focus is obviously on double degree programs.  The question of ‘the most important 

evaluation criteria’ (table 5) was used as a basis to compare double degree programs’ 

attractiveness to other international study programs. However, only the three most 

important criteria were used to perform this task: these were (1) location of the 

university, (2) number of high quality courses and (3) the right language characteristics. 

All the calculations can be found from Appendix 2.  

The value of double degree compared to International Exchange Program can be 

identified with the help of the top three criteria. In terms of the most important 

evaluation criterion, it can be said that Aalto students do not consider double degree 

program as a favorable option to participate in; more than two-thirds of respondents find 

Exchange Program more attractive. In addition to this, only fourth of the students think 

that both programs are equal in terms of universities’ location. Even though this pattern 

could be explained by the number of Exchange Program partners, similar behavior can 

be found, when double degree program is compared with CEMS program. With regards 

to CEMS, only few students find double degree program’s locations more attractive. 

This is rather striking, because the results show that double degree programs are unable 

to attract students with the criteria that are most valuable to the students. 

In the survey, students were asked to place eight international universities in order of 

their preference. Each university was scored according to its performance in the 

evaluation. According to the results of the student questionnaire, double degree 

partnerships should be focused on areas such as Oceania, Asia, or Northern America if 

student preferences were favored. Indeed, universities such as University of South 

Carolina, Singapore Management University and Queensland University of Technology 

and HEC Montréal were preferred by the Aalto University BIZ students. Therefore it 

can be concluded that universities would most likely be able to effectively utilize their 

student-base if they were able to established double degree programs with universities 

located in areas mentioned above.  

The position of double degree program can further be discussed in the light of the 

second most important evaluation criterion. The criterion was divided into two 

attributes and therefore the three programs were ranked based on ‘suitability of courses 

to students’ and ‘the quality of program’. Double degree program did not score well in 

any comparison, excluding the quality of program in relation to exchange program’s 
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quality. In this case, double degree program was seen as a strong value provider. Other 

comparisons show that double degree program is not even close to the attractiveness of 

other programs; especially CEMS is considered as a strong program in delivering 

quality and having interesting courses. It should be noted though that many students do 

think that both programs, CEMS and double degree, are equal in terms the attributes.  

Of the three most important criteria used in evaluation process, ‘the ability to focus on 

developing language skills’ seems to favor double degree program most. Indeed, 

compared to Exchange Program almost half of the students think that double degree 

would be a better option in order to develop their language competencies. Almost the 

same number considers both programs equal in terms of the attribute. CEMS program, 

on the other hand, does not make an exception to previous results; students expect that 

CEMS is able to support their language acquisition objectives most effectively. Once 

again, almost two-thirds of the respondents believe that both programs, double degree 

and CEMS, are equally effective in delivering value by supporting the development of 

language skills.  

Even though double degree program seems to be the least attractive international study 

option to most students, it is useful to provide some insights about the matter. Double 

degree students, who were interviewed in order to identify the main reasons for not 

participating in any other international study program than double degree, mentioned 

that they had evaluated CEMS program as a potential study option, but had eventually 

found double degree program as the most appealing to them. One respondent had 

already participated in student exchange during her bachelor’s degree and one was 

accepted to exchange program. However, all students thought that other international 

study options were either too easy or too unfeasible. In addition to this, double degree 

program was expected to better support career expectations that current double degree 

students had at the time being.  

Altogether, double degree programs are not valued as highly as they should in order to 

compete with other international study programs. Despite the fact, double degree was 

expected to deliver more value than Exchange Program through its ability to support 

future employability, acquisition of language competencies and higher quality. When 

compared to CEMS, totally different observations are made; double degree is no longer 

connected to employability or quality, but to emotional attributes; the program is 
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Question Exchange Program Double Degree program

Both programs are equal in terms of 

this attribute Total

Destinations of this program are more 

attractive 73,1 % 2,9 % 24,0 % 100,0 %

This program is of higher quality 9,6 % 57,7 % 32,7 % 100,0 %

Reputation of universities is higher in this 

program 33,0 % 27,2 % 39,8 % 100,0 %

This program allows me to choose the most 

beneficial courses to me 38,8 % 20,4 % 40,8 % 100,0 %

Length of this program is more suitable to me 52,4 % 7,8 % 39,8 % 100,0 %

This program provides me better opportunities 

to develop my language skills 16,5 % 40,8 % 42,7 % 100,0 %

This program has a stronger positive impact on 

my future employability 1,9 % 66,0 % 32,0 % 100,0 %

This program allows me to travel more while 

doing my exchange period 53,4 % 8,7 % 37,9 % 100,0 %

This program provides me the better ability to 

experience local culture 21,4 % 30,1 % 48,5 % 100,0 %

expected to allow students to travel more while doing their exchange period and 

probably consequently provide better opportunities to experience local culture. Despite 

the fact that most students think that double degree program allows students to 

experience the local culture, it is rather clear that double degree programs at the Aalto 

University BIZ have no unique image nor brand; no matter which criteria is used to 

compare international study programs, a better option than double degree can always be 

found.  

Table 6: Double degree program’s attractiveness compared to exchange program 

 

Table 7: . Double degree program’s attractiveness compared to CEMS program 

 

 

 

 

 

 

 

 

 

 

Question CEMS Double Degree program

Both programs are equal in terms of 

this attribute Total

Destinations of this program are more 

attractive 53,7 % 3,2 % 43,2 % 100,0 %

This program is of higher quality 65,3 % 2,1 % 32,6 % 100,0 %

Reputation of universities is higher in this 

program 64,9 % 2,1 % 33,0 % 100,0 %

This program allows me to choose the most 

beneficial courses to me 37,9 % 15,8 % 46,3 % 100,0 %

Length of this program is more suitable to me 37,2 % 5,3 % 57,4 % 100,0 %

This program provides me better opportunities 

to develop my language skills 22,1 % 12,6 % 65,3 % 100,0 %

This program has a stronger positive impact on 

my future employability 48,4 % 8,4 % 43,2 % 100,0 %

This program allows me to travel more while 

doing my exchange period 12,6 % 16,8 % 70,5 % 100,0 %

This program provides me the better ability to 

experience local culture 11,6 % 16,8 % 71,6 % 100,0 %
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5.1.4. The lack of interest towards double degree programs at the Aalto   

University  

 

What are the issues affecting depreciation of double degree programs? According to the 

results, it seems that students at the Aalto University BIZ realize the value they might 

gain from double degree programs in general, but there seems to be something that does 

not meet the eye. Even more interesting, students’ expectations towards such programs 

do correlate to previous literature, but they are not enough to attract them to participate 

in double degree programs.  In order to tackle the issue and focus on further developing 

such programs, the Aalto University has to become aware of reasons that might have an 

impact on the depreciation of these programs.  

Double degree students, who participated in qualitative interview, mentioned that they 

believe that students are afraid to participate in double degree programs because of the 

time required to complete the degrees, their ties to Finland and their unawareness about 

the existence of double degree programs. These are extremely valuable points to be 

made and therefore non-double degree students’ attitudes towards the issue have to be 

discussed.  

Unattractive current offerings 

In most cases program-specific characteristics have a strong influence on students’ 

decision-making, as partly supported by table 5. Even though the most important factors 

that influence students’ participation in the Aalto University, School of Business’ 

double degree programs are identified, there has not been any discussion about the 

factors that deflate students’ willingness to apply to the program. The importance of 

host university’s location seems to be emphasized in this case as well; current programs 

in France and Belgium do not attract the audience. As mentioned earlier, location of the 

host university plays a huge role in the game and therefore unattractive offerings has 

more weight on how students perceive the program than any other factor. In order to 

further study how locations’ current unattractiveness is structured, a stronger position to 

analyze the matter has to be taken; are there any differences in the appreciation of the 

two current partner universities? Does the other university deliver more value to 

students than another? Even though there are various differences between the two 

institutions, this research is not able to identify any differences in terms of value adds; 

even though University of Cologne was more appreciated (got an average value of 
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different areas of study

Duration of the degree is too long

The workload would not be worth completing

the degree

49.81 on a scale from 0 to 100) than Universite catholique de Louvain (got an average 

value of 41.05), the difference is not substantial enough to make any conclusions. 

Despite the fact that the average value of almost 50 could be described as ‘not 

interesting nor interesting’, it becomes very clear that these partner universities face 

serious challenges when they are used to compete against programs such as CEMS and 

Student Exchange.  

Furthermore, unattractive locations of double degree programs have an influence on 

other important issue; when students do not consider double degree programs as 

valuable option as other programs, they are not discussed in informal meetings. At 

campus, similar to the Aalto University BIZ, fellow students have an impact on how 

certain programs are perceived by other students. They play a huge role in 

communicating different study options and advertising them to the audience. Therefore 

it can be said to the lack of awareness and positive branding has multiple negative 

effects; fellow students do not support the decision to participate in double degree 

programs nor can they take the initiative to share the information. On the other hand, 

these results also imply that the university has been unable to use attractive marketing 

actions and effectively utilize its marketing channels.  

 Figure 18: Reasons for not finding current double degree program options 
interesting 
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Other challenges that current double degree programs face are recognition and language 

related issues.  Furthermore, as figure 18 notices, there are various negative aspects, 

which are listed under the factor ‘other’. Most of the respondents, who clicked ‘other’, 

explained that current double degree partner institutions were unable to effectively 

deliver educational objectives and therefore they think that the quality of double degree 

education would not reach the sufficient level. Furthermore, many stated that current 

requirements for German and French languages were not in-line with their own 

capabilities. Lastly, half of the comments emphasized the fact that they do not have 

enough information in order to even consider such programs as study abroad options.  

Level of awareness    

Indeed, even though not only a single reason can be identified to explain all the 

challenges double degree programs face at the moment, the literature provides some 

good insights for the matter. As Obst and Kuder (2011a) state, the lack of interest in 

certain international study programs is actually a global phenomenon; it is especially 

challenging to get U.S. students involved in the joint and double degree programs. Even 

though the case in U.S relates mostly to lack of adequate language skills by the students, 

similar pattern has been noticed in Europe as well. If the situation is as statistics imply 

and Europeans are keener to study abroad, what could be the reasons for students not 

finding double degree programs valuable enough to participate in? Very marketing-

driven explanation for this could be the lack of information among the students. 

Therefore, this survey aimed at finding correlation between the level of knowledge and 

attractiveness of program among the Aalto University BIZ students.  

The results do support the assumption, according to which students would be unaware 

of double degree programs. Indeed, more than two-thirds of all respondents were 

unaware of the content of double degree programs or they did not know what programs 

the Aalto University BIZ has to offer. Due to the fact that student questionnaire 

included second-year students, the lack of awareness could be partly explained by the 

number of students not being part of university’s target marketing actions. However, the 

difference between second-year students and students who were more advanced was not 

significant at all; almost 80 per cent of second-year students were unable to realize that 

the Aalto University offers double degree programs, while the number among third-year 
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or more advanced students was 61 per cent. Improvement of only 15 per cent between 

different year-levels implies that current communication tools such as information 

sessions, email newsletters and university’s web pages have not been utilized 

effectively enough.  

Figure 19: The awareness of double degree programs among four-year or more 
advanced students 

 

Within this context the source of information shortfall should be identified in order to 

really understand whether the situation can be explained by program characteristics or 

some other reasons. This study provides information for this purpose as well. Firstly, it 

is essential to picture the site of change; if all the students are extremely happy with the 

amount of information they have, it can be expected that they are happy with the value 

added they get from other programs and vice versa. However, when respondents 

identified their satisfaction level of current information they had, it became clear that 

students at the Aalto University did not have enough information to make decisions 

important to them. Respondents were asked to identify their level of satisfaction on a 

scale from 0 to 100, mean being 40.42. Therefore it can be concluded that the lack of 

information is one of the reasons that negatively influence perceived value added that 

students expect to gain from double degree programs. 

Shortage of information has two sides, because the process includes both information 

provider and information receiver. In the case of the Aalto University, it can be said that 
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the information provider has not been able to work effectively enough in order to 

motivate potential double degree students; almost half of the students think that the 

university has failed to meet objectives of this task. On the other hand, it became very 

clear that majority of students has been very inactive in terms of information search. 

Even though it would be easy to highlight this attribute, this would not be marketing-

wise justified; students should not be forced to look for the information, but it should be 

provided to them and students should be motivated to use that information effectively. 

The lack of effective communication should also be emphasized in terms of the second 

attribute; the importance of students and faculty as informal marketers has be noticed. 

Indeed, almost half of the students stressed that double degrees are not popular topics in 

these discussions. It should be noted though that this does not mean that double degree 

programs would not provide value added to students, but it reveals that without active 

interaction with students the benefits will not be realized by the student. However, 

double degree students commented this notion by agreeing that this kind of trend do 

exists. They were, on the other hand, uninterested in social aspect of the degree, but 

more interested in the value the program might create. Furthermore, respondents 

mentioned that even though social support was lacking at the Aalto University BIZ, it 

was present at the foreign university. As a consequence, this aspect did not play a huge 

role in their decision-making to choose double degree program.  

All-in-all, these results highlight that the Aalto University BIZ has an important role as 

an information provider. Indeed, the most common reasons for not having enough 

information could be managed with the help of recruitment strategy. Similar situation to 

the Aalto University is rather common in various HEIs worldwide, as IIE’s (2011) 

report suggests; over 55 per cent of 245 institutions have no specific double degree 

recruitment strategy. However, the importance of active participation is highlighted by 

the same report; “institutions that reported a high number of participants, a majority 

have a recruitment strategy” (pp.18). In the case of Aalto University, recruitment 

strategy could refer to an increased communication, improved communication channels, 

more motivated students and stronger presence in informal meetings.  

The outcome of the situation is that students are interested in international study 

programs, which are discussed in formal and informal meetings and communicated 

more effectively to students. Furthermore, the main evaluation criteria (i.e. attractive 

location, quality of courses and language characteristics) are mostly met by Student 
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Exchange Programs. Information in figure 20 shows the similar pattern to what was 

earlier discussed in this chapter; double degree is considered as an excellent study 

program based on few criteria, but these do not seem to offset the factors that have a 

negative impact on the program’s attractiveness, such as insipid location; lower quality 

of universities; and uninteresting course characteristics.  

Figure 20: Students’ willingness to participate in certain program 

 

 

 

 

 

 

 

 

Even though the numbers here seem to indicate that students do not value double degree 

programs, there are certain issues that have not been covered yet. Firstly, it has to be 

stated that compared to youngest students, the popularity of double degree programs 

increases among third-year and more advanced Aalto University students. This is a 

positive sign, since it shows that the at least some information has reached the focus 

group and communication overall seem to be effective, when it is properly designed.  

Despite the fact that double degree program at the moment is not seen worth 

participating by the audience, it is important to identify whether there is a shared 

characteristic among the students, who were willing to participate in it. This would 

allow us to identify certain focus groups that expect double degree program to provide 

value to their education and vice versa. In matter of fact, the only common factor relates 

to level of internationality; foreign degree students seem to find Aalto’s double degree 

programs more valuable than any other student group. Mostly the level of interest varies 

between zero and 3.4 per cent, but when only foreign degree students are taken into 

account, more than fifth of respondents reported their interest in double degree program. 

Even though the number of foreign students participating in the survey was not very 

high (n=25), it can be assumed that they clearly emphasize the value added of double 
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degree programs. In matter of fact, this notion is not that surprising after all; as literature 

introduces, there is an imbalance of education among HEIs worldwide. As a 

consequence, northern institutions are developing high-quality education programs and 

exporting them, while southern and eastern institutions are importing those (Altbach & 

Knight, 2007). According to the literature and results of this research, it would seem 

that especially Asian students are more willing to leverage the value added of double 

degrees. This supports Delisle (2011), who argued that the rise of China and Asian 

countries is going to increase the number of double degree programs demanded and, 

according to the author, this will reflect especially to European education market. 

Europe is attractive to Chinese students since it allows them to participate in high-

quality education and at the same time leverage the status of European economy. This 

can be effectively done with the help of double degree programs. Indeed, as Knight 

(2008:3) states; “Europe is the leader in raising the importance, identifying the value 

and promoting the organization of … collaborative degree programs”.   

According to these results, it should be questioned whether the difference in these 

numbers can be explained by the intensity of information, personal interest or cultural 

issues. However, due to small number of foreign students, it is hard to comprehensively 

analyze their opinions about such factors; valid conclusions could not therefore be 

made. However, it can be concluded that there seems to be more demand for double 

degree programs among foreign students than among local students. 

Table 8: The influence of previous international study experience to decision of 
international education program 
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H
A

V
E 

YO
U

 S
TU

D
IE

D
 A

BR
O

A
D

 P
R

EV
IO

U
SL

Y
? 

 BSC OR MSC 
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PROGRAM 
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A FREE MOVER 

CEMS MASTER’S IN 

INTERNATIONAL 

MANAGEMENT 

DOUBLE DEGREE 

PROGRAM 
TOTAL 

I went on a student 
exchange at Aalto 

University 
78.0% 3.4% 15.3% 3.4% 100% 

I went on a student 
exchange in a different 

institution 
47.1% 5.9% 47.1% 0% 100% 

I’m a foreign degree student 
at Aalto University 47.8% 9.1% 21.7% 21.7% 100% 

I’ve been a degree student 
in a foreign HEI before 

applying to Aalto 
87.5% 0% 12.5% 0% 100% 

I don’t have any 
international study 

experience 
81.5% 7.4% 7.4% 3.7% 100% 

Total 70.1% of all 5.2% of all 18.7% of all 6.0% of all  
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As a conclusion it can said that the university has not been able to position its double 

degree programs in a way that the programs’ benefits would be shared with the 

audience. Despite the fact, students are aware of international study programs in general 

and they are able to identify differences between the programs. Even though students 

are able to differentiate double degree programs from student exchange program, they 

are unable to do so with CEMS program. Due to its strong brand, CEMS program is 

seen more favorable according to every evaluation criteria. However, students do 

believe that double degree programs, when properly executed, would have a strong 

influence on graduates’ employability opportunities, knowledge-acquisition and 

intercultural skills.  

5.2. Employers 

There are two reasons, why double degree programs’ value added to employers is such 

a big deal. Firstly, as literature has already introduced (Knight, 2004 & DeWitt, 2002), 

qualified employees, in most cases, have a positive influence  on the performance of a 

company. Furthermore, due to requirements of today’s intense global economy, 

employees with various qualifications are sometimes perceived as the only way to 

increase companies’ ability to survive. Secondly, the way employers value double 

degree programs has indirect impact on the attractiveness of such programs to students; 

as noticed, after-graduation employability is the most important value adding 

characteristic of double degree programs. In this section the value of double degree 

programs to employers is described by focusing on similar factors, which what were 

presented in previous section.   

5.2.1. What do companies value? 

This research aims to provide insights into how companies evaluate job applicants in the 

recruitment process and analyze how these criteria support objectives of double degree 

programs. According to the results, employers value most industry-specific knowledge 

and strong work experience. These are followed by subjects studied, status of the 

university and international experience. The results can be linked to Wickramasinghe 

and Perera’s (2010) notion about ‘subject skills’ and ‘transferrable skills’; results 

suggest that comprehensive subject skills are extremely important to employers. 

Authors do, however, emphasize the importance of transferrable skills over subject 

skills, which cannot be entirely supported by this survey. For instance international 

experience is closely linked to the development of transferrable skills (Crossman & 
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Clarke, 2009), but it is least appreciated by employers (see figure 21). These findings 

support Crossman and Clarke’s notion, according to which it remains “unclear if the 

benefits of international experience could be expected to translate into longer-term 

career success or if it merely enhanced initial employability”(p. 605). It cannot be 

concluded, however, that factors such as international experience would not be highly 

valued; it can only be agreed that industry-specific knowledge and strong work 

experience are more valued in relation to other factors.   

There are also other patterns that can be found when the numbers are analyzed in more 

detailed. Indeed, industry-specific knowledge as a factor did not receive full points even 

once, which means that even though it is highly valued factor, it obviously is not the 

only thing that matters in the recruitment process. On the contrary, all the other factors 

were rated as extremely important at least once. Furthermore, subjects studied at the 

university, strong work experience and status of the degree/university were always 

valued at least to some extent by the respondents, while to some employers two other 

criteria deliver no value whatsoever. It can be therefore concluded that even though 

some companies do not value international experience and industry-knowledge at all, all 

companies seem to put at least some emphasis on work experience, status of graduate’s 

education or subjects studied at the university. This situation is important to be noticed 

if general assumptions are to be made; both industry-specific knowledge and strong 

work experience can be expected to be equally important to employers. Other attributes 

can be expected to be secondary criteria for employers, when graduates are evaluated.  
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Figure 21: Most important criteria used in recruitment

 

 

Even though not all the factors stated previously can be supported by double degree, 

some double degree benefits can be applied to this case. Firstly, all authors emphasize 

increased internationality of a student as an important outcome of double degree 

program. Furthermore, as IIE (2011) and Asgary and Robbert (2010) have stated several 

times, reputation of the host university is often utilized by both institution and students, 

who participate in double degree programs. More importantly, double degree program 

allows students to combine different areas of study as well as focus on knowledge-

creation through innovative curriculum (Russel et al., 2007; Asgary and Robbert, 2010).  

Due to use of rather general attributes in the evaluation of the most important 

recruitment criteria, more detailed understanding of how employees are classified in 

recruitment should be achieved. Therefore this research focused on providing 

information about how valuable employers find certain competencies and personal 

qualities. These factors are categorized based on Wickramasinghe and Perera’s (2010) 

identification of transferrable skills, which were highlighted as essential parts of 

evaluation criteria in recruitment. Order of importance can be found from figure 22; 

mean and standard deviation illustrates the value of each factor to employers. 

Right attitude as the most important factor implies that personal qualities seem to be 

important to employers. The smallest standard deviation value supports this notion; 
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opinions of employers are not as dispersed as with other factors. Furthermore, on a scale 

from 0 to 100, attitude did not receive any scores below 42, which is rather significant 

remark. Attitude is followed by such factors as learning skills, social skills, team 

working skills and problem-solving skills. These all are among top five most critical 

transferrable skills. All-in-all, these results support Wickramasinghe and Perera’s 

research, in which problem solving, self-confidence, team working skills and learning 

skills were portrayed as essential employment skills of a job applicant. Authors have 

also mentioned that that oral communication skills are no longer as highly valued as 

other skills; this notion is supported by this survey as well.  

SEFE (2010) had a bit different view of the most qualified employee; the most 

important attributes were social skills, learning skills, networking skills, communication 

skills and good language competencies. There should be a high correlation between 

SEFE’s list and figure 22, since both surveys included similar companies and they have 

a strong focus on Finnish markets. However, only learning skills and social skills can be 

seen to correlate with attributes, which are emphasized by SEFE in its study. Compared 

to SEFE’s (2010) survey, this research has been able to collect more results from 

various business fields; in spite of the differences in sampling (SEFE: n=80, response 

rate 7%; this survey n=78; response rate 15%), both surveys provide valuable 

information for both universities and businesses. Even though there are differences in 

the results of these two similar surveys, more emphasis is put on the findings of this 

research. This argument is based on the notions that describe trustworthiness of the 

study in section 3.4. That being said, these issues justify the decision to rely on data 

provided in figure 22.  

Finally, it should be argued that even though these results allow us to identify the main 

employability skills, there should also be a strong focus on the criteria with lower 

scores. However, all the results are presented in relation to each other and therefore the 

least appreciated criteria cannot be dismissed; for example IT skills received the lowest 

scores, but score itself is not bad at all. If a criterion scores over 60, it signals that the 

skill is valued by employers and it should be treated as such.   

However, the valuation of IT skills, cultural sensitivity and language skills is rather 

dispersed among the employers. It is obvious that requirements of IT skills vary a lot 

between different firms as does the need for extremely strong cultural sensitivity too.  In 
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IT skills

Cultural sensitivity

High level of ambition

Language skills

Networking skills

Oral and verbal communication skills

Active in information search

Problem-solving skills

Team working skills

Social skills

Learning skills

Attitude

addition, it is interesting to find out that language skills are not very highly valued 

compared to other factors. This notion does not undervalue the results of Piekkari’s 

(2008) research, but it clearly suggests that language skills should not be included in the 

main employability skills.  On the other hand, this factor faces similar statistical 

distortion as previous results have faced; even though language skills are not rated as 

the most important qualities of an applicant, it does not mean that it could not be an 

essential issue in the recruitment. In fact, companies operating in Finland might already 

include good language capabilities as the main requirement of all employees, which 

might therefore result in a situation, where this factor is not emphasized as highly in the 

questionnaire as it might be done in the reality.  

 

Figure 22: Evaluation of applicants’ personal skills 

  

 

 

 

 

 

 

 

Within this context, it is useful to introduce the some results of the qualitative interview, 

which was distributed to double degree students. They were asked to evaluate how the 

double degree program allows them to achieve the five most important personal skills. 

This evaluation process allows us to outline, how double degree can actually benefit 

employers. Even though there were only a very small number of respondents, it is clear 

that problem-solving skills are extremely well supported by double degree program. On 

a scale from zero to 100, the average rate was 87.33. Furthermore, one respondent 

commented that the program allowed her to develop her skills and therefore she is able 

to provide “independent and waterproof problem solving” to businesses. Average scores 

of all other criteria varied from 70.33 to 76.00. However, ‘attitude’ was perceived 

Mean S.D x̃
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differently by the respondents; some felt that the program was unable to support this 

objective, while others thought that the program supported it very well. According to 

these notions, it can be summarized that double degree program allows students to 

develop their personal skills, which are very valuable to employers.  

Importance of international experience as a part of employee’s personal qualities has 

been widely discussed. Even though this research indicates that international experience 

is not valued by all employers, it seems very justified to identify whether experience 

gained from certain area would be seen as an advantage of a job applicant. Furthermore, 

data gathered could be used to develop double degree programs and therefore ensure the 

value-added to both employers and students. When analyzing these results, it is 

important to keep in mind that companies, which participated in the survey, are mostly 

Finland-based companies even though they have also facilitated a strong international 

presence. Based on the results, it might seem that there were not any significant 

differences between preferences of certain geographical areas. On the contrary, these 

results allow us to identify, which geographical areas receive most attention and which 

locations are the least attractive to companies. Figure 23 illustrates the attractiveness of 

certain business areas to employers; Russia was referred as the most attractive area in 

terms of applicant’s experience, while Australia/New Zealand seems to be the least 

appreciated. It should be noted that there is very high likelihood that Finland’s 

geographical proximity to Russia might have an impact on the results. On the other 

hand, growing markets in Russia attract various companies and therefore similar trends 

can be found from Northern Europe in general. China’s importance as a rising economy 

is also emphasized by our findings; qualified employees are clearly needed to 

effectively interact with Asian counterparts. Furthermore, results indicate that Central 

European markets have remained as vital sources of business-related activities. This can 

also be noticed from the lowest standard deviation; companies agree that this business 

area has to be managed effectively also in the future.  

As a conclusion it can be summarized that employers would get most value from 

qualified students with international experience from Russia, China (Asia) and Central 

Europe. In order to meet this demand, also universities should analyze demand of 

qualified work force in terms of these geographical areas and provide students the 

possibility to gain experience from these areas. At the moment theAalto University BIZ 

has established two double degree program partnerships with Central European 
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universities. This seems to be a good strategic decision if it is evaluated only according 

to degree’s impact on graduates’ employability. Degree that is obtained from Central 

Europe seems to be valued by almost every employer, since this geographical area did 

not score zero even once. Consequently, universities in Cologne and Louvain represent 

Central Europe’s important business areas very well and have a great opportunity to 

prepare students to understand special characteristics of these areas. On the other hand, 

importance of Asia and Russia as business areas is constantly increasing and this 

demand should be responded by double degree programs as well; this is essential in the 

process of increasing programs’ attractiveness to students. 

 

Figure 23: Importance of certain geographical areas to employers 

 

 

Even though Crossman and Clarke (2009) mention that job applicants’ international 

experience is valued by employers, there are various issues, as showed by this research, 

that have an impact on its attractiveness to employers. One of them is clearly the source 

of international experience; it can be obtained by working abroad, participating in 

student exchange or interacting with foreign people at home (see table 9). According to 

results, it seems to be very clear that work experience gained from foreign countries is 

the most highly-valued by employers. Scale that was used in evaluation ranged from 0 

to 100. There are few interesting points in our results: firstly, international experiences 

at home are preferred more than international study experiences. This view differs from 
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Crossman and Clarke’s research, since the authors stated that “local internationalized 

experiences were perceived as less valuable than “jumping on a ship or plane” and 

becoming involved in international student exchange or other activities…” (p.606). 

Secondly, exchange abroad is seen more valuable than the whole degree, which is 

completed abroad. Also this finding differs from the research of Crossman and Clarke, 

who argue that employers are looking for talented employees with extensive knowledge 

from abroad. According to them, it seems that more comprehensive the international 

exposure is, the more it is valued by employers. This is not, however, true in every case 

as figure 21 shows. 

Furthermore, the relation between international experiences at home, exchange abroad 

and degree abroad is very different, since Crossman and Clarke imply that “more 

complex and more international activities graduates perform, more value is given by 

employers”. It is especially surprising that employers prefer international exchange over 

the degree, which is completed entirely abroad. Some issues that might have an impact 

on the matter are high-quality education in Finland and the possibility to interpret 

international experiences at home in various ways. In addition to these speculations, 

employers might believe that ‘less studies abroad, more possibilities to gain work 

experience from foreign locations’; the situation seems to be rather two-sided. Despite 

all the issues presented here, the importance of international study experiences does not 

fully support value expectations of employers. 

 

Table 9: Value of different types of international experience to employers 

 MIN VALUE MAX VALUE MEAN S.D 

WORKED ABROAD 12.00 100.00 66.67 25.94 

INTERNATIONAL 

EXPERIENCES AT 

HOME 

0.00 92.00 59.12 24.59 

EXCHANGE ABROAD 0.00 100.00 55.41 27.93 

DEGREE ABROAD 0.00 100.00 46.42 25.75 

TRAVELED ABROAD 0.00 81.00 32.56 24.14 
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5.2.2. Awareness of double degree programs among employers 

Before the value delivered by double degree programs to employers is framed, there is 

one more aspect left in this analysis; awareness of double degree programs among 

employers. The Aalto University is a strong and important player in the Finnish 

business landscape and its study programs have been highly appreciated during their 

entire existence. However, due to stronger focus on university’s international presence, 

there have been some changes in education landscape as well; most importantly, new 

programs have been established. According to the survey, almost all employers are very 

aware of the most traditional study programs; Bachelor’s degree and Master’s level 

programs. The two programs have been very well-presented and they have been able to 

gain a great status in the Finnish business field. Furthermore, international student 

exchange programs are also very well recognized by the employers, partly due to value 

leveraged from BSc and MSc degree programs. However, two most recent programs, 

CEMS program and double degree programs are not very well known by the employers. 

Especially double degree programs are known only in every third case. This supports 

the notion of Russell et al. (2007) and Culver et al. (2011), who stated that one issue 

that might negatively affect the attractiveness of double degree programs is the lack of 

enough information among employers. Therefore the positive effects of such programs 

are not communicated to recruiters.  

However, employers, who were aware of double degree programs, had very 

comprehensive and correct information about collaborative study options. Employers 

were given a precise definition of double degree programs and asked to evaluate the 

similarity of their own interpretation to definition provided; only about fifth of 

respondents mentioned that their view on the matter differed from the definition 

provided.  Therefore, authors’ notion about lack of awareness can be further elaborated: 

companies that are aware of such programs have very good understanding of what the 

programs consists of. Therefore they are more likely to recognize the value of double 

degree and recruit double degree graduates to perform company-specific tasks. Indeed, 

there seems to be a strong correlation between awareness and employability of double 

degree graduates: according to results, most recruiters are not even aware if their 

company employs people with double degrees. In addition, only about tenth of 

respondents mentioned that their company currently employs people with such degree. 

All companies that employed double degree graduates were somewhat satisfied (40%), 
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satisfied (40%) or very satisfied (20%) with graduates’ outcomes; double degree 

graduates had at least in these cases met companies’ expectations very well. 

Furthermore, the ones, who were aware of double degree programs, saw such programs 

rather interesting options for students to participate in. Even though CEMS and 

Master’s/Bachelor’s degree programs were seen more attractive, double degree was 

right behind on a third place. More interestingly, double degree did not score below 24 

on a scale from 0 to 100; this was significantly higher than any value of other programs.   

All-in-all, results strongly support Russell’s et al. (2007) and Culver’s et al. (2011) 

notions about the lack of information among recruiters. It is obvious that it is extremely 

hard to consider double degree graduates very valuable assets, if their capabilities are 

not clearly recognized by recruiters. 

 

Figure 24:  Awareness of Aalto's study programs among employers 

 

5.2.3. Value of double degree graduates to employers 

At the moment there is no strong support to the fact that employers would value double 

degree programs. This is mostly due to their unawareness of program-specific 

characters and qualities; employers are unable to realize what kind of capacities double 

degree graduates might have. In terms of the most important evaluation criteria in 

recruitment, double degree can be expected to contribute to these factors; only work 

experience is out of double degrees’ range. Due to possibility to combine different areas 

of study, double degree allows students to have very subject-specific knowledge, even 

though it does not support acquisition of for example industry-specific knowledge. 
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Furthermore, importance of degree’s or university’s reputation is something that has 

been only partly utilized; lack of communication and, therefore, unawareness among 

employers have a negative impact on degree’s reputation.  

Literature, which describes benefits of double degree programs (Culver et al., 2011; 

Crossman and Clarke, 2010), emphasizes programs’ ability to develop students’ 

transferrable skills. When this notion is reflected to recruiters’ evaluation of applicants’ 

personal qualities, few statements can be made. First, double degree have a positive 

impact on  the development of team-working skills, learning skills, oral and verbal 

communication skills, language skills and cultural sensitivity. Learning skills, team-

working skills and problem-solving skills were highly valued by employers in this 

survey (see figure 22). It can also be expected that completion of a highly-demanding 

degree combined with integration to foreign culture, would have a positive impact on 

students’ attitude as well as social skills. However, literature provides no support for 

this.  

Furthermore, it is obvious that double degree programs increase students’ 

internationality, even though this research and the literature do not find any strong 

arguments towards increased employability due to participation in double degree 

programs. Furthermore, double degree programs are unable to provide international 

work experience to students during their participation in the program, even though that 

very aspect is mostly valued by employers. In addition to this, double degree does not 

have a competitive advantage in terms of ‘international experience at home’ or 

‘exchange abroad’; other programs such as student exchange program could be seen 

equally valuable. On the contrary, double degree could be valuable if employers 

emphasized the program, which is performed in a foreign institution. However, this was 

considered as a secondary factor by employers in this survey.  

 Even though it seems that recruiters would receive value only through double degree 

programs impact on transferrable skills of job applicant and the reputation of 

degree/university, it is important to reveal how employers, who are aware of double 

degree programs, see the situation. Therefore, this research kindly asked companies to 

identify what kind of benefits they would expect to gain from employing double degree 

graduates. Many of the respondents said that recruitment process is dependent on 

various factors and therefore graduates competitiveness in job markets depends on the 
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whole package a person has; value of an academic degree is not a self-explanatory 

attribute. However, employers were able to identify various competencies that are 

double degree- specific and have a positive impact on recruitment situations. Most 

commonly mentioned was the width of knowledge that can be obtained by completing a 

double degree program. Furthermore, respondents mentioned that the program gives a 

graduate ability to have diverse viewpoints and manage different situations in varying 

locations. They were also expected to have stronger networks in international business 

environment. Few comments can conclude the overall atmosphere that is present in 

recruitment processes:  

“Double degree is of course a good thing and it looks good in CV, which basically 

means that the person has better possibilities to be interviewed, but there are also 

several other issues that are taken into account” 

“We emphasize the value of work experience, which is the reason I don’t see this very 

beneficial in relation to recruitment. However, if there are two equally qualified 

applicants, this degree has a positive impact on the final decision of course.”  

Compared to graduates with only one degree, employers seem to be quite unanimous 

about what are the qualities that double degree graduates have. The most common 

quality that a double degree graduate is expected to have is wider knowledge; they are 

expected to apply the information in a way that it can effectively be combined to 

business world. Furthermore, this notion includes such personal characteristics as wider 

ideology and perspective, which can be effectively used to create value in the 

organization. Almost half of respondents believe that double degree programs have a 

positive impact on language competencies: graduates are expected to gain competency 

of the language of the host country. ‘Ambition’, ‘international expertise’ and ‘cultural 

awareness’ were also valued by employers and seen as byproducts of double degree. 

Some separate comments included also ‘ability to prioritize the knowledge’, ‘openness’, 

‘networking skills’ and ‘ability to handle stress’. Most of these qualities can clearly be 

categorized to transferrable skills and some can be further sub-categorized to soft skills; 

these are referred by Crossman and Clarke (2010) in their research.  
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Table 10: Attractiveness of certain program to employers. 

 

When all the evaluation criteria and double degree program characteristics are 

compared and evaluated, it can be noted that double degree programs provide the 

possibility for students to develop skills that at least moderately meet the requirements 

of recruiters. As said, the decision to hire someone depends mostly on the combination 

of skills, personality and experience. Depending on the recruiter; it seems to be very 

case sensitive whether the double degree has any advantages in the recruitment process 

or not. The only thing that impairs the positive aspects of double degree program is the 

lack of awareness among employers; the program is seen as a very interesting study 

option by the employers who are aware of it, but program’s level of attractiveness 

decreases as the level of knowledge among recruiters decreases.  

Indeed, companies do think that they could find more value from double degree 

programs if there were more communication between them and the university that offers 

double degree programs; over 60 per cent of respondents believe that universities 

should actively promote double degree programs and increase companies’ awareness 

about them. According to respondents, this could most effectively be done with the help 

of media or direct contacting between the parties; for example companies’ cooperation 

with student groups or an info session organized by the university for company 

representatives are seen attractive ways to increase employers awareness.   

Answer 
MIN VALUE MAX VALUE 

AVERAGE 

VALUE 
S.D. 

 
x   

 

 

CEMS PROGRAM 
15.00 100.00 76.48 22.81  79 

 

BSC AND MSC 

DEGREE PROGRAMS 6.00 100.00 75.67 21.08  73 

 

DOUBLE DEGREE 

PROGRAMS 24.00 99.00 69.79 20.45  74 

 

INTERNATIONAL 

STUDENT EXCHANGE 0.00 100.00 56.13 27.57  62 
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In addition to these improvements, there are some adjustments that can be made to 

program characteristics. Indeed, it is rather common trend in business world to 

emphasize the value of MBA degree and therefore this approach has to be analyzed in 

relation to double degree programs as well.   Recruiters do think that completion of 

MBA as a second degree might slightly increase the value of double degree program in 

the recruitment situations; this option received the average score of 57.81 which, on a 

scale from 0 to 100, can be seen as a positive signal.  

On the basis of findings, it seems clear that double degree programs are not highly 

valued by the recruiters. However, several benefits that double degree is expected to 

deliver are seen as valuable outcomes by employers. Main benefits are clearly related to 

transferrable skills and the effective combination of different areas of study. 

Furthermore, double degree’s impact on language competencies and international 

experiences is remarked, but as results show, they are not major criteria used in 

recruitment processes by companies. The mixed opinions are most likely results of 

weak awareness of double degrees in general and the similarity of other international 

study programs. Indeed, while CEMS program and double degree programs compete 

over students at the Aalto University BIZ, they do the same in the business field; the 

numbers provided here show that CEMS is more attractive than double degree program 

to employers after all. However, employers perceive double degree program more 

valuable than Student Exchange program, which may be the result of double degree 

programs’ stronger impact on improvement of transferrable skills (see table 10). 

5.3. Faculty 

Even though double degree programs at the Aalto University are not research-driven or 

faculty-led, professors and other members of the Aalto society have an important role in 

both supporting the existence of double degrees and participating in double degree 

activities. Without faculty’s commitment, it would be extremely hard to develop 

programs to improve students' multicultural competencies, create stronger collaboration 

with foreign universities and develop current offerings to better meet the requirements 

of today's educational environment.  In order to secure the commitment, it is important 

to understand what kind of value faculty would expect to gain from participating in 

double degree programs.  
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Literature does not provide vast amount of information about factors that are valuable to 

faculty in the future nor does it state how these individual-level factors can be achieved 

thorough double degree programs. Therefore, one aim of this research was to identify 

which career-related attributes are the most valued by the faculty. For them, university’s 

high level of internationality seems to be the first priority. This is supported by the 

managerial levels of the Aalto University BIZ, since dean Björkman has included the 

increase in internationality in his top strategic goals. Possibility for career advancement 

was seen as the second most important objective, followed by the ability to participate 

in international research projects and improvement in cooperation with foreign partner 

universities. The latter options can be expected to have an impact on each other, even 

though cooperation with foreign universities includes much more than just research 

collaboration; it is all about increasing student mobility, building relationships and 

building a stronger global education environment. Other criteria, such as more 

comprehensive professional networks and increased diversity of students participating 

in the courses were less valued by the Aalto faculty.  

Figure 25: Importance of certain factors to employers and their relation to double 
degree programs 

 

 

In order to understand the value that the faculty is able to gain form double degree 

programs, it is useful to take look at figure 25. It shows the correlation between the 
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importance of certain attribute to faculty members and double degree program’s ability 

to support that attribute. Importance of certain attributes was rated on a scale from one 

to five, while double degree’s support was evaluated on a scale from one to four, one 

indicating the least significant correlation. 

As the figure indicates, double degree program allows the faculty to achieve certain 

objectives rather well. Especially, double degree programs were seen to support 

‘university’s high level of internationality’ extremely well. As the figure shows, the best 

supported objective was, in matter of fact, double degree program’s impact on student 

diversity; this was however the least important attribute to respondents. Despite this 

fact, it can be concluded that double degree programs could provide value to members 

of the Aalto University faculty; two of top three objectives could be effectively 

achieved if the faculty participated in double degree programs. All-in-all, the results 

introduced here are in line with Knight’s (2008) and Asgary and Robbert’s (2010) 

statements; international reputation and therefore global performance are important 

criteria to many institutions. As Knight mentions, this is expected to have a positive 

impact on faculty’s income and career path. Indeed, as seen in the figure 25, 

possibilities for career advancement received second most points by the faculty in this 

survey. Knight (2008:11) stated that “the occasion to work with fellow scholars on a 

joint research project” is an important objective to many faculty members. It seems that 

this might be the case at the Aalto University, as one respondent stated; 

“It would be cool if double degree programs could make it easier to set up international 

research projects, but it’s a tricky question as it to a large extent boils down to personal 

chemistry.”  

Indeed, the existence of research opportunities in the field of business might often 

reflect to ‘ability to take part in international research projects’; this was the third most 

important criteria to respondents of this survey. However, as the quotation above 

indicates, the faculty is not totally convinced of the fact that double degree programs 

would be able to positively influence the achievement of this factor.  

It is also true that not all faculty members perceive double degree programs as effective 

ways to increase career advancement opportunities. As seen in figure 25, double degree 

programs’ impact on career advancement was rated lowest in this survey. Furthermore, 

when respondents were given a separate question that asked them to express their 
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thoughts about the program’s impact on career advancements, similar results were seen. 

About 60 per cent of respondents felt that double degree program would not improve 

their career prospects. Interesting though, more than 40 per cent of respondents 

expressed their belief on positive effects. According to results of open-ended questions, 

some respondents think that double degree would most likely have an impact on salary 

compensation. On the other hand, it seems that faculty members were not entirely 

satisfied with university’s compensation policy in general and therefore they suggested 

that funding in general and compensation procedures should be re-evaluated in the 

future. In addition to monetary issues, some respondents stated that double degree 

program would be a good option for staff members, who are not involved in teaching or 

research activities, because it would allow participants to improve their career 

advancement opportunities and improve their knowledge-base. 

There are also more personal value adding activities involved in double degree 

programs; for example improvement of faculty members’ language competencies 

should not be forgot. This attribute is acknowledged by some respondents. In terms of 

knowledge that the faculty members, especially professors and researchers, are able to 

gain from double degree programs, it is believed that wider knowledge creation is the 

most valuable attribute. More than half of all participants thought that it would be more 

beneficial to them and students if, instead of focusing on only one area of study, the 

faculty was able to combine various areas of study. About third of all respondents do 

not find any value-added from either knowledge creation activities. This notion is 

somewhat similar to Asgary and Robbert’s (2010) notion’s about the costs and potential 

involved in double degree programs; there are mixed views among faculty members, 

since some feel that double degrees allow them to invest in innovations and find new 

ways to perform their tasks, but some do not find any value in them.  

As the literature and previous analysis have indicated, the quality and amount of 

information have been the key issues in the role of double degree program as a value 

adding activity. Therefore it is important to take a look at how aware is faculty of the 

Aalto University BIZ of double degree programs. Similar to other stakeholder groups, 

the faculty seems to be very unaware of Aalto’s double degree offerings; about 60 per 

cent of respondents indicated that they did not have any concrete idea about current 

double degree partner universities. It seems that the faculty is not only unaware of the 

School’s programs, but also double degree programs in general; as many as 80 per cent 
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of the ones, who were unaware of the Aalto University’s programs, were also unaware 

of the entire concept. It is seems that the lack of communication is a real problem at the 

Aalto University, but the situation also pictures the current situation of double degrees 

in general; not even members of education environment are aware of their existence. 

Therefore, this research agrees with Michael and Balraj’s (2003: 132) study, who noted 

that “it is common for academic administrators and faculty members in the same 

institution not to be aware that their institutions have joint degree program in a specific 

discipline outside their immediate interest”. 

The lack of information seems to be the greatest barrier for the faculty to realize the 

value of double degree programs. Benefits are, however, known at some level, since 

more than half of faculty members were keen to create double degree programs with an 

institution with whom they are already collaborating intensively. Furthermore, the 

faculty members view current double degree programs as positive sources of higher 

internationality and half of the respondents are interested, at least to certain level, to 

increase international mobility with other institutions.  

As shown, double degree programs are not positioned as valuable academic programs at 

the Aalto University BIZ and, therefore, programs’ true potential is understood by only 

few members. Even though some benefits are recognized by the audience, other 

programs at the Aalto University BIZ are seen more prestigious. Similar to students and 

employers, also the faculty expects CEMS program to provide the highest value to the 

Aalto University. Unlike most employers, the faculty strongly believes that benefits can 

also be gained by participating in international exchange program. Only tenth of 

respondents think that double degree program is the most valuable program that the 

Aalto University has to offer; despite double degree program’s high level of demand 

and strong collaboration with its partners, it is far behind other programs.  
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Figure 26:  Program valued highest by the faculty 

 

 

 

 

 

 

 

In addition to issues dealing with unawareness of double degree programs, there are 

also other factors that might impair value expectations towards the program. There is a 

common thought that participation in double degree program will only increase the 

amount of extra work, which has impact on timing issues; it seems that there is no room 

for committing to other programs due to lack of personal resources. Even though lack of 

time might be very personal issue, it is also possible that timing issues are the result of 

actions in administrative levels; several participants indicated that they are missing 

administrative support or they are lacking tutoring from their supervisors. Furthermore, 

there seems to be some unawareness about the ways how faculty mobility could be 

arranged in reality. It seems to be unclear how faculty members ought to handle their 

every-day work and at the same time participate in double degree program activities.  

Knight (2011), Russel et al. (2007) and IIE (2011) have introduced various challenges 

that can have an impact on valuation of double degree programs. One of the issues deals 

with quality assurance and accreditation, which is partly related to inconsistent 

approaches of partner universities. Similar concerns are expressed by the faculty; firstly, 

the difference of quality of education between the Aalto University and its double 

degree partners is one reason for depreciation of current program. It is clear that the 

faculty is looking for much more prestigious partners, since MIT, Stanford University, 

Berkeley and Copenhagen Business School were mentioned as suitable partners. The 

quality of education is also referred to quality of students. Lower quality of foreign 

students might have an impact on teaching, which could have a negative influence on 

student satisfaction and personal issues such as time and ambition. On the other hand, 

appreciated partners could have positive correlations to these factors. A respondent 

elaborated the issue as follows: 
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“Foreign students ought to be selected carefully, and institutions have to look after them 

a bit too. If their level of English is not on the same level with the Finnish students, 

there may be problems” 

Even though double degrees are not valued by the large audience, there seems to be a 

strong belief in double degree’s value-adding nature among the faculty members of the 

Aalto University. The program is expected to deliver value through more diverse 

student-base, increased international cooperation and higher level of university’s 

internationality. As said, the most value to members is delivered through double degree 

program’s positive impact on university’s internationality. Less commonly, double 

degree is expected to increase career advancement possibilities and improve monetary 

compensation objectives. Double degree program is, however, seen rather inefficient in 

terms of its ability to provide better possibilities for international research projects. This 

situation is mostly the outcome of unattractive partner universities that the Aalto 

University currently has. As a response to this challenge, the faculty would be able to 

find more value from double degrees if they had “more information on what it [the 

program] is, what the benefits are [and] practical information from someone who has 

double degree and guide how to apply”.  

Furthermore, transparency seems to be an issue, as one participant mentioned. This 

issue relates also to challenges in financing as already mentioned; however more value 

could be delivered to faculty members if there were for example “availability of 

scholarships to finance the study visit in the foreign universities”. 

Indeed, it seems that attractive partner relates to level of cooperation; the faculty is keen 

to have an “opportunity to teach at partner university, e.g. spend a semester as visiting 

faculty” and the possibility to “entry to international research teams”. The results of 

this survey show that not only student mobility is a key issue for universities operating 

in global arena, but there is also need for faculty mobility activities as well.  

Without solving the issues above, the real benefits associated with double degree 

programs cannot deliver the maximum value to faculty members; Student Exchange 

programs and CEMS program are seen more effective in terms of delivering value 

through their impact on university’s internationality. Furthermore current drawbacks of 

double degree programs are not present in other study abroad programs. This makes it 

more valuable for the faculty to contribute to other programs than double degree.  
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Double degree program’s perceived value-added varies between the stakeholder groups. Increased 

employment opportunities were perceived as the most important benefits of double degree 

program by the students. Combination of different areas of study and possibility to effectively 

obtain two degrees were seen as secondary objectives of the program. On the other hand, the 

program’s ability to allow acquisition of wider knowledge-base is perceived as a valuable 

characteristic.  Improvement of intercultural skills was also an important attribute for students; 

especially program’s impact on language competencies through stronger integration into local 

environment was seen as a benefit.  

Companies operating in Finland emphasize industry-specific knowledge and work experience 

when recruiting employees. In addition to qualities, also transferrable skills seem to be of high 

importance among recruiters. For example learning-, social- and team-working skills are highly 

appreciated by employers. According to the literature, the development of the personal 

characteristics should be better supported by double degree programs than many other 

international study programs. The notion was supported by the results of this study. Improved 

international experiences, which is one of the most important outcomes of double degree program 

according to the literature, is valued differently among employers; many perceive international 

experience extremely valuable only if it is gained from work-related activities. Especially, 

improved knowledge-base and level of understanding are outcomes of double degrees expected by 

the employers. In addition to this, strong language competency and network generation are also 

highlighted by respondents. The value of double degree strongly depends on program-specific 

characteristics and issues that are emphasized by the company in its individual recruitment 

situations.  

Faculty of the Aalto University expects to benefit most from value that double degree program is 

able to deliver through the improvement of university’s internationality. Cooperation and increased 

research opportunities with partner universities are also seen as valuable outcomes of double 

degree program. More personal objectives such as impact on salary level or opportunities for 

career advancement are perceived as important issues of double degree program, even though the 

possibility to achieve these objectives has remained unclear among the faculty members.  

The valuation of double degree programs in each stakeholder group is strongly influenced by the 

lack of communication; people are unaware of double degree programs in general and therefore 

they are unaware of benefits that could be gained by participating in the program. It seems that 

double degree program is least valued international study program; CEMS and in most cases also 

student exchange program are seen more beneficial for students, employers and faculty. Even 

though double degree is able to create value to its stakeholders, the lack of awareness is preventing 

the stakeholders to really utilize all the value-adds. 
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6. Discussion 

  

As the results of this research show, value-adds of double degree programs to various 

stakeholders are similar in the case of Aalto University BIZ to what has been suggested 

in the literature. Especially students’ perceptions towards double degree programs were 

congruent with knowledge-creation aspect (Crossman and Clarke, 2010), effective 

combination of two different degrees (Russel et al., 2007), increased interculturality 

(Pedersen, 2010) and future employment opportunities (Russel et al., 2007). At the 

same time, some findings differ significantly from the theoretical standpoint. Major 

differences deal with the way employers perceive double degree programs. Due to 

straightforward view of various authors, the evaluation of double degrees’ value to 

employers has been a subject to simplicity; the program has been expected to provide 

various benefits, but their relation to benefits of other study programs has not been 

identified. Another reason that might explain the existence of certain differences 

between the findings and literature could be the fact that education environment has 

been lacking for comprehensive double degree researches. Furthermore, geographical 

focus of the researches might result in varieties in the results as Jianxin (2009) has 

explained; objectives of double degree programs can vary across continents and 

therefore stakeholders’ expectations towards the program might face differences as 

well. As the results of the surveys might support, the author describes that people in 

Western countries relate double degree programs to increased employability 

opportunities, ability to acquire knowledge and possibility to integrate better to local 

cultures (ibid.). These issues are expected to have positive correlations to development 

This section aims to combine the views of each stakeholder group, discuss the issues 

presented in the literature in relation to current findings and eventually create a new, more 

process-oriented framework. The aim of the new framework is to explain how certain benefits 

of double degree programs are evaluated and how these are transformed into personal value-

adds. In order to achieve stronger presence in global education markets, the Aalto University 

is required to invest in developing already existing partnerships, but also create new ways to 

cooperate. Since the Aalto University School of Business’ current double degree programs are 

Professional Education-Based Double Degrees, the development has to start by taking care of 

students’ interests. Even though this section will rely on the Aalto University, also more 

general viewpoints will be introduced. Indeed, in order to effectively manage such programs 

by any institution, there has to be a focus on employers as well as on faculty side. 
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of students’ subject skills and transferrable skills, which are highly valued by 

employers. This argument is supported by the results of this research.  

Currently the literature is lacking an understanding of the fact that even though 

program’s value is perceived by an individual, there are several influencers in the 

process. Value-added of a program is therefore dependent on more factors than just 

program characteristics. However, theoretical framework (see chapter 2.4), which is 

structured from the viewpoints of various authors, introduces only several expected 

benefits of certain double degree characteristics. It successfully outlines all the potential 

outcomes and their relation to other stakeholders. However, the framework is unable to 

describe the complexity, which is involved in value-adds of double degree programs. 

Indeed, authors have also introduced the benefits of double degrees without any 

emphasis on explaining how valuable each and every benefit is to the stakeholders. As 

this research shows, there are several value adding activities in double degree programs, 

but not all of them provide the highest value to everyone. In order to utilize benefits and 

value-added of double degree programs and create an attractive study program, it has to 

be understood how each and every stakeholder group composes their value 

expectations. Even though different institutions might focus on different double degree 

program typologies and therefore prioritize a certain stakeholder group, it has to be 

considered how secondary stakeholders are involved in the process and how they 

influence the evaluation process. Therefore a new framework (figure 27) is introduced 

in this chapter. The framework takes all the individual factors that were presented in 

theoretical framework into account, but identifies also other relationships, which were 

recognized by this research.  

Each and every double degree program is established according institution-specific 

objectives, as stated by for example Knight (2004; 2008). Based on these objectives a 

certain typology is emphasized. This has to be taken into account, when evaluating the 

value to each stakeholder group. Due to the Aalto University’s focus on Professional 

Education-based double degree program, program’s unique characteristics are partly the 

result of interaction with partner universities and the outcome of students’ expectations 

of a successful study program.  Initial decision to establish a double degree program is 

based on the institution’s own expectations of how value-adding activities could support 

students’ performance and thus allow the university to meet its own strategic goals. 

However, active process that is presented in figure 27 can be approached from different 
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viewpoints; these are students’ viewpoint, employers’ viewpoint and faculty’s 

viewpoint. 

 

 

Figure 27: Revised theoretical framework 

 

 

 

 

 

 

 

 

 

 

 

 

 

6.1. Specific objectives and initial values 

Each and every double degree stakeholder has their own set of values and objectives 

that are used to evaluate program’s attractiveness and substance to them. Expected 

benefits of an attractive international study program are constructed according to 

personal goals and cultural traits; different geographical areas have an impact on the 

issue and therefore it is somewhat impossible to create a list of important attributes of a 

program, which would take all the stakeholders all over the world into consideration. 

However, it is important to understand what kinds of benefits are valued by every 

stakeholder in order to understand the real value of a degree; members of the three 

stakeholder groups evaluate program characteristics according to these attributes.  

This stage is mostly based on the expected values that were listed in theoretical 

framework. The values are expectations of different stakeholder groups. According to 
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the literature and the results of this research, double degrees’ positive impact on 

language competencies are valued by each stakeholder. Furthermore, students 

emphasize most the development of intercultural skills and future employment 

opportunities, while employers seem to focus more on the acquisition of transferrable 

skills and overall creation of knowledge.  Faculty, on the other hand, expects double 

degree programs to influence the creation of research-based relationships and therefore 

improve institution’s internationality. In addition to this, double degree programs are 

seen positive in terms of the knowledge they allow faculty members to produce. This 

could eventually have a positive impact on faculty’s career advancement opportunities. 

Even though this view is not shared by all faculty members and every author, this 

rationale should be acknowledged.  

The expectations provided above sound fascinating. However, here comes the catch; 

these benefits are not always in-line with individuals’ personal values and objectives. In 

matter of fact, students mainly focus one country- and institution-specific attributes, 

when they rank different international study program alternatives. These criteria can 

further be divided into two categories according to Culver et al. (2011); emotional and 

rational characteristics of a degree. Indeed, students emphasize the location of the host 

university in their evaluation-process. Quality and number of courses, as well as 

language characteristics of the host university/nation play an important role in the 

decision-making process. Even though several authors have emphasized the ability to 

experience the foreign culture’ as an essential emotional attribute, it was ranked as the 

top four most important evaluation criteria. 

The similar mixed personal objectives are present, when employers’ attitudes towards 

double degree programs are analyzed. As mentioned in the findings, employers 

emphasize industry-specific knowledge and strong work experience, when they recruit 

new employees.  Especially international work experience that the applicant has seems 

to be extremely valuable to recruiters. These notions are drawn from findings of this 

research and Crossman and Clarke’s (2010) research paper. Furthermore, as SEFE’s 

(2011) study shows, an important factor in defining the perfect employee is the 

combination of all various skills; therefore the value of academic degree to a graduate in 

recruitment situation is very dependent on company’s perspectives.  
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Faculty’s expectations towards a successful international study program relate to 

program’s impact on university’s internationality objectives and possibilities for the 

career advancements. Furthermore, the ability to participate in international research 

projects as well as improve overall cooperation with the foreign partner was highly 

emphasized by faculty members. These objectives, as well as objectives of every other 

stakeholder group differ from attributes that were valued in double degree programs. 

This issue has not been recognized by the current literature; it is very hard to find value 

from double degree programs, if personal interests are not totally in-line with programs’ 

benefits.  

Therefore, next stage ‘program characteristics’ ought to support the achievement of 

personal expectations of each stakeholder. All the benefits of double degrees that were 

already mentioned are the outcomes of unique program characteristics; both positive 

value-adds and negative images stem from the program characteristics.  

6.2. Program characteristics 

Even though double degree program characteristics are not totally covered by any 

author, some notions about unique structures can be found from the book edited by Obst 

and Kuder’s (2011) and the relation of certain characteristics to student satisfaction is 

discussed by Russel et al. (2007). Altogether, the benefits introduced in literature review 

and findings section are mostly based on program characteristics of double degrees. It 

also seems that they are usually evaluated in the light of Professional Education-based 

double degrees, which emphasizes the value of double degrees to students. However, 

not all the double degree programs are similar; as shown by Russel et al. the disciplines 

involved in the programs might have an impact on perceived benefits, as well as the 

length, location of the program and scope of cooperation affect the value proposition of 

the programs.  

All the stakeholders use their expectations and personal goals to evaluate double degree 

programs’ characteristics. Based on previous section, it can be said that students 

emphasize location- and quality- specific issues in their evaluation, while employers 

focus on analyzing how meaningful knowledge can be created with the help of certain 

characteristics and how the quality of that knowledge can be secured. Faculty is most 

likely to emphasize characteristics that allow them to increase the scope of international 

research activities and advance their career. 
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Location-specific characteristics of double degree programs seem to be an issue 

especially at the Aalto University BIZ. This can be noticed from the results of both 

student and faculty surveys. It seems that the location, where the other degree is 

completed, matters significantly to students. Therefore it is interesting to analyze 

location characteristics of a program in more detail. Firstly, the findings imply that 

students prefer international study options, which include education at the university 

located in Australasia, Asia or North America. Universities that are able to meet certain 

quality standards and location-specific requirements are seen to deliver the highest 

value to students. Somewhat similar preferences can be found from faculty members as 

well; they seem to prefer extremely prestigious universities, which are located in North 

America or Europe.  

On the contrary, employers’ perception towards area-specific knowledge differs from 

students preferences. Even though no geographical area seemed to be extremely 

important to companies, it was clear that area specific knowledge that is gained either 

from Russia, China, Central Europe or India is preferred by employers. However, 

quality of the university, in which the degree is completed , seems to be an important 

factor to employers. In other words, only one type of program characteristics cannot 

fulfill the requirements of both students and employers.  

Furthermore, double degree program emphasize students’ possibility to integrate 

themselves to foreign university and local culture; this could be expected to support 

students’ ability to gain strong language competencies (Davidson, 2010 and Knight, 

2008). Indeed, improvement of language characteristics was seen as an important 

evaluation criterion by the students; according to findings, double degree programs add 

value to students through language acquisition activities. Companies, on the other hand, 

do not seem to put the greatest value to language competencies of graduates according 

to this survey.  Therefore other program characteristics could be more emphasized by 

the recruiters.  

All-in-all, it can be said that double degree program characteristics allow the 

achievement of students’ quality requirements, but they do not support the fulfillment of 

emotional attributes that are equally important to students as are the quality factors. 

Therefore, in order to attract more students and better meet their expectations, program 
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characteristics that are listed in figure 27 should be further developed mostly in relation 

to partner university-specific issues.  

Other program characteristics allow stakeholders to achieve their individual 

expectations and objectives differently. Unique combination of different areas of study 

support employers’ expectations about effective knowledge-creation of students; 

especially transferrable skills and subject skills are emphasized. Innovative curriculum 

design and active relationship building allows the faculty to partly meet their own 

personal objectives.  

To conclude, the value to each stakeholder has to be analyzed in relation to its 

attractiveness and relevance to individuals. Literature may imply for instance that 

double degree program allows students to develop their intercultural skills better than 

any other program, but if it is totally irrelevant to individuals, no real value-added can 

be gained. This approach, however, leads to a situation where not only one double 

degree program can deliver ultimate value to each and every stakeholder; this was 

already noticed by Delisle (2011), who divided double degree programs into various 

typologies based on program’s drivers and advantages. Universities have to decide who 

the primary stakeholders of their double degree programs are and how the requirements 

of influencers and opinion leaders should be taken into account. This is especially the 

case with Professional education-based double degrees, which emphasize the value 

delivered to students; at the same time universities have to decide how they will support 

objectives of business environment without sacrificing short-term value delivered to 

students.  

6.3. Influencers and opinion leaders 

Program characteristics, personal objectives and values are influenced by other 

stakeholders and other players in the field. Program characteristics are in many cases 

structured in a way that it would support the requirements of institutional- and national 

levels and therefore various strategic opinion leaders have an impact on the case. There 

are various similar issues that might either promote certain double degree benefits or 

decrease their value. However, the strongest impact that influencers and opinion leaders 

have is on students.  

Indeed, students are influenced by the two other stakeholder groups. Firstly, companies 

are indirectly shaping the education environment and emphasizing certain knowledge 
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acquisition paths more than others. As mentioned by Varghese (2008), universities are 

the providers of high-quality graduates that companies are able to use as resources to 

secure their success; therefore the interaction has to be two-sided and both are required 

to adapt to certain conditions. As shown in the literature review, one of the biggest 

changes in recent decades has been globalization, which has changed students’ view on 

personal capacity requirements. On the other hand, the faculty members possess the 

knowledge and therefore they have a huge potential to provide incentives for students to 

choose certain education path. At the moment, faculty members do not consider double 

degree programs as the most valuable international study option, which might have an 

impact on how students value it. On the other hand, if majority of faculty members is 

willing to promote and recommend business students to participate in double degree 

programs, students will most likely be positively influenced.  

However, one special group has the strongest potential to inform students, but also to 

influence their values and expectations; fellow students. Indeed, almost every second 

student at the Aalto University expressed that they were unaware of university’s double 

degree programs, because they were not discussed in informal meetings with fellow 

students and faculty members. Furthermore, almost the same number of students 

indicated that one of the reasons for not finding current double degree programs 

attractive was the fact that they are not favored among peers. This case describes the 

magnitude of other stakeholders’ impact on students’ behavior; even though 

unattractive destinations as an example of program characteristic has a huge impact on 

double degree’s attractiveness, the role of informal discussions should not be 

underestimated.  

In the process of defining the real value of double degree programs to stakeholders, 

influencers and opinion leaders should be considered at a final stage. This stage relates 

very closely to perceived benefits of the program, even though it is often excluded from 

university’s marketing actions that are deliberately used to emphasize certain program 

characteristics or expectations. Indeed, even though the three stages interact closely 

together, all of them can be controlled and supported with the help of communication. 

Therefore, the next chapter discusses about the importance of university’s 

communication in delivering the value to key stakeholders.  
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6.4. Communication 

As the literature and results of this thesis clearly show, double degree programs are 

suffering from unawareness among programs’ key stakeholders. IIE (2011:17) reported 

in its report that majority of universities “do not have a specific recruitment strategy”. 

Even though this does not refer directly to inefficient communication processes, it 

implies that universities have not specified who are their ‘target customers’ and to 

whom the communication should be directed. This has clear implications on the success 

of programs, because students seem to be lacking adequate information about them; as 

this research has indicated, more than two-thirds of the Aalto University students are 

unaware of double degree programs. Furthermore, this study does not include only 

poorly informed students, but it involves the entire organization; the majority of faculty 

members working at the Aalto University BIZ is totally unaware of current double 

degree programs with The University of Cologne and Universite catholique de Louvain.  

As already reviewed, Culver et al. (2011) and Russel et al. (2007) have noticed similar 

patterns in corporate world; most Central European companies are unaware of 

characters that double degree programs are consisted of. Results presented here have 

described very similar situation among companies operating in Finnish markets; almost 

two-thirds of respondents indicated that they were lacking information about the Aalto 

University’s double degrees. Therefore it can be stated that there are serious challenges 

both in global educational environment as well as in Finnish business environment; 

communication is not performed as it should be done.  

Therefore communication at the university level should be closely linked to education 

marketing. The subject has been widely discussed in the literature (Hesley-Brown & 

Oplatka, 2006; Mazzarol & Soutar, 2002; Gibbs & Knapp, 2002), which has resulted in 

various different approaches on the subject. However, Ivy (2008) has analyzed 

marketing tools in relation to recruitment of MBA students. In his text he introduces a 

7P approach, an adapted 4P approach for services sector, which should be discussed in 

the case of double degree communication as well. Firstly, the author composes more 

traditional structure of the approach from product, price, place, promotion, people, 

physical facilities and processes, but later introduces more useful marketing approach; 

The 7P business school marketing mix. This mix includes following factors.  
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Programme is the most important marketing mix tool according to Ivy (2008) and 

Cubillo et al. (2006). Therefore it is extremely important that double degree program 

characteristics support value-added expectations of students. As Cubillo et al. 

(2006:111) state, “The elements that influence the programme evaluation are a wide 

selection of courses (Qureshi, 1995), their quality (Turner, 1998), international 

recognition of the degree (Turner, 1998), availability of courses, entry requirements 

(Bourke, 2000)”. These elements should be considered by the university, when the 

communication objectives are established. Cubillo’s criteria are very similar to what 

this research was able to identify as the main evaluation criteria of students at the Aalto 

University BIZ.  

The importance of prominence in marketing can be understood when the results of this 

research are analyzed, or when for example Ivy’s research paper is considered. The 

prominence factor relates mostly to factors that this research has named as quality 

factors; reputation of the academic staff, the university reviews and the status of 

institution. Therefore it is important to establish double degree programs with partner 

universities that meet quality requirements of the home university.   

People, as already mentioned in chapter 6.3 - Influencers and opinion leaders, are 

playing an important role in the process of promoting double degree programs. Even 

though Ivy (2008) suggests that personal contact with graduates and ‘open days’ would 

be essential factors in this case, he also notices that this attribute “includes all the staff 

of the university that interact with prospective students and indeed once they are 

enrolled as students of the university” (p.290). This notion is even more elaborated by 

Gibbs and Knapp (2002:110), who have identified contributors of direct marketing. 

Since students are the main concern of this research, there are several influencers 

involved, who can have an impact on students’ decision-making; alumni, parents, 

friends and work colleagues, academic and support staff, course team and existing 

students.  These contributors are the very same that have influence on the value that 

students expect to gain from double degree programs, as described in previous section. 

All these members of student’s decision-making process should be influence and a 

positive buzz should be created. As already mentioned several times in this research, 

fellow students and friends do not only influence the value base of a student, but they 

work also as gatekeepers of information. In this relation, the importance of promotion 

should be highlighted. 
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Promotion includes different designs, but in this case it can be expected to relate to 

utilization of different communication channels. Ivy (2008) discusses more about the 

importance of traditional media promotions and direct mail promotions, since MBAs 

are often aimed at potential customers, who are not students of any university at that 

point. Even though effective use of media and direct mail marketing is important, the 

results of this research imply that more direct marketing and electronic marketing 

should be used. Especially the effective use of university web pages should be an 

important goal for the future; at the moment most students are looking for information 

about double degree programs from university’s web pages without success. When 

performed according to high standards, the success of this approach is highly 

recognized as Gray et al., (2003:113) in Hemsley-Brown & Oplatka’s (2006:326) article 

state: “the World Wide Web (WWW) and print media were perceived to be the most 

important sources of university information in all three Asian markets”. In addition to 

this, students at the Aalto University BIZ emphasized the high importance of info 

sessions, email newsletters, office availability and information packages as the main 

communication channels that should be developed in the future.  

However, promotion should be used differently when different stakeholders are 

exposed. The overall publicity of double degree programs would be efficient if the focus 

group included employers; the ability of effective and wide use of media to influence 

opinion-leaders’ is agreed by the companies, who participated in this research. 

According to them, also more direct promotion, info sessions and deeper cooperation 

with the university would be effective ways to increase the level of awareness among 

recruiters.  

Lastly, Ivy (2008) introduces premiums as an important factor of marketing mix. 

Premium is expected to “act as an incentive or something that adds special value to an 

offering” (p.292). In the case of double degree program, this could include issues such 

as ‘improved employment opportunities’, ‘ability to better integrate to foreign culture’ 

or ‘possibility to effectively obtain two degrees’. Even though our findings show that 

these attributes are not the most critical factors in evaluation of international study 

options, they do increase the value of the program and should therefore be 

communicated to students. The importance of ‘Price’ is not discussed in this relation 

due to issues’ irrelevance to non-profit organizations and ‘Prospectus’ is not covered 
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here, because it is not usually used in promoting double degree programs, since the 

students are already studying at the university.   

Transactional model, which was provided above, is extremely useful in order to increase 

the attractiveness of double degree programs among students and improve the 

awareness of double degrees among other stakeholders. However, due to students’ long-

term commitment to study at the university, relationship marketing (Hemsley-Brown & 

Oplatka, 2006) as an approach should be included in university’s marketing actions, 

when promoting double degree programs. “Researchers argued that for higher education 

marketers, encouraging students to be actively involved in school activities and 

improving or maintaining a level of university prestige encouraged the formation and 

development of a university identity, which in turn encouraged students to engage in 

supportive behaviors in the future” (p. 328-329). Since students are allowed to apply to 

double degree programs not earlier than during their Master’s studies, the long-term 

relationship should be built in order to inform and support students’ ability to make 

right decisions. After all, the idea of “communication” is not to jeopardize the success 

of other programs, but increase the awareness of double degree programs among all 

stakeholders.  

When stakeholders’ personal objectives are taken into account in the analysis of 

program characteristics, the value-added of double degree can be identified. In addition 

to this, influencers’ attitudes towards programs have to be understood, since 

relationships with these members have an impact on how the value is perceived. 

Communication, on the other hand, has an influence on how easily stakeholders can 

perceive the value and how realistic that value is.  

Currently, students’ personal objectives might have differed from benefits that they 

expect to gain by participating in double degree programs. Furthermore, due to fellow 

students’ lack of interest in these programs, double degree programs’ real value to them 

have not been easily defined. Moreover, this has resulted in the situation, in which the 

Aalto University BIZ’s double degree programs are suffering from lack of participants 

and actions to improve the situation has to be made. 
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7. Implications 

 

This thesis has analyzed double degrees’ value to three stakeholders and how the value 

is being created with the help of various viewpoints. Even though all the issues 

presented in this study are very true, some of them are also very context-sensitive. 

Double degree programs are formed in order to perform the achievement of certain 

objectives and goals; as Delisle (2011) described in his typologies, different programs 

are created to serve this purpose. In figure 28, in which the blue box represents a double 

degree program, it can be seen that the degree delivers equal amount of value to each 

stakeholder groups. This kind of situation is extremely rare, because all the stakeholders 

would, in this case, face moderate sacrifices and no one would be satisfied. This is 

similar situation to what was outlined in theoretical framework; all stakeholders might 

be able to receive certain value-adds, but some of them cannot be achieved without 

eliminating certain value-adds of other stakeholders. However, the more preferred 

situation can be described as follows (figure 28): the blue box (double degree program) 

is able to move to all three directions and therefore better perform value-adding 

activities aimed at certain stakeholder. After all, it would be extremely challenging to 

create a program that would support all objectives of each stakeholder; in that case the 

blue box would cover all three triangles. Therefore, this section is based on the Aalto 

University, School of Business’ double degree programs, which justifies the decision to 

focus on Professional education-based double degree. Degree’s value description can be 

found in figure 29. 

 

 

This section will take a close look at the Aalto University’s future steps in developing double 

degree programs, in order to better meet students’ as well as other stakeholders’ requirements. 

Rather detailed action plan will be created; its effectiveness originates from both literature and 

the information acquired from surveys. Even though this thesis is academic in nature, this 

section will present the issue in the form of how the researcher would improve double degree 

landscape at the Aalto University BIZ. Implications found here are mainly managerial, but the 

issues presented here do contribute to literature as well; this section aims to describe how 

institutional strategies should take the value-added of double degree programs in to account and 

how the programs should be effectively executed at managerial level.  
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Figure 28: Double degree program’s 
value-added in relation to its 
stakeholders 
                            

Figure 29: An example of Professional 
education based double degree 
program at Aalto

 

 

 

 

 

 

The Aalto University’s double degree program is expected to deliver most value to 

students (figure and these values are identified in previous sections. Furthermore, the 

program creates value also to employers and faculty members, as the figure shows; even 

though these stakeholders are expected to gain personal benefits, they also have an 

impact on how students perceive double degree program’s value added. This, on the 

other hand, has an impact on program’s overall attractiveness to students. In order to 

increase the coverage of double degree program on the side of ‘value to students’ (i.e. 

shift the blue box downwards), an action plan is needed. Therefore, an 8-step process is 

defined; it takes the resources of current organization and results of this study into 

consideration. Furthermore, the effective use of stages, which were introduced in figure 

27 and utilization of Ivy’s (2008) marketing tool approach are essential considerations 

of the action plan. Action plan can be found in figure 30. 

Timeframe of the action plan is suggestive in nature; depending on organizations’ 

abilities to invest in relationship development, it can be estimated that the plan would be 

completed in two years. However, the most critical issue in the plan is the identification 

of double degree objectives and the establishment of double degree partnerships. 

Therefore, the process would begin with the identification of essential program 

objectives; it should be ensured that the university has a clear idea of the most suitable 

double degree program to them. In order to do that, each double degree program should 

be evaluated and benchmarked to other international study programs. For this purpose a 

double degree assessment rubric has been created (see Appendix 1). The rubric helps 

the university to manage the process, which aims to develop new valuable double 
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Value to  

employers 

Value to faculty 

Value to students 

Value to 

employers 

Value to faculty 
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degree programs and eventually manage double degree program portfolio. The rubric is 

based on perspectives of students, employers and faculty members, but also the Aalto 

University BIZ’s strategic considerations are taken into account. Even though the rubric 

is extremely case-sensitive, it can be modified to meet the requirements of any 

institution; even without any adjustments it gives a comprehensive view of different 

aspects that should be considered in the assessment of double degree partners. On the 

other hand, the rubric is not undisputed; it can be used only as a tool to guide decision-

making process. The expected outcome of the rubric is a comprehensive understanding 

of potential double degree partner’s strengths and weaknesses; this helps the university 

to identify how each double degree program would be valued by the students and which 

factors should be communicated to the key stakeholders. In addition to focusing on the 

value perspective, this stage requires also identification of double degree program’s 

academic level; it is important to decide whether the program would be established as 

undergraduate, Master’s level or hybrid program (Obst and Kuder, 2011). In this case, 

the possibility of having MBA program as the other degree should be evaluated; hybrid 

program would most likely decrease the barriers between different academic levels that 

exist in different geographical areas. According to our results, both students and 

employers are interested, at least to some extent, in having an option to complete MBA 

degree as a part of double degree program. Example of successful integration of 

Master’s and MBA level studies as a part of double degree program can be found for 

example from Oulu Business School. More precise explanation of challenges involved 

in the program can be found in Iinatti and Mainela’s (2011) case study.   

Due to the fact that students value double degrees’ impact on employment 

opportunities, ability to combine different areas of studies and create an effective degree 

structures should be highlighted in the planning stage. However, it is hard to increase 

the effectiveness of current double degree programs due to resource-consuming 

activities that the planning involves. Therefore, the action plan focuses on improving 

one attribute at a time; since the quality of the program in general cannot be easily be 

enforced, the main focus is put on the development of existing and new partnerships. It 

would be important to analyze whether the Aalto University BIZ could provide new 

opportunities by combining subjects from other schools with double degrees programs; 

by combining different disciplines, students would be able to achieve even wider 

knowledge-base and therefore improve their employability opportunities. Even though 
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the combination of disciplines sounds attractive, this research does not include such 

activity in the action plan, because the development of multidisciplinary learning 

platform is extremely complex procedure and this thesis does not have sufficient 

information to make valid suggestions. However, the Aalto University, School of 

Business management should take this view into account and consider any options that 

might arise in relation to the issue. At this point stronger emphasis should be put on the 

identification of new partnerships. This way the Aalto University BIZ would be able to 

take emotional factors of double degree programs into account and combine them with 

the quality factors, which are already part of most double degree programs. This kind of 

approach might be the only way the disadvantages of the double degree program could 

be minimized and replaced with characteristics that are valued by the key stakeholders.   

Furthermore, evaluation process of both existing and potential partner universities 

should also take faculty incentives into consideration; how could university provide 

opportunities to its faculty to participate in foreign research and teaching activities. The 

management of the Aalto University should be involved in this process, since they are 

able to create processes and guidelines that support goals of faculty members.  

After the new partnership is established, an active communication with students should 

begin; execution of information, communication and promotion activities should be 

taken into account. Aalto’s double degree program has to improve its presence in both 

informal and formal forums at the campus. Indeed, the biggest challenge that the Aalto 

University BIZ has at the moment, is the lack of communication of their double degree 

programs to students. If ‘Communication’ section in figure 26 is bypassed, the arrow in 

the graph will fracture and the student will not be informed about the current 

opportunities in the field of international study programs. This results in a situation, in 

which the student will be unable to utilize the value-added of double degree. According 

to results of this survey, unawareness among students depends on inactive information 

search, lack of information provided by the university and program’s unpopularity 

among peers. In order to overcome these challenges, communication activities should 

be developed. At first, all the communication possibilities should be carefully evaluated, 

but the most emphasis should be put on the issues, which were suggested by the 

students; info sessions, newsletters, web page coverage. These should be actively 

utilized in order to support relationship marketing objectives; the relationships have to 

be built on a solid foundation and they have to be nurtured every now and then. It 
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should also be determined who is the person responsible for executing communication 

plans; this would be done along with composition of timetable.  

Indeed, the improvement of these communication channels would improve program’s 

social and electronic publicity; at the moment students feel that the information is very 

confusing and it is extremely hard to find. Therefore the university should create 

inspiring web pages for each international study option, which would introduce the 

main benefits of each program, elaborate the program structure and let students interact 

with International Study Office. Currently information search is conducted online, 

which increases the pressure to increase the online visibility; for example possibility to 

apply online was stated as an attractive option by the students. However, this research 

will not further describe how webpages should be developed, since the entire Aalto 

University operates under the same concept and web pages are therefore controlled 

collectively. Furthermore, the use of double degree graduates could be beneficial in 

terms of delivering the message; for example informal or formal info sessions would be 

more valuable if concrete experiences would be shared by fellow double degree 

students.  

Communication objectives should be executed before new students are about to apply to 

double degree programs. The content of communication should be based on the launch 

of new double degree partnership. This way buzz could be created and at the same time 

students could be informed about double degree programs’ most interesting and 

valuable features. Of course, the content clearly depends on university’s ability to 

establish new partnerships; if the value of new partnership is not considered to be high 

enough and development plans are therefore phased out, the communication should be 

based on current offerings. In any case, after execution of communication plans, the 

success of double degree communication should be measured and assessed. It would be 

essential to monitor whether the number of applications would increase, but also the 

number of contact emails and inquiries should be tracked. Questionnaire, which would 

measure students’ awareness of double degree program, should be sent via email once a 

year; it would provide insights about how students are valuing the program and the 

ability to compare the results to this research would indicate the site of change.  

After the first application period, the university should start to increase the awareness of 

double degree programs among the faculty and employers. At this point, faculty 
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members should be informed about new developments in the field of the Aalto 

University, School of Business’ double degree program; the focus should be kept on the 

establishment of new partnership. However, managers should develop incentives for the 

faculty to actively promote double degree programs to students. Furthermore, 

management should ensure that professors and lecturers have a possibility to start 

participating in building relationships with members of partner universities. To do this, 

faculty members should have both financial and personal support from their 

supervisors.  

While CEMS program is having several partnering companies and enterprises that help 

the university to communicate the value of the program to students, current double 

degree programs are totally lacking the support from business environment. The 

university should also communicate more with other stakeholders, which indirectly 

increase the attractiveness of such programs; some sort of proof of quality should be 

attained with the help of business partners. Indeed, more effective communication with 

businesses operating in the country should be prioritized at the university, since 

companies have very strong impact on how students perceive degree’s influence on 

their competitiveness in recruitment situations. At the moment only a handful of 

companies know what the concept ‘double degree’ means. Even though the results of 

this study support the fact that employers are rather satisfied with graduates’ level of 

knowledge, companies wish that there would be more focus on improving students’ 

communication skills, problem-solving skills, project management skills and team 

working skills in universities’ education. Although these attributes partly relate to 

double degree programs, it is extremely important that the university would emphasize 

the acquisition of such skills even more, when new programs are developed. 

Furthermore, with the help of effective use of media and Aalto’s Career Services, 

benefits and program characteristics should be shared with employers. Information 

packages and emails combined with personal contacts during various fairs and meetings 

should be prioritized. In addition to this, a contact person should be appointed to take 

care of relationship-building with companies. 

As a last stage of the Aalto University, School of Business’ action plan, the university 

should evaluate whether it could establish a double degree partnership with a company 

operating in Finland. Similar to CEMS, this would validate the existence of double 

degree program as the most intensive international study program. Furthermore, 
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companies would be able to experience students’ improved capabilities with the help of 

case exercises. To sum up, as an ‘exclusive’ study program, double degree should be 

able to include business aspect into its education objectives and provide real-life 

experiences to students.  

 

Figure 30: The Aalto University’s action plan 
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8. Conclusion 

8.1. Main findings  

In the beginning of this research, one critical question was posed; how do the main 

stakeholders of double degree program perceive its value? The question was examined 

with the help of literature, which was strongly based on Knight’s (2004;2008;2011) 

internationalization theories as well as on her  observations about current double degree 

landscape. With the help of several authors, such as Luijten-Lub (2005), Asgary & 

Robbert (2010), Batson (2002) and Delisle (2011), the main stakeholders of double 

degree programs were identified and narrowed down to students, employers and faculty 

members. Faculty members, in this case, included mostly academic personnel due to 

their expected active role in supporting the existence of collaborative programs.  

Individuals were not the only actors that were analyzed in this research. With the help of 

literature, national and institutional drivers of internationalization were outlined. For 

this purpose, Jianxin (2009), Knight (2004;2008) and Vincent-Lancrin (2009) provided 

useful insight. This viewpoint was extremely important, since it allowed us to 

understand what the real reasons behind the establishment of different programs are. 

National and institutional objectives have a strong impact on how certain strategic goals 

are formed and which tools are used to achieve such goals. Recently, double degree 

programs have been considered as effective ways to increase institutions’ 

internationality and support knowledge-creation tasks that HEIs are expected to 

perform.  

We used the literature to describe what kind of objectives are involved to double degree 

programs and most importantly, what the value-added of these programs are to the key 

stakeholders. Even though the literature was unable to provide very comprehensive 

information about the values, this research was able to structure a view that described 

the main concerns existing; the theoretical framework can be found from chapter 2.4. 

However, there were several issues that remained unclear after the literature was 

reviewed. Therefore, a challenging empirical study was conducted. Online 

questionnaires were sent to over 1900 individuals, including most of the Aalto 

University BIZ students, employers from various business fields  and faculty members 

of the Aalto University BIZ. The main focus of these questionnaires was to identify 

what are the main value-adds of double degree programs, but an important aspect was 
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also to find out, which are the most important criteria to stakeholders in evaluation of 

international study programs.  

Results of the questionnaires provided strong support to many issues that were covered 

in the literature, but they also allowed the researcher to disagree with certain theoretical 

notions. Firstly, students seem to value most double degree programs’ ability to 

improve their employability in the future. Based on the findings, increased 

employability can be considered as a positive outcome of double degree programs as the 

results of the Aalto University BIZ’s student questionnaire and employer survey imply. 

It has to be noted though that, due to lack of awareness in the business field, double 

degree programs’ impact on increased employability is very case-sensitive. Other value-

adds that students were able to identify included increased language competencies, 

effective combination of two degrees and wider knowledge-creation. An interesting fact 

that was found, when the results were analyzed, is that expectations of double degree 

programs’ value to students are not totally in-line with students’ personal interests. 

Indeed, double degree is lacking from emotional attributes, such as interesting location 

and interesting host university. On the other hand, more rational attributes such as the 

quality of the program are associated with the double degree program. This has a clear 

impact on how the double degree program is positioned against other international 

programs; it is the least attractive program to most students. 

Employers seem to value double degree programs’ positive impact on students’ 

transferrable skills and knowledge-base. Even though the program does not allow 

students to develop industry- specific knowledge, employers seem to think that the 

combination of different areas of study might allow the student to innovatively use the 

knowledge he or she has acquired and therefore perform successfully in the business 

field. In addition to this, improved language skills were seen as obvious benefits of 

double degree programs. At the same time employers emphasize international work 

experience and industry-specific knowledge in their recruitment situations; double 

degree programs are unable to deliver these qualities to students and therefore double 

degree programs are not totally appreciated by recruiters. In addition to this, employers 

were unsure of how valuable academic international experiences really are. As these 

issues imply, there are some mixed feelings concerning double degree programs’ value 

to employers. However, respondents did admit that program’s impact on students’ 

capacity building was clearly perceived as an advantage compared to students with only 
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one degree. Furthermore, the lack of awareness among employers decreases the value of 

double degree programs to employers, since they are unable to acknowledge all double 

degree characteristics.  

Faculty indicated that the greatest value to them could be created through participation 

in CEMS program. Double degree program on the other hand was the least appreciated 

international study program. This is mostly due to the fact that faculty members’ 

personal objectives and goals were not in-line with benefits perceived from double 

degree program. The program was seen to most effectively increase the diversity among 

students and improve cooperation with foreign partner universities. However, these 

benefits are not in-line with faculty members’ personal objectives, since university’s 

high level of internationality and possibilities for career advancement matter the most to 

faculty members. According to respondents, these objectives can be only partly met 

with the help of double degree program. The depreciation of program’s value is also 

dependent on communication, since most employers were totally unaware of the Aalto 

University BIZ’s double degree programs and its partner universities.  

Other questions that were introduced in the beginning referred to process of improving 

double degree programs’ value to its stakeholders. For this purpose a redefined 

framework was presented in chapter 6. The ultimate idea of the framework is to explain 

that the value of double degree programs cannot be created or supported in isolation 

from their surroundings. Institutions should be able to identify stakeholders’ personal 

interests and objectives, and base the determination of double degree program’s 

characteristics on these factors. Furthermore, when the program is established, whether 

it is a research-driven, professional education-based or global double degree, the real 

needs of influencers and opinion leaders (secondary stakeholders) have to be 

understood. It is also important to recognize how these stakeholders could be managed, 

because in some cases they are as important players as the main stakeholders; secondary 

stakeholders might have an indirect impact on primary stakeholders’ personal interests.  

Based on these notions, an action plan was created. The plan focuses solely on the Aalto 

University BIZ’s needs, but it can be applied to other institutions as well. The main idea 

behind the plan is to focus on certain tasks in order to prepare more attractive double 

degree programs and manage double degree program portfolio. Step-wise, the process 

starts with identification of the double degree program that the university is willing to 
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establish. Based on the results of the first step, an institution ought to evaluate whether 

current double degree programs are able to meet the requirements of the university and 

if new double degree programs should be established. As the process goes on, more 

emphasis is put on communication objectives. Indeed, each and every institution should 

be able to inform the main and secondary stakeholders in order to secure the value of 

the program. Once these main tasks are performed, the university should analyze if 

other activities should be included in double degree programs. These can vary from 

faculty mobility to establishment of partnerships with several companies.  

As noticed, double degree is a valuable international study program, when properly 

managed. The value of any program to an individual is very personal issue and therefore 

the fulfillment of personal objectives should be prioritized when double degree 

programs are established. However, at the moment the program is able to deliver value 

only to certain individuals; these individuals are aware of the program and they have 

noticed that double degree program characteristics support their personal goals.   

8.2. Theoretical implications 

The main theoretical contribution of this research relates to a framework, which is 

introduced in section 6. This view is basically a revised and updated standpoint from 

chapter 2.4 and therefore it is strongly based on the issues that were presented in the 

literature review. As already stated in this research, the findings do not explicitly 

disagree with any theoretical notions, since various studies are dependent on cultural 

and geographical issues, but it provides new viewpoints and perspectives.  

If literature dealing with internationalization of HEIs is considered, this research 

describes a real-case example of theories presented by Knight (2004), Varghese (2008), 

Teichler (2004), Jianxin (2009), Vincent-Lancrin (2009) and Marginson & van der 

Wende (2009). This research clearly shows how the Finnish nation and the institution 

have concentrated on operating as global actors, together and individually at the same. 

This view is strongly based on Marginson & van der Wende’s figure that was used to 

explain the relationship of nation and institution, when their global position has to be 

identified. This relationship was elaborated by Jianxin, who compared objectives of 

education in both exporting and importing countries. Finland’s and the Aalto 

University’s objectives seem to strongly agree with the characteristics identified by the 

author; Finnish education is mostly focusing on “promoting international 
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understanding”, “boosting capacity building” and “developing human resources”, while 

economic revenue generation is less emphasized. 

Due to institutions’ own role in the globalizing society, they are required to create 

internationalization strategies that include different roles or activities in certain locations 

as Knight, Varghese and Teichler explain. Especially Knight’s sub-roles are clearly 

present at the Aalto University BIZ; collaborative programs as part of ‘purpose, 

function and delivery’ are great examples of this. In addition to this, internationalization 

strategy of the Aalto University BIZ is executed effectively both at home and abroad.  

Especially literature dealing with double degree programs is often lacking depth and 

scope. Russell et al. (2007) for example keep describing what the expectations of double 

degree programs’ benefits and characteristics are, instead of analyzing programs’ value 

to students. It is the same case in Asgary and Robbert’s (2010) article, which takes a 

very general approach to the matter into account. In addition to these authors, Culver et 

al. (2011) and Knight (2008) analyze double degree programs in their own contexts and 

tend to avoid describing where the real value of the programs comes from. Therefore 

this study aimed to fill the research gap that prevents readers to clearly understand 

double degree programs’ position in international education markets.   

Furthermore, many of the studies mentioned above have suffered from small sample 

size, which have sometimes led to unclear findings. This research has combined various 

research methods and used multiple viewpoints to construct a strong standpoint for 

findings. Due to all these characteristics, the research was able to create a framework 

(see section 6), which comprehensively explains the value of double degree programs, 

how the value is constructed and why the programs are created in the first place.   

8.3. Limitations and suggestions for future research 

Limitations of this study can be divided into two categories; literature-related 

limitations and empirical- related limitations. Firstly, the current literature is strongly 

based on few authors, who have studied double degree programs and their implications 

to certain stakeholders. Furthermore, due to very context-sensitive nature of double 

degree programs, many of these researches are unable to structure a global picture and 

therefore the use of these papers in other contexts might sometimes be challenging. 

Even though this factor was taken into account, the research was not able to create 
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literature- related comprehensive hypothesizes.  Due to this fact relevance of the 

information to Finnish context had to be first checked and analyzed with the help of 

different research methods.  

In terms of empirical findings, some limitations can be found. Due to strong focus on 

the Aalto University, School of Business’ internationalization actions, there is a strong 

concentration on single case study approach in this study as well. This has to be 

acknowledged in order to apply the results to global environment. Despite the fact that 

companies, to whom one of the surveys was distributed, are strong international players, 

the findings might not represent opinions of global business actors. However, the data 

that was gathered from all stakeholders allow us to understand how Finnish education 

markets as well as businesses value double degree programs.  

It is rather obvious that more research is needed to understand the global importance of 

double degree programs to various stakeholders. The limitations listed here should be 

taken into account when further researches are conducted. However, more global 

position and even more comprehensive search of literature are not the only issues that 

should be executed. Firstly, more emphasis should be put on understanding how 

stakeholders evaluate international study programs and how double degree programs are 

able to fulfill these expectations. Secondly, differences in value expectations of 

international students should be identified; how geographical background might 

influence the appreciation of double degree programs? Thirdly, opportunity costs 

involved in double degree programs should be better analyzed. Indeed, at the moment 

these costs seem to be higher compared to other international study programs. 

Currently, only very few authors have covered this issue. Lastly, it would be extremely 

valuable to study how double degree graduates perceive the program in terms of its 

impact on career advancement opportunities and various other variables. One of the 

main inspirations of this study was to reveal, how realistic students’ expectations 

towards double degree values really are. However, due to extremely small number of 

double degree graduates (n∿5), it was possible to make only few conclusions 

concerning the issue. On the other hand, institutions that have already produced a strong 

number of double degree graduates could easily contribute to this aspiration and provide 

useful insight for other universities, students and employers.  
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Appendices  

Appendix 1: Double Degree Assessment Rubric 
 4 3 2 1 

Language/culture 
-Does the language of 
instruction provide any 
incentives for students? 

Yes, students are 
able to improve 
their language 
competency by 
focusing on one 
of several 
program-specific 
languages  

Yes, students can 
effectively improve 
their language 
competency, even 
though the number 
of available 
languages is limited.  

Students are 
able to improve 
their 
competency in 
English, since it 
is the only 
language of 
instruction. 

The university is 
able to provide 
only languages 
other than 
English; 
advantages of 
this program can 
therefore be 
utilized by few 
individuals 

 Language/culture 
-Are there any incentives 
to improve language 
competencies of other than 
English?  
-Does this approach 
support the achievement of 
any strategic objectives? 

Yes, there is clear 
demand for 
certain language 
characteristics 
among students.  
Strategically, it 
would be 
essential to 
increase the 
number of 
students with 
certain 
cultural/lingual 
backgrounds at 
the university. 

Yes, even though 
exposure of certain 
language is not 
prioritized in 
strategic decisions 
at the moment. 
However, the 
utilization of the 
language resources 
would most likely 
support future 
objectives of the 
university. 

There are 
currently no 
strategic 
decisions 
concerning any 
language issues, 
but partner 
university’s 
language 
characteristics 
could be seen as 
an asset, if a 
double degree 
program was 
established.  

Language 
objectives 
support mainly 
the requirements 
of students. 

 Language/culture 
-How does the university 
support students’ 
integration to local culture 
and how does it utilize 
local language in 
formal/informal 
situations? 

The campus is 
extremely 
international and 
it provides great 
opportunities to 
learn the local 
language. The 
university 
actively interacts 
with local society 
and therefore 
provides support 
for students to 
integrate 
themselves to 
local community. 

The university 
provides various 
ways to develop 
local language skills 
even though the 
language of 
instruction is 
English. When 
students are 
operating outside 
the campus, they 
are expected to 
speak other 
language than 
English. 

Due to strong 
presence of 
English, the 
university does 
not actively 
encourage 
students to 
learn the local 
language.  

English as a 
national language 
does not 
encourage the 
university to 
create any 
integration 
activities and 
therefore 
language learning 
is not the key 
objective of the 
partnership. 

Location: 
-How likely will the 
location of potential 
double degree partner 
influence its attractiveness 
of the program to 
students? 

Due to its 
location in Asia, 
Australasia or 
North America, it 
will most likely 
be in-line with 
students’ 
preferences very 
well and 
therefore 
increase 
program’s 
attractiveness to 
students. 

Locations such as 
South-America and 
other distant 
locations will 
increase 
attractiveness 
rather well.  

Quality of the 
university can 
offset its less 
attractive 
location, but in 
that case the 
reputation must 
be highly 
recognized by 
the 
stakeholders. 

Central European 
universities are 
most likely least 
attractive in 
terms of their 
location; 
however, the 
situation can be 
improved by 
specializing 
certain languages 
or areas of study. 

 Location: 
-How well does region-
specific knowledge gained 
from double degree 
program support 

If the program is 
established with 
a Chinese, 
Russian or 
Central European 

Knowledge and 
experiences gained 
from Nordic 
countries, Eastern 
Europe or North 

In general, 
Arabic 
countries, the 
Middle East, 
Japan and South 

Knowledge 
gained from 
Australia and 
New Zealand is 
the least valued 
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businesses’ (operating in 
Finland) preferred 
regions? 

partner and it is 
able to increase 
student’s area- 
specific 
knowledge, it 
most likely 
supports 
businesses’ 
objectives well.  

America support 
business objectives 
rather well. 

America are not 
very important 
areas for 
businesses in 
terms of area-
specific 
knowledge. 

by employers. 

Location: 
-How does the location 
support global economic 
trends or demand of 
qualified work force?  

Programs in 
Russian, Asian, 
Indian and 
Brazilian 
countries would 
support this 
objective very 
effectively.  

Other fast 
growing/emerging 
economies would 
support this 
objective well.  

Western and developed countries do 
need highly skilled work force also in 
the future, but the focus on these 
areas is not as strong as on emerging 
economies. However, programs that 
increase innovativeness are needed 
also in these areas to support the 
need of qualified work force.   

Location: 
-Geographic coverage: 
The number of leading 
universities in the specific 
area vs. student pool 

The area is highly 
appreciated in 
terms of high-
quality 
education. 
Double degree 
collaboration 
would allow 
Aalto ECON to 
utilize resources 
(staff, research, 
skilled students) 
of the area very 
effectively.  

The potential 
double degree 
partner is highly 
valued institution in 
the area, even 
though the area is 
not perceived as 
high-quality 
education “cluster” 

University’s 
characteristics 
support this 
objective 
somewhat well.  

University’s 
characteristics do 
not support this 
objective very 
well. 

University 
characteristics 
-Is the university 
internationally/nationally 
accredited? (for instance 
AACSB, EQUIS, EMBA) 

Yes, the 
university has 
received valuable 
accreditations 
and is therefore 
expected to 
deliver high 
value to potential 
double degree 
program with 
Aalto ECON. 
Furthermore, the 
university is 
actively 
enhancing their 
education and 
aiming to receive 
new 
accreditations.  
(LEVEL 4) 

Yes. Furthermore, 
the university is 
aiming to 
participate in new 
quality assurance 
processes in the 
future. (LEVEL 3) 

Yes. The 
university is not, 
however, 
planning to 
participate in 
any other 
quality 
assurance 
processes.  
(LEVEL 2) 

The university 
has no 
accreditations, 
which would be 
beneficial to 
program 
collaboration.  
(LEVEL 1) 

University 
characteristics 
-How does the position in 
FT Ranking relate to 
Aalto’s objectives? 

FT Ranking of the 
potential double 
degree partner is 
above Aalto 
ECON’s. 

FT Ranking of the 
potential double 
degree partner is in 
par with Aalto 
ECON. 

FT Ranking of the potential double 
degree partner is less than Aalto 
ECON’s. 

University 
characteristics 
-How well do the incoming 
double degree and/or 
exchange students perform 
at the university? 

Relationship 
between GPA and 
credits indicates 
that students 
have been 
extremely 
successful in 
their studies.  

Relationship 
between GPA and 
credits indicates 
that students have 
been relatively 
successful in their 
studies. 

International 
students have 
not 
outperformed 
themselves at 
the foreign 
university. 
However, 
institution-

Student 
outcomes are not 
in-line with Aalto 
ECON’s 
expectations and 
requirements.  
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specific issues 
might have had 
impact on this.  

University 
characteristics 
-How have exchange 
students of Aalto ECON 
performed at the host 
institutions? (GPA at 
foreign institution / GPA at 
Aalto ECON) 

Considering 
quality and 
requirements of 
the institutions, 
Aalto ECON’s 
students have 
outperformed 
themselves.   

Students have 
successfully 
performed their 
studies at the host 
university.  

Students 
performed their 
studies rather 
well at the host 
university.   

Considering 
students’ 
outcomes and 
their opinions, 
the institution 
has not 
supported 
student 
objectives very 
well.  

Partnerships/ Networks 
-What kind of partnerships 
does the university have 
with its other foreign 
partners? 

They are 
intensively 
collaborating 
with other 
universities; 
shared teaching, 
researching 
activities are for 
example 
prioritized. 
Therefore, it 
could be 
expected that the 
relationships 
could also benefit 
the Aalto 
University if the 
double degree 
was launched.  

Level of insensitivity varies a lot 
between partners. However, the Aalto 
University might be able to benefit from 
partner university’s relationships with 
other universities.   

The university 
has not formed 
any deep 
relationships 
with other 
universities / The 
university’s 
current 
relationships 
would not deliver 
any value to the 
Aalto University.  

 Partnerships/ Networks 
-Is the university a member 
of CEMS alliance? 

Yes, this ensures the quality of education 
and strong networks with business 
environment. 

No. Therefore the value of program 
has to be evaluated more carefully.  

Partnerships/ Networks 
-Is the university a 
member of other 
networks, such as PIM, 
GMAC or Group of 8?  

The potential 
double degree 
partner is able to 
increase the 
value of program 
through highly 
appreciated 
networks.  

The membership 
with certain 
organization is 
expected to have 
some value on 
potential double 
degree program.  

The university has not established 
any memberships with these 
organizations. 

 Partnerships/ Networks 
-What kind of relationships 
does the university have 
with (local) corporates?  

Strong 
relationships; the 
university is a 
CEMS partner 
university, which 
is expected to 
emphasize 
business 
collaboration. 
Furthermore, the 
university is 
engaging in an 
active dialogue 
with its business 
partners. 

The university is 
not a CEMS 
member, but has 
been able to create 
strong networks 
with (local) 
businesses; valuable 
partnerships with 
highly-appreciated 
corporations exist.  

The university 
has been able to 
create 
partnerships 
with various 
companies, but 
they are not 
integrated to 
educational 
activities.  

The university is 
in the process of 
building 
networks and 
relationships, 
which explains 
the fact that the 
university 
currently has no 
partnerships.  

 Partnerships/ Networks 
-Has the university 
established other double 
degree programs? 
-How successful have they 
been in the past? 

University has 
been able to 
establish 
valuable double 
degrees with 
other prestigious 
universities. Due 

University has 
created interesting 
double degrees with 
other partners, but 
the results seem to 
remain somewhat 
unclear. 

University has 
agreed on 
establishing a 
double degree 
program and 
has already 
made a decision 

The university 
has no other 
double degree 
programs and no 
plans to establish 
other double 
degrees.   
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to strong 
monitoring 
processes, the 
performance of 
these programs 
can be evaluated; 
so far, current 
DD programs 
have been very 
valued by their 
stakeholders. 

to launch a 
program with a 
university other 
than the Aalto 
University.  

Program characteristics 
-What kind of courses does 
the university provide? 
-Number vs. quality?  

Double degree 
collaboration 
would allow 
students to 
choose and 
combine various 
high-quality 
courses and 
disciplines very 
flexibly. This 
would have an 
impact on 
program’s 
attractiveness to 
students and 
employers.  

The university 
provides rather 
wide range of 
courses and allows 
students to create 
the most suitable 
study plan to them.   

Double degree 
students are 
expected to 
follow certain 
pre-defined 
study plans, but 
there are some 
modifications 
that can be 
made by the 
students.  

There are only 
limited number 
of courses 
available and 
students are 
required to 
follow certain 
double degree 
“path”.  

 Program characteristics 
-Would double degree 
program with the 
university have any impact 
on Aalto’s status? 

Yes, the 
university is seen 
as a premium 
institution and it 
would have a 
significant 
impact on how 
the Aalto 
University would 
be perceived by 
the members of 
international 
education 
environment.  

Yes, the partner 
would be of higher 
quality and it has 
been ranked higher 
than Aalto 
University. 
However, the 
double degree 
program would 
benefit both 
institutions.  

Aalto University 
and the 
potential double 
degree partner 
are seen equal 
in terms of their 
reputation and 
quality. 

The Aalto 
University is 
perceived as a 
higher quality 
institution. Other 
criteria matters 
more, when 
institutions are 
being evaluated. 

 Program characteristics 
-What kind of 
opportunities would the 
double degree program 
provide to Aalto’s faculty? 
-What kind of 
international activities 
does the potential partner 
university provide to its 
faculty?  

It would provide 
great 
opportunities for 
the faculty in the 
field of research 
and education. 
Faculty mobility 
could be 
arranged rather 
easily; there are 
previous 
experiences from 
the university’s 
other DD 
collaborations.  

Both universities 
have a common 
interest towards 
more active faculty 
integration; 
improvement of 
mobility, teaching 
and researching 
activities as well as 
interaction would 
be important goals 
for both 
universities.  

Both 
universities 
acknowledge 
the importance 
of faculty 
mobility and 
interaction, but 
the primary goal 
at the moment 
is to enhance 
international 
study offerings 
to students.  

There are no 
clear 
expectations of 
how the double 
degree program 
would improve 
faculty mobility 
or provide 
possibilities to 
increase research 
collaboration.  

 Program characteristics 
-Academic level of the 
potential double degree 
program? 

Master’s  Hybrid: 
MBA and Master’s 
degree would be 
obtained 

Undergrad  

 Program characteristics 
-Does the university 
emphasize any of “most 
important employability 
skills” in its education? 

Yes, due to 
intensive 
collaboration 
with businesses, 
the university 

A focus on 
supporting global 
companies is an 
important theme of 
the university; it 

The university 
acknowledges 
the importance 
of certain skills, 
but does not 

The university 
aims to educate 
students without 
prioritizing any 
certain skills too 
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analyzes 
requirements of 
business 
environment and 
improves its 
education 
accordingly. 
Furthermore, 
focus on several 
employability 
skills is an 
important goal of 
university’s 
strategic 
direction.  

aims to produce 
competitive 
students with good 
employability skills. 
Some of the skills 
listed in “the most 
important 
employability skills” 
are emphasized in 
the education.  

focus on them 
as such. The 
university aims 
to include issues 
such as team 
working and 
problem solving 
in their 
education on a 
daily-basis, even 
though the 
achievement of 
these skills is 
not emphasized.  

much. However, 
the university has 
successfully 
produced 
graduates to 
business 
environment. 

 Program characteristics 
-What kind of knowledge-
creation activities would 
the double degree 
emphasize, wider or 
deeper knowledge-
creation? 

Students and 
faculty members 
are able to 
participate in 
both knowledge-
creation 
activities.   

Wider knowledge-
creation activities 
would be 
emphasized in this 
relationship. 

Deeper 
knowledge-
creation 
activities would 
be emphasized 
in this 
relationship.  

 

External factors 
-How well-known is the 
concept of “double degree 
program” in general in the 
country of potential double 
degree partner? 

Double degree 
programs in 
general are very 
well-known in 
the area, where 
the university 
operates. This 
has a clear 
impact on double 
degrees’ 
appreciation and 
therefore they 
are perceived as 
flagship 
programs by the 
society.  

Double degree is 
highly valued 
among the key 
stakeholders. 
Students are aware 
of potential benefits 
of the program and 
are, therefore, 
willing to 
participate in a 
program. The 
society supports the 
existence of double 
degrees.  

The program is 
widely known 
among its key 
stakeholders, 
but the values it 
is expected to 
deliver are not 
shared with the 
audience. 
Therefore, the 
attractiveness of 
double degrees 
is far behind 
from other 
international 
study programs. 

Double degree 
programs are not 
highly valued due 
to lack of 
participants and 
communication. 
The situation is 
somewhat similar 
to Finland, where 
the students have 
been unable to 
recognize real 
value of the 
program.  

 External factors  
-Has the university 
researched students’ 
attitudes towards double 
degree programs? 

Yes, the 
university has 
conducted 
similar surveys 
to what is done 
at the Aalto 
University. 
Therefore the 
management has 
a good 
understanding of 
students’ 
preferences and 
their perceptions 
towards double 
degree programs.  

The university has a 
clear understanding 
of students’ 
preferences and 
how they feel about 
double degree 
programs, even 
though they have no 
data about students’ 
perceptions 
towards double 
degree with the 
Aalto University.  

There are some 
researches 
relating to other 
international 
study programs, 
but the 
university is 
unaware of how 
students 
perceive the 
real value of 
double degree 
program.  

The university 
has not 
conducted any 
researches about 
the motivators 
existing among 
students. They 
are unable to 
provide any real 
data, which 
makes it harder 
for the Aalto 
University to 
make 
comparisons.  
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Exchange Program

Double Degree 

Program

Both programs are 

equal in terms of this 

attribute Total

Not important at all 0,0 % 0,0 % 0,0 % 0,0 %

Very unimportant 0,0 % 0,0 % 1,0 % 1,0 %
Somewhat 

unimportant 0,0 % 1,0 % 1,0 % 1,9 %
Neither important 

nor unimportant 1,0 % 3,9 % 1,9 % 6,8 %
Somewhat 

important 1,9 % 16,5 % 15,5 % 34,0 %

Very important 7,8 % 13,6 % 9,7 % 31,1 %
Extremely 

important 5,8 % 5,8 % 13,6 % 25,2 %

Total 16,5 % 40,8 % 42,7 % 103

Which of the programs provides better opportunities to develop your 

language skil ls?
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Appendix 2. Double degree program’s relation to other international 

study programs based on the three most important evaluation criteria. 
 

 

 

 

CEMS

Double Degree 

Program

Both programs are 

equal in terms of 

this attribute Total

Not important at all 0,0 % 0,0 % 0,0 % 0,0 %

Very unimportant 0,0 % 0,0 % 1,1 % 1,0 %

Somewhat 

unimportant 1,1 % 0,0 % 0,0 % 1,1 %
Neither important 

nor unimportant 0,0 % 0,0 % 2,1 % 2,1 %
Somewhat 

important 14,7 % 0,0 % 10,5 % 25,3 %

Very important 25,3 % 2,1 % 16,8 % 45,3 %
Extremely 

important 12,6 % 1,1 % 12,6 % 26,3 %

Total 53,7 % 3,2 % 43,2 % 95

A
tt

ra
ct

iv
e 

d
es

ti
n

at
io

n
Which of the programs is more attractive in terms of location?
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Exchange Program

Double Degree 

Program

Both programs are 

equal in terms of 

this attribute Total

Not important at all 0,0 % 0,0 % 0,0 % 0,0 %

Very unimportant 1,0 % 0,0 % 0,0 % 1,0 %

Somewhat 

unimportant 1,0 % 0,0 % 0,0 % 1,0 %
Neither important 

nor unimportant 0,0 % 0,0 % 1,9 % 1,9 %
Somewhat 

important 18,3 % 1,0 % 8,7 % 27,9 %

Very important 32,7 % 1,0 % 8,7 % 42,3 %
Extremely 

important 20,2 % 1,0 % 4,8 % 26,0 %

Total 73,1 % 2,9 % 24,0 % 10400,0 %

A
tt

ra
ct

iv
e 

d
es

ti
n

at
io

n

Which of the programs is more attractive in terms of location?

 

 

 

 

 

 

 

 

 

 

 

CEMS Double degree program

Both are equal in 

terms of this attribute Total

Not at all  importan 1,1 % 0,0 % 0,0 % 1,1 %

Very unimportant 0,0 % 0,0 % 1,1 % 1,1 %

Somewhat 

unimportant 3,2 % 0,0 % 2,1 % 5,3 %
Neither important nor 

unimportant 1,1 % 1,1 % 3,2 % 5,3 %

Somewhat important 27,7 % 0,0 % 9,6 % 37,2 %

Very importatn 18,1 % 1,1 % 8,5 % 27,7 %

Extremely important 13,8 % 0,0 % 8,5 % 22,3 %

Total 36,2 % 29,8 % 43,6 % 94,00

R
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o
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n
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ty
 

Which program includes universities wiht higher reputation?
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Exchange Program Double degree program

Both are equal in 

terms of this attribute Total

Not at all  importan 1,0 % 0,0 % 0,0 % 1,0 %

Very unimportant 0,0 % 1,0 % 0,0 % 1,0 %

Somewhat 

unimportant 2,9 % 0,0 % 1,9 % 4,9 %
Neither important nor 

unimportant 0,0 % 1,0 % 4,9 % 5,8 %

Somewhat important 12,6 % 11,7 % 13,6 % 37,9 %

Very importatn 8,7 % 8,7 % 10,7 % 28,2 %

Extremely important 7,8 % 4,9 % 8,7 % 21,4 %

Total 33,0 % 27,2 % 39,8 % 10300,0 %

R
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ti
o

n
 o

f 
th

e 
u

n
iv

er
si

ty
 

Which program includes universities wiht higher reputation?

CEMS Double degree program

Both are equal in 

terms of this attribute Total

Not at all  importan 0,0 % 0,0 % 0,0 % 0,0 %

Very unimportant 0,0 % 0,0 % 1,1 % 1,1 %

Somewhat 

unimportant 1,1 % 0,0 % 1,1 % 2,1 %
Neither important nor 

unimportant 1,1 % 1,1 % 5,3 % 7,4 %

Somewhat important 8,4 % 2,1 % 20,0 % 30,5 %

Very importatn 5,3 % 6,3 % 21,1 % 32,6 %

Extremely important 6,3 % 3,2 % 16,8 % 26,3 %

Total 22,1 % 12,6 % 65,3 % 95,00

R
ep

u
ta

ti
o

n
 o

f 
th

e 
u

n
iv

er
si

ty
 

Which of the programs provides better opportunities to develop your 

language skil ls?
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Question Exchange Program Double Degree program

Both programs are equal in terms of 

this attribute Total

Destinations of this program are more 

attractive 73,1 % 2,9 % 24,0 % 100,0 %

This program is of higher quality 9,6 % 57,7 % 32,7 % 100,0 %

Reputation of universities is higher in this 

program 33,0 % 27,2 % 39,8 % 100,0 %

This program allows me to choose the most 

beneficial courses to me 38,8 % 20,4 % 40,8 % 100,0 %

Length of this program is more suitable to me 52,4 % 7,8 % 39,8 % 100,0 %

This program provides me better opportunities 

to develop my language skills 16,5 % 40,8 % 42,7 % 100,0 %

This program has a stronger positive impact on 

my future employability 1,9 % 66,0 % 32,0 % 100,0 %

This program allows me to travel more while 

doing my exchange period 53,4 % 8,7 % 37,9 % 100,0 %

This program provides me the better ability to 

experience local culture 21,4 % 30,1 % 48,5 % 100,0 %

 

 

  

 

 

 

  

Question CEMS Double Degree program

Both programs are equal in terms of 

this attribute Total

Destinations of this program are more 

attractive 53,7 % 3,2 % 43,2 % 100,0 %

This program is of higher quality 65,3 % 2,1 % 32,6 % 100,0 %

Reputation of universities is higher in this 

program 64,9 % 2,1 % 33,0 % 100,0 %

This program allows me to choose the most 

beneficial courses to me 37,9 % 15,8 % 46,3 % 100,0 %

Length of this program is more suitable to me 37,2 % 5,3 % 57,4 % 100,0 %

This program provides me better opportunities 

to develop my language skills 22,1 % 12,6 % 65,3 % 100,0 %

This program has a stronger positive impact on 

my future employability 48,4 % 8,4 % 43,2 % 100,0 %

This program allows me to travel more while 

doing my exchange period 12,6 % 16,8 % 70,5 % 100,0 %

This program provides me the better ability to 

experience local culture 11,6 % 16,8 % 71,6 % 100,0 %
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Appendix 3: Research survey questions 
Student Survey  

 

1 The purpose of this study is to identify how students at Aalto University School of Economics 

evaluate international study programs and current offerings. The results will be used to 

develop operations of The School of Economics to provide better international opportunities 

for the students. It will take approximately 7 minutes to complete this survey. Thank you. 

 

2 Please choose your year of study 

 1 (1) 

 2 (2) 

 3 (3) 

 4 or a First-year Master's Student (4) 

 5 or a Second-year Master's Student (5) 

 6 or a Third-year Master's Student (6) 

 

3 Please choose your major 

 Marketing (1) 

 Management (2) 

 Economics (3) 

 Accounting, Finance and Business Law (4) 

 Business Technology (5) 

 Accounting (6) 

 Creative Sustainability (7) 

 Entrepreneurship (8) 

 Finance (9) 

 Information and Service Management (10) 

 International Business (11) 

 International Business Communication (12) 

 IDBM (13) 

 Strategy (14) 
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4 Have you studied abroad previously? 

 I went on a student exchange at Aalto University (1) 

 I went on a student exchange in a different institution (for example in a high school or at a 

University of Applied Sciences) (5) 

 I'm a foreign degree student at Aalto University (2) 

 I've been a degree student in a foreign institution before applying to Aalto (3) 

 I don't have any international study experience (4) 

 

5 Please choose your nationality 

 

6 On scale from 1 to 100, how likely are you going to take part in an international study 

program during your studies at Aalto? 

______   (1) 

 

7 Which program would you most likely participate? 

 BSc or MSc Student Exchange Program (1) 

 Go abroad as a free mover (2) 

 CEMS Master's in International Management program (3) 

 Double Degree Program (4) 

 

8 How aware are you of Double Degree programs that Aalto University School of Economics 

has to offer? 

 I have never heard of such programs (1) 

 I'm aware of double degree programs, but I don't really know what they mean (2) 

 I know what double degree programs are, but I'm not aware of Aalto's offerings (3) 

 I know what double degree programs consist of, how they are structured and where they 

are located, but I haven't considered applying to these programs. (4) 

 I know exactly what they are and I have considered applying to these programs. (5) 
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9 What would be the two (2) most relevant reasons for considering double degree programs? 

 It will increase my opportunities to be employed when graduated (1) 

 It is challenging (2) 

 It allows me to combine different areas of study (3) 

 It allows me to gather new information and improve my knowledge-base (4) 

 It allows me to get two degrees in the time of one (5) 

 It allows me to develop my intercultural skills (6) 

 I can combine traveling and studying (7) 

 Current Double Degree partner universities seem interesting to me (8) 

 Professors at Aalto University School of Economics have emphasized the value of such 

programs (9) 

 Other (please specify) (10) ____________________ 

 

10 Where did you get your information about The School of Economics' Double Degree 

programs or Double Degree programs in general? 

 

11 How satisfied are you with the amount of information you have about Double Degree 

programs at the moment? 

______   (1) 

 

12 What do you think are the main reasons for not having enough information? 

 The School has not provided enough information (1) 

 The number of information sessions has not been enough (2) 

 I have been rather inactive in terms of information search (3) 

 Double degrees are not discussed in informal meetings (with fellow students, faculty, etc) 

(4) 

 I don't know where to get information from (5) 

 Faculty is unaware of such programs and does not provide any information (6) 

 Communication channels of Aalto University are not very effective (7) 

 Other (please specify) (8) ____________________ 
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13 In your opinion, which is the most effective and easiest way to get information about 

international study offerings? 

 Brochures and printed materials (1) 

 Information sessions (2) 

 Aalto University's web pages (including Into and Inside) (3) 

 E-mail newsletters (4) 

 International Student Services Office (5) 

 Other (please specify) (6) ____________________ 

 

14 How would you like these communication channels to be developed? 

 

15 What is a Double Degree Program?Double degree is a study program offered by two 

universities. This arrangement allows students to achieve two separate diplomas in less time 

than if the degrees were done separately. Usually students are expected to study from 1 to 2 

years at the home university and complete the other part of the degree at the foreign 

university in a year. Master's thesis will be written in co-operation with both universities.Based 

on your current knowledge, please answer the following questions about international study 

programs in relation to double degrees. 
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16 When you evaluate international education program opportunities, which are the most 

important criteria used? Please rate each criteria. 

 Not at all 
Importan

t (1) 

Very 
Unimportan

t (2) 

Somewhat 
Unimportan

t (3) 

Neither 
Important 

nor 
Unimportan

t (4) 

Somewha
t 

Important 
(5) 

Very 
Importan

t (6) 

Extremely 
Importan

t (7) 

Attractive 
destination 

(1) 
              

Reputation of 
the foreign 

university (2) 
              

Reputation of 
the program 

(3) 
              

The quality 
and number 
of courses 
available in 

foreign 
institutions 

(4) 

              

Length of the 
program (5) 

              

Language 
characteristic
s of the host 

university and 
host nation. 

(6) 

              

Impact on 
expected 

employability 
after 

graduation (7) 

              

Traveling 
opportunities 
when abroad 

(8) 

              

Ability to 
experience 

foreign 
culture (9) 

              
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17 Please compare exchange programs and Double Degree programs that The School of 

Economics offers by using the following criteria.I think that 

 Exchange Program (1) Double Degree 
program (2) 

Both programs are 
equal in terms of this 

attribute (3) 

Destinations of this 
program are more 

attractive (1) 
      

This program is of higher 
quality (2) 

      

Reputation of universities 
is higher in this program 

(3) 
      

This program allows me to 
choose the most beneficial 

courses to me (4) 
      

Length of this program is 
more suitable to me (5) 

      

This program provides me 
better opportunities to 

develop my language skills 
(6) 

      

This program has a 
stronger positive impact 

on my future 
employability (7) 

      

This program allows me to 
travel more while doing 
my exchange period (8) 

      

This program provides me 
the better ability to 

experience local culture 
(9) 

      
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18 Now compare CEMS (a one-year joint programme, which is designed for Master's degree 

students) and Double Degree programs that The School offers. Please use the following criteria 

to complete this comparison.I think that 

 CEMS (1) Double Degree 
Program (2) 

Both programs are 
equal in terms of this 

attribute (3) 

Destinations of this 
program are more 

attractive (1) 
      

This program is of higher 
quality (2) 

      

Reputation of universities 
is higher in this program 

(3) 
      

This program allows me to 
choose the most beneficial 

courses to me (4) 
      

The length of this program 
is more suitable to me (5) 

      

This program provides me 
better opportunities to 

develop my language skills 
(6) 

      

This program has a 
stronger impact on my 
future employability (7) 

      

This program allows me to 
travel more while doing 
my exchange period (8) 

      

This program provides me 
the better ability to 

experience local culture (9) 
      

 

 

19 At the moment Aalto University School of Economics has established two (2) Double Degree 

programs with its partner universities. These are the University of Cologne and Universite 

catholique de Louvain, Louvain School of Management. How attractive do you find these 

schools? 

______ University of Cologne (1) 

______ Universite catholique de Louvain (2) 

 



  

 

170 
 

20 Please describe what are the main reasons for not finding the option(s) attractive? 

 The duration of the degree is too long (1) 

 Destinations are not attractive to me (2) 

 The workload would not be worth completing the degree (3) 

 The program is not very famous among peers (4) 

 I don't have any real interest in linking different areas of study (5) 

 It might not have any impact on my career prospects (6) 

 It is not recognized as high-quality academic program (7) 

 I feel that application process is too heavy (8) 

 Other (please specify) (9) ____________________ 

 

21 Please identify interdependence between location of the university and reputation of the 

university. 

______   (1) 

 

22 Please rank the following partner universities based on their attractiveness as a part of your 

Double Degree studies.You can reorganize the list by first dragging the name and then 

dropping it to the most suitable place. School on the top will be you first choice. In addition, 

black boxes with numbers on the right will appear and show the current ranking of these 

universities. 

______ ARGENTINA: Universidad Torcuato Di Tella, School of Business, Buenos Aires (1) 

______ AUSTRALIA: Queensland University of Technology, Faculty of Business. (2) 

______ CANADA: HEC Montréal. (3) 

______ FRANCE: Grenoble Ecole de Management (4) 

______ NEW ZEALAND: Auckland University of Technology (5) 

______ PORTUGAL: Universidade Católica Portuguesa, Lisbon (9) 

______ SINGAPORE: Singapore Management University (6) 

______ UK: University of Strathclyde Business School, Glasgow (7) 

______ USA: University of South Carolina, Moore School of Business (8) 

 

23 At  the moment a student, who is taking part in a Double Degree program, is  able to 

complete two parallel Master's degrees. How would you feel if  instead of receiving another 

Master's degree, you would complete MBA degree at  the foreign university?______   (1) 
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24 Lastly, please describe what kind of value you would expect to get from a Double Degree 

program. 

25 Please choose your major 

 Marketing (1) 

 Management (2) 

 Economics (3) 

 Accounting, Finance and Business Law (4) 

 Business Technology (5) 

 Accounting (6) 

 Creative Sustainability (7) 

 Entrepreneurship (8) 

 Finance (9) 

 Information and Service Management (10) 

 International Business (11) 

 International Business Communication (12) 

 IDBM (13) 

 Strategy (14) 

 

26 Have you studied abroad previously? 

 I went on a student exchange at Aalto University (1) 

 I went on a student exchange in a different institution (for example in a high school or at a 

University of Applied Sciences) (5) 

 I'm a foreign degree student at Aalto University (2) 

 I've been a degree student in a foreign institution before applying to Aalto (3) 

 I don't have any international study experience (4) 

 

27 Please choose your nationality 

 

28 On scale from 1 to 100, how likely are you going to take part in an international study 

program during your studies at Aalto? 

______   (1) 
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29 Which program would you most likely participate? 

 BSc or MSc Student Exchange Program (1) 

 Go abroad as a free mover (2) 

 CEMS Master's in International Management program (3) 

 Double Degree Program (4) 

 

30 How aware are you of Double Degree programs that Aalto University School of Economics 

has to offer? 

 I have never heard of such programs (1) 

 I'm aware of double degree programs, but I don't really know what they mean (2) 

 I know what double degree programs are, but I'm not aware of Aalto's offerings (3) 

 I know what double degree programs consist of, how they are structured and where they 

are located, but I haven't considered applying to these programs. (4) 

 I know exactly what they are and I have considered applying to these programs. (5) 

 

31 What would be the two (2) most relevant reasons for considering double degree programs? 

 It will increase my opportunities to be employed when graduated (1) 

 It is challenging (2) 

 It allows me to combine different areas of study (3) 

 It allows me to gather new information and improve my knowledge-base (4) 

 It allows me to get two degrees in the time of one (5) 

 It allows me to develop my intercultural skills (6) 

 I can combine traveling and studying (7) 

 Current Double Degree partner universities seem interesting to me (8) 

 Professors at Aalto University School of Economics have emphasized the value of such 

programs (9) 

 Other (please specify) (10) ____________________ 

 

32 Where did you get your information about The School of Economics' Double Degree 

programs? 

 

33 How satisfied are you with the amount of information you have about Double Degree 

programs at the moment? 

______   (1) 
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34 What do you think are the main reasons for not having enough information? 

 The School has not provided enough information (1) 

 The number of information sessions has not been enough (2) 

 I have been rather inactive in terms of information search (3) 

 Double degrees are not discussed in informal meetings (with fellow students, faculty, etc) 

(4) 

 I don't know where to get information from (5) 

 Faculty is unaware of such programs and does not provide any information (6) 

 Communication channels of Aalto University are not very effective (7) 

 Other (please specify) (8) ____________________ 

 

35 In your opinion, which is the most effective and easiest way to get information about 

international study offerings? 

 Brochures and printed materials (1) 

 Information sessions (2) 

 Aalto University's web pages (including Into and Inside) (3) 

 E-mail newsletters (4) 

 International Student Services Office (5) 

 Other (please specify) (6) ____________________ 

 

36 How would you like these communication channels to be developed? 

 

Employer survey: 

 

1   The purpose of this study is to identify how employers value international study programs. The results 

will help Aalto University School of Economics to provide better international opportunities for the 
students  in order to develop their multicultural competencies. This way they can be better prepared to 
meet the requirements of business environment better. It will take approximately 5 minutes to complete this survey. 
Thank you. 
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2 In which industry are you operating? 

 Rakennus ja kiinteistöala (1) 

 Konsultointi (2) 

 Elektroniikka ja Hi-Tech (3) 

 Energia (4) 

 Viihde (5) 

 Rahoitus (6) 

 Hyvinvointi (7) 

 Henkilöstö (8) 

 IT (9) 

 Vapaa-aika (10) 

 Metalli (11) 

 Julkinen (12) 

 Jälleenmyynti (13) 

 Televiestintä (14) 

 Kuljetus (15) 

 Muu (16) 

 

3 Please identify the size of your organization. 
 Less than 10 employees (1) 

 10 to 19 employees (2) 

 20 to 99 employees (3) 

 100 to 499 employees (4) 

 500 to 999 employees (5) 

 1000 or more employees (6) 

 

4 What is the level of your company's internationality? 

______ Percentage of employees working abroad (1) 

______ Percentage of sales from foreign markets (2) 

 

5 Is your company's headquarter located in Finland? 

 Yes (1) 

 No(where?) (2) ____________________ 
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6 Please rate the importance of the following attributes in the recruitment of graduates. 

______ International experience (1) 

______ Industry-specific knowledge (2) 

______ Strong work experience (3) 

______ Well-known degree/university (4) 

______ Subjects studied at the university (5) 

 

7 What kind of personal skills and attributes of graduates does your organization value? 

______ Team working skills (1) 
______ Networking skills (2) 
______ Learning skills (3) 
______ Social skills(4) 
______ Cultural sensitivity(5) 
______ Problem-solving skills(6) 
______ Attitude(7) 
______ Active in information search (8) 

______ Oral and verbal communication skills (9) 

______ Language skills (10) 
______ Ambition (11) 
______ IT skills (12) 

8 How attractive does your organization find graduates with cultural knowledge and good language skills from the 

following areas? 

______ Nordic countries (1) 

______ Central Europe(2) 

______ Southern Europe (3) 

______ Eastern Europe (4) 

______ North America (5) 

______ South America (6) 

______ India (7) 

______ China (8) 

______ Japan (9) 

______ Russia (10) 

______ Australia/New Zealand (11) 

______ Middle-East and Arabic countries (12) 
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9 How do you or your organization value these international experiences in recruiting graduates? 

______ International work experience (1) 

______ Foreign degree (2) 

______ International studies abroad (3) 

______ International experiences at home (4) 

______ Traveling abroad (5) 

 

10 What kind of skills would you like the university to emphasize more in its education? 

 Intercultural skills (1) 

 Communication skills (2) 

 Subject-specific skills (3) 

 Team working skills (4) 

 Language skills (5) 

 Problem-solving skills (6) 

 Social skills (7) 

 IT skills (8) 

 Project management skills (9) 

 Negotiation skills (10) 

 Management skills (11) 

 Other (please specify) (12) ____________________ 

 

11 Are you aware of the following educational programs offered by Aalto University School of Economics? 

 Yes (1) No(2) 

BSc and MSc degree 
programs (1) 

    

CEMS program (2)     

Double Degree programs (3)     

Student exchange program (4)     

 

 

12 How attractive does your organization find these programs? 

o BSc and MSc degree programs (0-100) 

o CEMS program (0-100) 

o Double Degree programs (0-100) 

o Student exchange program (0-100)  
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13 What is a Double Degree Program? 
Double degree is a study program offered by two universities. This arrangement allows 
students to achieve two separate diplomas in less time than if the degrees were done 
separately. Usually students are expected to study from 1 to 2 years at the home university 
and complete the other part of the degree at the foreign university in a year. Master's thesis 
will be written in co-operation with both universities. 
CEMS, on the other hand, is a one-year joint program for Master's students. 

 

14 How similar was your understanding about double degrees to definition that is provided above? 

 Very unsimilar (1) 

 Rather unsimilar (2) 

 Somewhat similar (3) 

 Very similar (4) 

 Exactly similar (5) 

 

15 In your opinion, should universities be more active in increasing the awareness of double degree 

programs among employers? 

 Yes (please identify which would be the most appropriate communication channel?) (1) ____________________ 

 No (2) 

 

16 Has your company hired any graduates with a double degree? 

 Yes (1) 

 No (2) 

 I don’t know (3) 

 

17 How do you feel they have managed to meet your expectations? 
Our company has been.. 

 Very displeased (1) 

 Displeased (2) 

 Somewhat displeased (3) 

 Neutral (4) 

 Somewhat pleased (5) 

 Pleased (6) 

 Very pleased (7)  
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18 Please compare exchange programs and double degree programs by using the following criteria. 
I think that this program provides..  

 Exchange 
Student 

program (1) 

Double 
Degree 

program (2) 

Both programs 
are equally 
valuable in 

terms of this 
variable (3) 

Can’t say(4) 

Stronger problem-solvinng skills 
        

Stronger language skills 
        

Better capabilities to be integrated 
to a foreign culture/society         

Better oral and written 
communication skills         

Better capabilities to face global 
challenges         

Stronger  formal and informal 
networks         

Qualities that are more valuable to 
our organization         

Better skills to work as an effective 
team member         

 

 

19 Compared to graduates with only one diploma, what kind of employment opportunities would graduates with a 

double degree have in your organization? 

 

 Slightly worse opportunities to get employed(1) 

 They are at the same level(2) 

 Slightly better opportunities to get employed (3) 

 Significantly better opportunities to get employed (4) 

 

20 Would you think that double degree graduates could have better starting wage than the ones with only one degree 

in your organization? 

 No (1) 

 Yes, they might have slightly better starting wage (2) 

 Yes, they might have much better starting wage (3) 

 I don’t know(4) 

 

21 Would you think that double degree graduates could have better career prospects than the ones with only one 

degree in your organization? 

 No (1) 

 Yes, they might have slightly better career prospects (2) 

 Yes, they might have much better prospects (3) 

 I don’t know (4) 

 



  

 

179 
 

22 What are the main benefits that your organization would expect to get from hiring graduates with a 

double degree? 

 

23 Which three (3) qualities you believe that a double degree graduate might have that graduates with one degree 

would not have? 
1 (1) 

2 (2) 

3 (3) 

24 What criteria would you use to evaluate the value of a graduate's double degree? 

 Status of the universities (1) 

 Location of the universities (2) 

 Grades (3) 

 Precise information about the courses (4) 

 The combination of disciplines that graduate has studied (5) 

 Something else (please specify) (6) ____________________ 

 

25 If there was a possibility to complete MBA and MSc. degrees instead of two parallel MSc degrees, would that be 

valuable for your organization? 

______   (1) 

 

Faculty Survey 

1 Change starts with you! We are looking forward to hear your opinion about how you value 

double degree programs at the Aalto University, School of Economics. With the help of this 

survey we can find new ways to improve students' multicultural competencies, create stronger 

collaboration with foreign universities and develop current offerings to better meet the 

requirements of today's education environment. It will take approximately 4 minutes to 

complete this survey. Thank you. 
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2 Please identify your discipline. 

 Accounting (1) 

 Business Law (2) 

 Communication (3) 

 Economics (4) 

 Finance (5) 

 Management Science (6) 

 Logistics (7) 

 Quantitative Methods (8) 

 Information Systems Science (9) 

 Organization and Management (10) 

 International Business (11) 

 Entrepreneurship (12) 

 IDBM (13) 

 Marketing (14) 

 

3 Please identify your position. 

 Full Professor (1) 

 Associate Professor (2) 

 Acting Professor (3) 

 Assistant Professor or correspondent (4) 

 Lecturer (5) 

 Post-doc Researcher (6) 

 Other Researcher or project manager (7) 

 Doctoral Candidate (8) 

 Other Academic Personnel (9) 

 Other Personnel (10) 
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4 How important are the following attributes to you in the future? 

 Not at all 
Important (1) 

Very 
Unimportant 

(2) 

Neither 
Important nor 
Unimportant 

(3) 

Very 
Important (4) 

Extremely 
Important (5) 

University's 
high level of 

internationality 
(1) 

          

More 
comprehensive 

professional 
networks (2) 

          

Possibilities for 
career 

advancement 
(3) 

          

Ability to 
participate in 
international 

research 
projects (4) 

          

Improve 
cooperation 
with foreign 

partner 
universities (5) 

          

More diverse 
students 

participating in 
the courses (6) 

          
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5 The Aalto University, School of Economics has two double degree program partners: the 

University of Cologne and Universite catholique de Louvain, Louvain School of Management. 

Please answer the following questions. 

 Would you be interested in increasing your international 
mobility with current double degree program partners? 

Are you aware of these 
partners? 

 
Not at all 
Intereste

d (1) 

Somewhat 
Unintereste

d (2) 

Somewha
t 

Intereste
d (3) 

Very 
Intereste

d (4) 

Don'
t 

kno
w (5) 

Not 
at all 
awar
e (1) 

Somewha
t aware 

(2) 

Very 
awar
e (3) 

The 
University of 
Cologne (1) 

                

Universite 
catholique 
de Louvain, 

Louvain 
School of 

Managemen
t (2) 

                

 

 

6 How familiar are you with double degree programs in general? 

 Very Unfamiliar (1) 

 Unfamiliar (2) 

 Somewhat Familiar (3) 

 Familiar (4) 

 Very familiar (5) 

 

7 What is a Double Degree Program?Double degree is a study program  offered by two 

universities. This arrangement allows students to  achieve two separate diplomas in less time 

than if the degrees were done  separately. Usually students are expected to study from 1 to 2 

years at  the home university and complete the other part of the degree at the  foreign 

university in a year. Master's thesis will be written in  co-operation with both 

universities.CEMS MIM (Master's in  International Management), on the other hand, is a one-

year joint  program for Master's students. Currently CEMS comprises 26 partner  universities 

and more than 70 corporate partners worldwide. 
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8 Have engaged in any of the following double degree activites at the Aalto University? 

 Yes, in teaching (1) 

 Yes, in tutoring or instructing (2) 

 Yes, in thesis-supervising (3) 

 Yes, in researching (4) 

 Yes, in promoting (5) 

 Yes, other (6) ____________________ 

 No (7) 
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9 In your opinion, how well do double degree programs support the achievement of the 

following objectives? 

 Do not 
support this 

objective at all 
(1) 

Support this 
objective 

rather 
ineffectively (2) 

Support this 
objective 

rather well (3) 

Support this 
objective very 

well (4) 

Don't know 
(5) 

University's 
high level of 

internationality 
(1) 

          

More 
comprehensive 

professional 
networks (2) 

          

Possibilites for 
career 

advancement 
(3) 

          

Ability to take 
part in 

international 
research 

projects (4) 

          

Improve 
cooperation 
with foreign 

partner 
universities (5) 

          

More diverse 
students 

participating in 
the courses (6) 

          

 

 

10 Are there any other benefits you would expect double degree programs to provide to you? 
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11 Double degree programs allow students and the university to focus on combining different 

disciplines (wider knowledge creation) or specializing in one discipline (deeper knowledge 

creation).Example: A student can study Marketing at the home university and Financing at the 

foreign university and therefore get a competence of two disciplines. On the other hand, a 

student could study Marketing at both universities and therefore gain more extensive 

knowledge about the subject. Which one of these two main characteristics of double degree 

programs is more valuable to you? 

 Deeper (1) 

 Wider (2) 

 Neither (3) 

 

12 Do you think that engaging in double degree program would improve your career 

prospects? 

 Yes (what kind of influence could it have?) (1) ____________________ 

 No (2) 

 

13 What would be an effective incentive to make double degree more attractive to you? 

 

14 What are the issues that might have a negative impact on double degree programs' 

attractiveness to you? 

 

15 In your opinion, which of the following international study programs has the highest value 

to the university? 

 International Exchange programs (1) 

 CEMS (2) 

 Double degree programs (3) 

 

16 Would you recommend business students to participate in the Aalto University, School of 

Economics' double degree programs? 

 Yes (1) 

 Yes, I already have recommended. (2) 

 No (3) 
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17 What are the main reasons for recommending this program to students? 

 

18 What are the main reasons for not recommending this program to students? 

 

19 Would you be interested in contributing to creation of such a double degree program with 

an institution whom you are already collaborating intensively? 

______ Level of interest (1) 

 

20 Would you like to recommend a potential institution for a double degree program 

(university and/or country)? 

 

 

 

 

 

 

 

 

 

 

 


